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Foreword 

άLŦ ȅƻǳ ǿŀƴǘ ǘƻ ŀǿŀƪŜƴ ŀƭƭ ƻŦ ƘǳƳŀƴƛǘȅΣ ǘƘŜƴ ŀǿŀƪŜƴ ŀƭƭ ƻŦ ȅƻǳǊǎŜƭŦΣ ƛŦ ȅƻǳ ǿŀƴǘ ǘƻ ŜƭƛƳƛƴŀǘŜ ǘƘŜ ǎǳŦŦŜǊƛƴƎ ƛƴ ǘƘŜ 
world, then eliminate all that is dark and negative in yourself. Truly, the greatest gift you have to give is that of 
your own self-ǘǊŀƴǎŦƻǊƳŀǘƛƻƴΦέ [ŀƻ ¢Ȋǳ 

We are living in times of disruption: global warming, loss of biodiversity and increasing social inequality are 
ƻƴƭȅ ǎƻƳŜ ƻŦ ǘƘŜ ŎƘŀƭƭŜƴƎŜǎ ǿŜ ŀǊŜ ŦŀŎƛƴƎ ǘƻŘŀȅΦ hǳǊ ǇƭŀƴŜǘΩǎ oceans ς covering more than two thirds of the 
earth ς are a sad example of how we treat our planet and its valuable resources. Historically, we thought that 
the ocean was an endless resource that we could never take too much out of it, nor put too much waste into it. 
Yet, today our ocean has been depleted acidified and polluted to an alarming degree. Collectively, we have 
created a situation that, I believe, no one wants. It is high time for meaningful and true change: to attain a 
better future for all, we must become better stewards of our planet and ocean! 

Blue Planning in Practice, Integrating Ecosystem Services and Climate Change Adaptation in marine and coastal 
areas are innovative new training courses which offer valuable approaches, tools and frameworks to support 
this transformation ς I feel honoured and delighted, that I could take part in the development of these courses!  

I believe that successful implementation of Blue Planning, Climate Change Adaptation and Integrating 
Ecosystem Services requires much more than simply following the approaches and exercises of the training 
course. The core question ς within and beyond these approaches ςthat we need to answer, to find solutions to 
our current challenges, is: How can we ς as individuals and organisations ς collaborate better for a brighter 
future for all?  

I am convinced that beneath the obvious, salient challenges, such as ocean acidification or fish stock depletion, 
there are underlying structures and paradigms which are responsible for creating them. If these are ignored, 
we may well be doomed to re-enacting the same old patterns time and again. We need to change something 
and I strongly believe that it is ςsimple as it may sound ς to get better at talking and listening!  

Currently, our most common way of interacting is telling, that is, asserting the truth about the way things are 
and must be with little or no allowance for other truths and possibilities. Our most common way of listening is, 
in fact, not listening: to listen only to our own talking but not to others. 

At the same time, our world is growing increasingly complex: often, and especially in the fluid ocean 
environment, cause and affect are far away in space and time and hard to grasp. Thus, problems can only be 
understood holistically by considering the interrelationships between the pieces and the functioning of the 
whole. Also, challenges are unfolding in unfamiliar and unpredictable ways. This means that solutions often 
cannot be worked out in advance, which may have been effective in the past, but have to be worked out as the 
situation unfolds. 

In addition, people involved in current challenges such as climate change adaptation or marine spatial planning 
often see things very differently: they may have different backgrounds and often have different agendas. 
Nevertheless, it is of the utmost importance that the same people involved must participate in creating and 
implementing solutions. 

Taken all together, this means we must become better at collaborating with each other! Yet, effective 
collaboration requires good communication and good communication in turn requires building trusting 
relationships. Trust in turn requires openness, interest and curiosity; it requires us to open up our talking and 
listening by opening up our mind, heart and will! And, we may have to stretch far beyond our comfort zone to 
do so, for example: 

¶ We need to learn to talk openly; taking a stand for what we believe in and being personal and 
passionate; 

¶ We need to do less telling, and rather learn to listen openly and do more asking in a non-judgemental 
and compassionate way, being receptive to new ideas, being willing to change while noticing and 
questioning your own thinking and separating yourself from your ideas; 

¶ We need to talk not just to experts close to us, but also with people in the periphery; 

¶ We need to talk not only about options that worked in the past, but also about ones that are emerging 
now; and 

¶ We need to talk not just with people who see things the same way we do, but especially with those 
who see things differently. 
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I am writing this to you future trainers of the Blue Solutions training courses, because I strongly believe that 
self-awareness, self-transformation and becoming better at talking and listening openly are key competencies 
that are central in finding and implementing better solutions towards a better future for all. Thus, an invitation 
to opening up minds, hearts and wills is the most invaluable gift we can offer to our future trainees.1 

This is why I strongly encourage you to facilitate learning rather than simply deliver "training". To support you 
in that endeavour, throughout this Trainer Manual you will not only find descriptions and hints on the core 
training exercises, but you will find thoughts, exercises and practical hints on helping people to explore, learn 
and change. 

Wishing you very fruitful and transformational training events! 

Yours sincerely  

Britta Heine 

                                                      
 

1 My thinking and this text is very much inspired by Adam Kahane (2004), C. Otto Scharmer (2016) and Edgar H. Schein 
(2016). Please see sources for further details.  
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Introduction to Blue Solutions trainings 

Capacity Development is a key element of the Blue Solutions Initiative. Through different formats and 
cooperation with various partner institutions, the Blue Solutions Initiative seeks to 

¶ Enhance capacities for scaling up success;  

¶ Provide learning opportunities and trainings on Blue Solutions themes; and 

¶ Support policy processes to facilitate Blue Solutions. 

!ǘ ǘƘŜ ŎƻǊŜ ƻŦ .ƭǳŜ {ƻƭǳǘƛƻƴǎΩ ŎŀǇŀŎƛǘȅ ŘŜǾŜƭƻǇƳŜƴǘ ŀŎǘƛǾƛǘƛŜǎΣ ǘƘŜ ƛƴƛǘƛŀǘƛǾŜ ƻŦŦŜǊǎ ŀ ǘǊŀƛƴƛƴƎ ǎŜǊƛŜǎΣ ƛƴŎƭǳŘƛƴƎΥ 

¶ Ecosystem-based marine and coastal spatial planning and management (Blue Planning in Practice); 

¶ Integration of ecosystem services into coastal and marine development planning (Blue IES); and 

¶ Climate change adaptation in coastal and marine areas (Blue CCA). 

The trainings are designed for practitioners, technical staff and decision makers responsible for coastal and 
marine planning and management from different social sectors, such as government, civil society, and 
academia, as well as those engaged in coastal and marine-dependent economies such as fisheries, nature 
conservation, marine transportation, energy, sea mining, and tourism. 

All trainings are based on the Harvard Case Methodology, which conveys teaching messages mainly through 
interactive practical work by participants. The Trainings include exercises using a fictitious situation closely 
ōŀǎŜŘ ƻƴ ǊŜŀƭ ƭƛŦŜ ŎƻƴŘƛǘƛƻƴǎ ŀƴŘ ŎƘŀƭƭŜƴƎŜǎΦ 9ȄǇŜǊƛŜƴŎŜǎ ŘǊŀǿƴ ŦǊƻƳ ŀŎǘǳŀƭ .ƭǳŜ {ƻƭǳǘƛƻƴǎΩ ŘŜǎŎǊƛǇǘƛƻƴǎ ŜƴǊƛŎƘ 
the trainings by providing concrete examples and showcasing how solutions can work in reality. All training 
course and exercise can be adapted to different demands and contexts. 

All courses are designed for 3 to 5 days and can be delivered in English, French, Spanish and Portuguese. 

Getting started as a trainer  

A comprehensive set of material has been developed to support trainers.  

This Trainer Manual provides relevant knowledge to run all three Blue training courses (Blue IES, Blue CCA and 
BPiP). It shares knowledge and experiences from the test and pilot phases as well as other training events using 
participatory methodology. Part I gives a general introduction to participatory methodology as well as to the 
Case Method on which the training courses are based. It serves as an introduction to participatory training 
methods in general. Part II provides necessary information on the exercises. It also gives some methodological 
suggestions for implementation. However, the authors would like to highlight that from a participatory training 
ǾƛŜǿǇƻƛƴǘΣ ƛǘ ƛǎ ǘƘŜ ǘǊŀƛƴŜǊΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŎƘƻƻǎŜ ǘƘŜ ǘǊŀƛƴƛƴƎ ŎƻƴǘŜƴǘǎ ŀƴŘ ǊŜǎǇŜŎǘƛǾŜ ǘƻƻƭǎ ƛƴ order to meet 
ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƴŜŜŘǎΦ hƴƭȅ ōȅ ŀǇǇǊŜŎƛŀǘƛƴƎ ŀƴŘ ōǳƛƭŘƛƴƎ ƻƴ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜǎ Ŏŀƴ ǘƘŜ ǘǊŀƛƴƛƴƎ ƳŀƪŜ ŀ 
difference to their performance afterwards.  

The Participants Handbooks provide the storylines for delivering the training courses. They explain the 
casework tasks and provide ŀ ǎǳƳƳŀǊȅ ƻŦ ƭŜŀǊƴƛƴƎ Ǉƻƛƴǘǎ ŀƴŘ ǊŜŦŜǊŜƴŎŜǎΦ /ƘŜŎƪ ǘƘŜ ά.ǊƛƴƎƛƴƎ ƛǘ ƘƻƳŜέ 
chapters in the BPiP and Blue CCA Participant Handbooks as well as accompanying material to the Blue IES 
training2 to find relevant aspects for discussion as well as references for preparation. 

A library of PowerPoint slides and flipchart samples support the introduction to certain topics and exercises 
for each course. 
  

                                                      
 

2 GIZ (2012): Integrating Ecosystem Services into Development Planning. A stepwise approach for practitioners based on the 
TEEB approach 
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Short animated films: 
/ƭƛƳŀǘŜ ŎƘŀƴƎŜ ŀŘŀǇǘŀǘƛƻƴΥ LǘΩǎ ǘƛƳŜ ŦƻǊ ŘŜŎƛǎions now! (5:42 minutes) 
GIZ and the Potsdam Institute for Climate Impact Research jointly developed the animated short film  
The film explains climate change and its consequences, introduces adaptation and illustrates adaptation 
options. It advocates for a participatory approach to adaptation planning and highlights the benefits of timely 
ŀŎǘƛƻƴ ǊŀǘƘŜǊ ǘƘŀƴ ŘŜƭŀȅƛƴƎ ŘŜŎƛǎƛƻƴǎΦ /ƭƛƳŀǘŜ ŎƘŀƴƎŜ ŀŘŀǇǘŀǘƛƻƴΥ LǘΩǎ ǘƛƳŜ ŦƻǊ ŘŜŎƛǎƛƻƴǎ ƴƻǿΗ 

For the training, a viewing is generally recommended in a preparatory session. It does not take up much time 
and is available in twelve languages. Available at YouTube. 

Marine Spatial Planning (MSP) in a nutshell (5 minutes) 

The film explains MSP simply and dynamically. It is suitable for everyone: from local communities to planners 
and policy-makers. The German Federal Ministry for the Environment, Nature Conservation, Building and 
Nuclear Safety has been financed this film through its International Climate Initiative. The global Blue Solutions 
Initiative and the MARISMA project in the Benguela Current region have jointly produced the film. Available at 
vimeo. 

 

https://www.youtube.com/watch?v=FO46sPwm4xk
https://vimeo.com/219515087
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Part 1: Didactical Background for participatory training courses 

1. Neuroscience and learning  

ά¸ƻǳ Ŏŀƴƴƻǘ ǘŜŀŎƘ ŀ Ƴŀƴ ŀƴȅǘƘƛƴƎΣ ȅƻǳ Ŏŀƴ ƻƴƭȅ ƘŜƭǇ ƘƛƳ ŦƛƴŘ ƛǘ ǿƛǘƘƛƴ ƘƛƳǎŜƭŦΦέ Galileo Galilei 

This section briefly elaborates on major insights from neuroscience on learning. We neither attempt to provide 
a full account on neuroscience and learning nor present an overview on how the brain works. Yet, we will 
highlight some scientific facts that support the didactical approach of the Blue Solutions Trainings and can also 
help you as a trainer to defend and explain what you may find right in terms of methodology and concept with 
plausible arguments: 3 

Our brain is social 

Learning is much more effective if it is embedded in a social context. We are especially motivated if we can act 
together with people we interpersonally connect with. 

Enabling factors for learning: Take enough time for getting to know each other, use a lot of group work 
formats and reflect on participants own work context as much as possible. 

We need to make sense of learning 

Our brain creates sense and meaning and can only process what connects to existing knowledge, experience 
and active neuronal networks. 

Enabling factors for learning: Participants need to know why they participate and what is the purpose of their 
participation beyond the actual training workshop in their daily routine. 

Our brain creates sense by creating neuronal patterns 

We memorize new knowledge and experience if it is connected to existing knowledge and experience patterns. 

Support factors for learning: Acknowledge and appreciate exiting knowledge and experience of participants by 
involving them in the explanation of concepts and contents as much as possible. Refrain from lecturing content 
without prior asking participants what they know about the topic themselves.  

Emotions are important for learning 

Heightened emotional excitation causes and increases neuroplasticity that enables long-term learning. This 
means, participants must be able to sense themselves what problems, challenges and needs they can solve or 
reduce by a applying a particular method or change process or what needs, wishes and desires they can satisfy 
by applying a particular method or change process. 

Enabling factors for learning: Create a learning environment that enables participants to come into contact 
with their emotions such as individual reflection, walks outside or dream journeys. 

Our brain processes information as parts and as a whole at the same time 

We better remember content if we understand the connection between details and the whole. 

Enabling factors for learning: Alter between levels of abstraction, i.e. between detail and overview and create 
links to existing knowledge and experience. 

                                                      
 

3 Sources and further information: Gerald Hüther (2006) and Franz Hütter & Sandra Mareike Lang (2017). Also see: David 

Eagleman (2016). 
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We learn by focused attention and peripheral perception 

Learning is influenced by a lot of unconscious processes. Not only what I say as a trainer is important but also 
how I say it. Also, the learning environment influences learning. 

Enabling factors for learning: Apply a lot of visuals and posters, use positive affirmations and aim for meeting 
rooms with a pleasant atmosphere. 

We have at least two kinds of memory 

Learning is more successful if we store insights and experience in different brain areas and connect them with 
each other, for example in the visual, auditory sensorimotor, gustatory and olfactory cortex. The more senses 
are involved, the better we learn. 

Enabling factors for learning: Apply formats that convey abstract content in physically perceptible ways such as 
games and energizer with a systemic background. 

Challenges support complex learning, fear and threat do not 

We learn best if we are free of constraints and fear and challenged in a positive and motivating way. All 
physical structures we need for learning are highly sensitive to stress, fear and anger. ²ƘƛƭŜ άǇƭŀȅƛƴƎέ ǿŜ ǳǎŜ 
our fears and strengthen our neuronal network that we need to solve specific challenges. If we play, we open 
up to a world in which everything disappears that keeps us from truly discovering and unfolding our full 
potential. If we play we feel no pressure, no constraint ς thus fear disappears and we feel full of relish and free. 

Enabling factors for learning: Work with the case method that allows participants to step out of their usual 
context and play.  

Also remember, trust stimulates motivation and reduces stress: Do not present yourself as being an expert 
without fail, but being humble in the sense of being open, interested and curios. It may help to not only talk 
about your personal success stories but also failures and disappointments. 

We usually develop ideas in periods of relaxation 

Creativity, spontaneous inspiration, intuitive recognition and innovative problem solving are all linked by many 
studies to the so-called άDefault Mode Networkέ, a network of multiple nerve networks that are located in 
different brain areas being far apart from each other. This network becomes active when we relax, for instance 
while daydreaming. This means we need breaks from work, so that areas of our brain can be linked that usually 
are not linked in our daily routine.  

Support factors for learning: Include enough breaks for relaxation and formats such as games or walks outside 
with learning partners. 

Learning is a slow process 

Learning takes place through the neuronal networking in our brain. Genetically, we have the possibility to 
develop and stabilise specific patterns of behaviour or not. By this, we turn initial trails into paved roads and 
ƘƛƎƘǿŀȅǎ ǳƴǘƛƭ ǘƘŜȅ ōŜŎƻƳŜ ƭƛƪŜ ǘƘŜ άDŜǊƳŀƴ !ǳǘƻōŀƘƴέΣ ǿƘŜǊŜ ǿŜ Ŏŀƴ ŘǊƛǾŜ ƘƛƎƘ ǎǇŜŜŘΣ ōǳǘ Ŏŀƴƴƻǘ ŘǊƛǾŜ ƻŦŦ 
very easily again. During the short duration of a training workshop we can only trigger effective neuro-plastic 
change processes in our brains. The real change in thinking and action takes place only by constant repetition 
in daily routine. 

Support factors for learning: Include enough breaks for relaxation or relaxing energizers. Assign enough time 
for exercises and rather concentrate on a few, but intensive contents. Include enough reflection and transfer 
sessions. 
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How adults learn 

Part of being an effective trainer involves understanding how adults learn best. Compared to children and 
teens, adults have special needs and requirements as learners. 

Adults already know a lot. Adults have accumulated a foundation of life experiences and knowledge that may 
include work-related activities, family responsibilities, and previous education and training. They need to be 
able to integrate new ideas with what they already know if they are going to keep ς and use ς the new 
ƛƴŦƻǊƳŀǘƛƻƴΦ ¢ƘŜ ǘǊŀƛƴŜǊΩǎ Ƨƻō ƛǎ ǘƻ ƳƻōƛƭƛȊŜ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƪƴƻǿƭŜŘƎŜ ŦƛǊǎǘΣ ōŜŦƻǊŜ ǘƘŜȅ ŀŘŘ ƴŜǿ ƛƴŦƻǊƳŀǘion 
to it, and to provide opportunities to discuss and reflect new knowledge and to adapt it to individual 
circumstances. 

As do all learners, adults need to be shown respect. Trainers must acknowledge the wealth of experiences that 
adult participants bring to the training. These adults should be treated as equals in experience and knowledge 
and allowed to voice their opinions freely in the group. 

Adults are autonomous and self-directed. They need to be free to direct themselves. Trainers have to be sure 
to act as facilitators, guiding participants to their own knowledge rather than supplying them with facts. They 
ǎŜǊǾŜ ŀǎ ŦŀŎƛƭƛǘŀǘƻǊǎ ŦƻǊ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƻǿƴ ƭŜŀǊƴƛƴƎ ǇǊƻŎŜǎǎ ŀƴŘ Ƴǳǎǘ ŀŎǘƛǾŜƭȅ ƛƴǾƻƭǾŜ ŀƴŘ ǊŜŦƭŜŎǘ ǘƘŜƛǊ 
interests in the design of training. They should allow participants to assume responsibility for presentations and 
group leadership. 

Adults are goal-oriented. Upon enrolling in training, they usually know what goal they want to attain. They 
therefore appreciate an educational programme that is well organised and has clearly defined elements. 
Trainers must show participants how a training will help them attain their goals. This classification of goals and 
course objectives must be done early in the training. 

Adults are relevancy-oriented. They must see a reason for learning something. Learning has to be applicable to 
their work or other responsibilities to be of value to them. They may not be interested in knowledge for its own 
sake. Therefore, trainers need a sound understanding of the participaƴǘǎΩ ƳƻǘƛǾŀǘƛƻƴ ŀƴŘ ƴŜŜŘǎ ŀƴŘ Ƴǳǎǘ 
continuously try to harmonize content and design of training with the life and work context of the participants. 
They should make participants think about the practical application of the newly acquired knowledge at his/her 
work place: Possible benefits, preconditions, difficulties, resistances and how to deal with them.  

Adult learning mostly refers to behaviour changes ς to be able to do something better or differently than 
before. This requires action-oriented training methods combined with intensive feedback by the trainer or the 
other participants. 

Adults remember only 10 % of what they read (e.g. in newspapers, in power point slides ς if information is not 
presented in a spoken manner as well). They remember twice as much of what they hear, but still only 20 % of 
it. Half of the things that are said and shown will be 
remembered. That is one reason why trainers should talk 
about the issues and visualize or show them at the same time 
as much as possible. Also interesting for trainers is that adults 
remember 70 % of what they say themselves: for example, 
ask participants to turn to their neighbour after a lecture and 
let them talk about what they remember and they will absorb 
a much higher percentage of the newly presented 
information! 

Finally, adults remember best what they say and do! As a 
consequence, instead of giving a lecture about ecosystem 
services and how to integrate them into development 
planning, let participants work in groups, let them talk about 
the issue themselves, and let them recognise, demonstrate 
and capture the value of ecosystem services with the help of 
a fictitious case or, if possible, let them work with and plan 
their own cases and projects. Speaking, hearing, and seeing 
should be complemented and enhanced by doing. 

 

Graph 2: How we learn best 
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2. Key competencies for trainers 

We believe the most important competence for trainers is: be yourself! Authenticity, empathy, intuition and 
mindfulness lead a long way in successfully facilitating a learning process. Being aware about your own 
assumptions on learning also is a major asset in facilitating learning processes. Here is what we believe in:  

¶ The knowledge is always already within the system (adults already know a lot); 

¶ Knowledge alone does not provoke change. Therefore learning should encompass skills, attitudes and 
awareness as well; and 

¶ Everyone always does his/her best. We are all different individuals that behave, learn and 
communicate in different ways. 

¢ƘŜǊŜŦƻǊŜ ǿŜ ǊŜƎŀǊŘ ǘǊŀƛƴŜǊǎ ǊŀǘƘŜǊ ŀǎ άŦŀŎƛƭƛǘŀǘƻǊǎ ƻŦ ƭŜŀǊƴƛƴƎ ǇǊƻŎŜǎǎŜǎέ ŀǎ ƻǇǇƻǎŜŘ ǘƻ ŜȄǇŜǊǘǎ ƛƳǇŀǊǘƛƴƎ ŀǎ 
much expertise as possible.  We believe as long as experienced coastal and marine management practitioners 
accompany a training workshop as experts, the trainers should have a solid understanding of the training topic, 
but do not necessarily have to be master experts in the topic. At the same time, we advise that one of the 
trainers in the team has a strong background and competencies and facilitating learning. The success of a 
training course greatly depends on good facilitation, which is both a skilful craft and a creative art. Good 
facilitators bring a group together, develop and balance its potentials in a non-dominating way. They are 
knowledgeable about the issues at stake without showing this off. Asking and formulating the right question at 
the right time and active listening are two of their most important tasks. 

 Important skills and qualities of Blue Solutions trainers are summarized below:  

Process-orientation 

Process-orientation requires that trainers start from the existing knowledge and experiences of the participants 
and understand that a learning process does not start from scratch. It also means providing a relaxed and 
friendly atmosphere and opportunities for participants to proactively take the learning process in their own 
ƘŀƴŘǎ ŀǎ ƳǳŎƘ ŀǎ ǇƻǎǎƛōƭŜΦ ¢Ƙƛǎ ǊŜǉǳƛǊŜǎ ǘǊŀƛƴŜǊǎ ǘƻ ǘǊǳǎǘ ƛƴ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ƛƴǘŜƭƭŜŎǘǳŀƭ ŀƴŘ ŎǊŜŀǘƛǾŜ ǇƻǘŜƴǘƛŀƭΣ 
to avoid that there are winners and losers in a group, and to respect the ideas, opinions and practices of 
others. 

Acting in a process-oriented manner also requires a trainer to come with a flexible design of the training 
process and not a ready-to-implement detailed action plan. The trainer needs to be an excellent observer of 
the dynamics of the learning process and of group dynamics in order to flexibly steer the training process. This 
includes setting an appropriate level of difficulty and complexity, high enough to challenge participants but not 
to frustrate them. The instructions should predict and reward participation, culminating in success. 

Communication 

Trainers need to be good and effective communicators. It is important for them to be good listeners and 
questioners. Asking good questions is indispensable for enhancing reflection, but also for allowing participants 
to discover their own potentials. 

Trainers should be able to make themselves understood, which implies adapting to a particular group of 
participants. In communicating properly, they will avoid jargon and will show what it means to convey a 
concise message or present specific content in a structured way. 

They also need to be able to provide feedback that enhances learning and reflection.  

Enhancing ownership and co-management 

Trainers should be able to motivate participants to take an active role in the training process. They therefore 
ƴŜŜŘ ǘƻ ōŜ ǊŜŀŘȅ ǘƻ άƘŀƴŘ ƻǾŜǊ ǘƘŜ ǎǘƛŎƪέΣ ǿƘƛŎƘ ƳŜŀƴǎ ŎǊŜŀǘƛƴƎ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǿƘŜǊŜ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ 
can practice new skills and abilities while the trainers provide guidance and feedback. In responding to the 
partƛŎƛǇŀƴǘǎΩ ƴŜŜŘǎ ŀƴŘ ŜȄǇŜŎǘŀǘƛƻƴǎΣ ǘƘŜ ǘǊŀƛƴŜǊǎ ǿƛƭƭ ōŜ ǎŜǊƛƻǳǎ ƛƴ ƛƴǾƛǘƛƴƎ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ ǘŀƪŜ ƳƻǊŜ ŀƴŘ ƳƻǊŜ 
ownership of the training process itself. Creating a forum for co-management within a training workshop has 
proved to be very useful for developing ownership (see also p. 28). By displaying an attitude of co-
management, trainers make the offer of co-management credible and attractive. 
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Visualisation 

We consider visualisation an indispensable element of a sound participatory learning process (see also p. 29). 
Trainers need to practice the art of visualisation, which means using it appropriately for inputs or presentations 
and to create opportunities for the participants to express themselves through visualisation. The manner by 
which trainers use visualisation should be exemplary; it should go together with effectively supporting 
participants to make ever-greater use of visualisation. 

PowerPoint presentations can be used for theoretical inputs; they should be concise and well presented and 
get the essŜƴǘƛŀƭ ƳŜǎǎŀƎŜ ŀŎǊƻǎǎ ǿƛǘƘƻǳǘ ƻǾŜǊǎǘǊŜǘŎƘƛƴƎ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƛƴǘŀƪŜ ŎŀǇŀŎƛǘȅΦ 

In the case of interactive communication, mobile visualisation (with the help of cards, markers, pin boards and 
flipcharts etc.) is more effective. Trainers need to combine both of these visualisation approaches and use 
PowerPoint presentations as an example of an effective support tool for learning and not as a means of 
maximising the information presented in a given time span. 

Methodological variability 

Trainers need a broad repertoire of training methods to create sound learning dynamics. They should employ 
these methods following a methodological reasoning, meaning that they can always explain why they have 
used a particular method at a particular point in the training workshop process. 

IŀǾƛƴƎ ŀ ōǊƻŀŘ ǊŜǇŜǊǘƻƛǊŜ ƴŜŜŘǎ ǘƻ Ǝƻ ǘƻƎŜǘƘŜǊ ǿƛǘƘ ǘƘŜ ǘǊŀƛƴŜǊΩǎ ŀōƛƭƛǘȅ ǘƻ ƳŜŀƴƛƴƎŦǳƭƭȅ ŎƻƳōƛƴŜ ǘƘŜǎŜ 
methods, as is reflected in a sound training workshop design = dramaturgy (see also chapter 5). Knowing how 
to use different methods is a good asset for a trainer, but what we see as equally important is his/her ability to 
adapt a method to the particularities of the group they are working wit 

In a nutshell: We see the trainer less as a teacher or expert and more as a facilitator of a learning process. This 
fits very well with the trainer sharing his/ her knowledge and experiences (e.g. through inputs and 
ǇǊŜǎŜƴǘŀǘƛƻƴǎύΣ ōǳǘ ƻƴƭȅ ŀǎ ǇŀǊǘ ƻŦ ŀƴ ƛƴǘŜǊŀŎǘƛǾŜ ƭŜŀǊƴƛƴƎ ŘŜǎƛƎƴ ŀƴŘ ƴƻǘ ƛƴ ŀ ǿŀȅ ǘƘŀǘ ǇƭŀŎŜǎ ǘƘŜ ǘǊŀƛƴŜǊΩǎ 
knowledge and experience in the spotlight. 

  

Graph 3: Brainstorming on trainer skills (ToT Bali 2017) 
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3. The Harvard Case Method 

Background 

The Blue Solution trainings are based on the Harvard Case Method, which mainly conveys teaching messages 
through interactive practical work by participants. All three training courses deal with the fictitious country of 
Bakul, a situation closely based on real life conditions and challenges. 

The Harvard Case Method is a tried and tested approach for practice-oriented, interactive learning. It was 
developed in the context of Harvard Law School, where it is largely based on the intensive exploration and 
discussion of a particular case relevant to the teaching objectives. The Harvard Case Method stimulates the 
ǘǊŀƛƴŜŜΩǎ ŀŎǘƛǾŜ ŜȄǇƭƻǊŀǘƛƻƴ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŎƻƴŎƭǳǎƛƻƴǎΣ ǊŀǘƘŜǊ ǘƘŀƴ ǇǊƻǾƛŘƛƴƎ ǊŜŀŘȅ-made teaching 
messages. With this background, the Harvard Case Method is well suited for the development of practice-
oriented knowledge as required by people who are actively involved in adaptation work. The case method 
enables learning by discovery and confirmation. It 

¶ Allows participants to make mistakes with no other consequence than learning; 

¶ Enables to learn about a complex system while interacting with others (exchange and mutual 
learning); 

¶ Creates practical competencies (through learning by doing); 

¶ Build on participants experience and backgrounds; and  

¶ Is fun! 

The Case Method has been adapted to the particular requirements of this training programme. This implies 
that, compared to the university teaching context, trainees play an even more active role, while the role of 
trainers will be less dominant. Trainees will, for example, explore the case study in a group work format and 
trainers assist their reflection with guiding questions, whereas in the university context the teacher guides 
his/her students through the case with the help of questions. 

Ideally, a training course will be 
embedded in a longer-term advisory 
process aiming at supporting concrete 
planning and management efforts. 
Based on a stocktaking capacity needs 
assessment, training modules will be 
chosen and adapted to the particular 
case. In this regard, the training will 
most likely not be a single event, but 
consist of several training and advisory 
workshops. The training course might 
as well serve as a single-event 
introductory course aiming at 
informing and raising awareness among 
practitioners. 

  

Graph 4: Didactical Approach Blue Solutions Trainings 
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Guidance on using the Harvard Case Method 

The Harvard Case Method requires intensive preparation prior to the training. All relevant training material for 
this training course has been developed as part of a long process, including test and pilot phases. The different 
training package items are well matched, therefore please be careful when changing single items. 

The following guidance is very helpful to support the learning process: 

¶ Most important: Be clear about what message you want to convey with the casework. Organise the 
entire casework in a way that this message comes through. 

¶ aŀƪŜ ȅƻǳǊǎŜƭŦ ŦŀƳƛƭƛŀǊ ǿƛǘƘ ǘƘŜ ŜȄǇŜŎǘŀǘƛƻƴǎΣ ƴŜŜŘǎ ŀƴŘ άƘƻǊƛȊƻƴǎέ ƻŦ ǘƘŜ ǘǊŀƛƴŜŜǎΦ /ƻƴŘǳŎǘ ǘƘŜ 
casework ƛƴ ŀ ǿŀȅ ǘƘŀǘ ȅƻǳ ŀǊŜ άƳŜŜǘƛƴƎέ ǘƘŜ ǘǊŀƛƴŜŜǎ ǿƘŜǊŜ ǘƘŜȅ ǎǘŀƴŘΦ 

¶ Reflect the practical experiences and the type of work that the trainees are exposed to in their day-to-
day work. 

¶ Do not attach complex data if the trainees are usually not confronted with such information, but are 
involved in more operational work. You may provide larger amounts of information if the trainees are 
used to screening comprehensive sources for relevant information. 

¶ Restrict yourself to the information that is relevant for the case. The casework should stimulate 
discussion and active examination of the subject.  

 

 

 

  

The five golden rules for a case facilitator 

Rule 1: 5ƻ ƴƻǘ άŜȄǇƭŀƛƴΩ ǘƘŜ ƳŜǎǎŀƎŜ ƻŦ ǘƘŜ ŎŀǎŜ ŘƛǊŜŎǘƭȅΦ [Ŝǘ ǘƘŜ ǘǊŀƛƴŜŜǎ ŦƛƴŘ ǘƘŜ ŎƻƴŎƭǳǎƛƻƴǎ ǘƘŜƳǎŜƭǾŜǎΦ 
Guide them through questions. 

Rule 2: Provide enough time for the wrap-up phase and let participants discuss intensively key messages 
and conclusions. 

Rule 3: Be precise with your instructions for the case work. The trainees should start the case work with a 
clear vision on the objective of the task and of what they have to do. 

Rule 4: Limit presentations. Do not talk for more than 15 minutes (except the introductory lecture). If 
necessary, split lectures into several shorter inputs. 

Rule 5: Always invite the trainees to reflect on how the lessons learnt relate to their day-to-day work or 
how far applied approaches should be adjusted to it. 
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Casework sequence 

All exercises of all three training courses follow the same sequence: 
1. The introduction, given by the trainer, provides the necessary theoretical background and introduces 

participants to the casework. After the introduction, the groups should be able to conduct the 
casework independently. You find the task description in each Participant Handbook. At best, you 
copy the objective, context and task on a flipchart that can stay visible during the case work and helps 
participants to grasp the task better.  

2. The casework gives participants the opportunity to work through the different aspects linked to Blue 
tƭŀƴƴƛƴƎ ƛƴ ŀ ǎȅǎǘŜƳŀǘƛŎ ƳŀƴƴŜǊΦ tŀǊǘƛŎƛǇŀƴǘǎ ŀǎǎǳƳŜ ǘƘŜ ǊƻƭŜǎ ƻŦ ΨŎŀǎŜ ǿƻǊƪ ŜȄǇŜǊǘǎΩ ƛƴ ŎƘŀǊƎŜ ƻŦ ǘƘŜ 
ǎǇŜŎƛŦƛŎ ƳƻŘǳƭŜΩǎ ǘŀǎƪΦ The groups work independently while trainers should remain close by and be 
prepared to offer support and guidance if needed. 

3. ¢ƘŜ ΨŎŀǎŜ ǿƻǊƪ ŜȄǇŜǊǘǎΩ present their results to the plenary. This is an opportunity to share 
experiences and to foster mutual learning. It is important that this step is introduced as a chance to 
ǎƘŀǊŜ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ŀ ŎƘŀƴŎŜ ŦƻǊ Ƴǳǘǳŀƭ ƭŜŀǊƴƛƴƎ ŀƴŘ ƴƻǘ ŀ άǘŜǎǘέΦ ¢ǊŀƛƴŜǊǎ ǎƘƻǳƭŘ ōŜ ŀǇǇǊŜŎƛŀǘƛǾŜ 
of the work done and give feedback on the results; they should only offer alternatives and 
amendments if necessary. 

4. In a final reflection, the participants reassume their own real-life position. They reflect on their 
experiences and link them to their own work in order to make the newly gained knowledge more 
applicable. Trainers support through guiding questions. For the Blue Planning training course, 
challenges and enabling factors for successful Blue Planning shape these reflections: They have been 
synthesised from a study conducted by UNEP, the Swedish International Development Cooperation 
Agency (SIDA) and the Scientific and Technical Advisory Panel of the Global Environment Facility 
(GEF)/STAP), which reviewed 73 Blue Planning processes (see UNEP 2016). 

5. Lƴ ŀŘŘƛǘƛƻƴΣ άBlue Solutionsέ ς successful cases ς complement the training by illustrating theoretical 
ƛƴǇǳǘǎ ŀƴŘ ŎŀǎŜ ǿƻǊƪ ƭŜŀǊƴƛƴƎΦ ¢ƘŜȅ ǎŜǊǾŜ ŀǎ ǊŜŀƭ ŎŀǎŜ ŜȄŀƳǇƭŜǎ ŦƻǊ άǿƘŀǘ ǿƻǊƪǎέ όƪŜȅ ǎǳŎŎŜǎǎ ŦŀŎǘƻǊǎύ 
in different situations.4 

 
 

  

                                                      
 

4 Blue Solutions are innovative concepts and practical approaches that inspire and facilitate action towards healthy and 

productive marine and coastal ecosystems. They (a) address challenges to sustainable development and human wellbeing 
in the marine and coastal realm and contribute to maintaining or improving the status/health of biodiversity and 
ecosystems, (b) are effective and have been applied with a demonstrated impact, and (c) are scalable with elements that 
have the potential for up -scaling or adaptation in other contexts. 

Graph 5: Flipchart case method 
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Fictitious or real case? 

The particular value of having a fictitious case study is that everybody can relate easily and everybody has the 
same knowledge. Bakul has most of the relevant features needed in order to simulate the whole process from 
recognizing, demonstrating and capturing the value of ecosystem services for development and integrating 
them into development planning. 

One could argue that real-world cases would be better as they are taken directly from reality. The tricky thing, 
ƘƻǿŜǾŜǊΣ ƛǎ ǘƘŀǘ ǘƘŜǊŜ ŀǊŜ ƴƻ άƴŜǳǘǊŀƭ ŎŀǎŜǎέ ŀƴŘ ǇŀǊǘƛŎƛǇŀƴǘǎ Ƴŀȅ ōŜ ōƛŀǎŜd or hampered in one way or 
another by learning in this manner. Real cases may also provoke unproductive discussions about the reliability 
of data being used. 

Furthermore, it is important to make clear that even in a real case, we would never have all the information we 
would like to have, and dealing with logically drawn assumptions is part of adaptive planning. 

Lƴ ŎŀǎŜ ȅƻǳ ƻǇǘ ǘƻ ǿƻǊƪ ǿƛǘƘ ǊŜŀƭ ŎŀǎŜǎ ŦǊƻƳ ǇŀǊǘƛŎƛǇŀƴǘǎ ȅƻǳ ǿƛƭƭ ŦƛƴŘ ŀ άŎŀǎŜǿƻǊƪ ŦǊŀƳŜǿƻǊƪέ ƛƴ ǘƘŜ ŀƴƴŜȄΦ 

 

 
Graph 6: Map of Bakul (Blue IES & Blue CCA training) 

  

É Britta Heine based on serene.meissner@kommunikationslotsen.de
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4. Participatory training methods 

Hints for interactive trainings 

Be very well prepared 

A participatory training workshop puts a high demand on the trainer(s), who have to lead the narrative, be 
adaptive to changes and responsive to ǘǊŀƛƴŜŜǎΩ needs and requests. They have to be on top of the training, 
ǿƛǘƘƻǳǘ ǎƘƻǿƛƴƎ ŀ ΨǘƻǇ-ŘƻǿƴΩ ŀǘǘƛǘǳŘŜΦ DƻƻŘ ǇǊŜǇŀǊŀǘƛƻƴ ƻŦ ǘǊŀƛƴƛƴƎ ǾŜƴǳŜ ŀƴŘ ƳŀǘŜǊƛŀƭΣ tƻǿŜǊtƻƛƴǘ 
presentations and flip charts, and a solid understanding of the exercises including the following discussions are 
essential to providing a training experience rewarding for both trainers and trainees. Make sure you arrive well 
before the training and have logistical support on the ground in case it happens away from your workstation. 
Familiarise yourself with all content of the training well before you arrive, and ideally together with your co-
trainer.  

Create a good workshop flow through proper sequencing 

A good mix of methods needs a dramaturgic sense in order to find the appropriate combination of methods for 
a particular group. Putting the different methods in a proper sequence demonstrates the ability of a trainer to 
create a good flow for the training workshop process. This means, for example, having a phase of intensive 
group work followed by a plenary session capitalising on the group work, yet still demanding active 
participation, but not to the same extent as before. A good flow = a good dramaturgy also means mixing 
intellectual (cognitive), emotional and physical impulses. Overdoing intellectual impulses, e.g. through a 
sequence of eventually overloaded PowerPoint presentations, will definitely do harm to the participatory 
workshop process. 

Watch out for group dynamics 

Not everybody feels comfortable with participatory processes. Workshop participants may come from an 
organisational culture where participatory dynamics are avoided rather than embraced. A potentially 
participatory process in a working group can be distorted when a dominant person imposes a leadership style. 
Iƻǿ ǘƻ ƛƴǘŜǊǾŜƴŜ ƛƴ ǎǳŎƘ ŀ ǎƛǘǳŀǘƛƻƴ ŘŜǇŜƴŘǎ ƻƴ ǘƘŜ ǘǊŀƛƴŜǊΩǎ ƧǳŘƎƳŜƴǘΦ Lǘ ƛǎ ƻŦǘŜƴ ƎƻƻŘ ǘƻ ǎǘƛƳǳƭŀǘŜ ǘƘŜ ǎŜƭŦ-
regulating abilities of groups, but there are moments where direct intervention from the trainer is required. 

Hand over the stick 

There are often moments in a training workshop when it is important for a participatory trainer to refrain from 
what he/she could probably do best. After a brainstorming session the participants therefore could pin the 
cards, not the trainer. The participants could do the clustering with only some guidance from the trainer 
provided they have already gained some experience in doing it. Subject matter or methodological questions 
directed at the trainer can be passed on to the plenary or possibly a resource person.  

Iǘ ŘŜǇŜƴŘǎ ƻƴ ǘƘŜ ǘǊŀƛƴŜǊΩǎ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ǘƘŜ ǊƛƎƘǘ ƳƻƳŜƴǘ ǘƻ ƘŀƴŘ ƻǾŜǊ ǘƘŜ ǎǘƛŎƪΦ /ƻƴŦǊƻƴǘƛƴƎ ǇŀǊǘƛŎƛǇŀƴǘǎ 
with an exercise where they have apparently too little experience to do that exercise will have a discouraging 
and not a positive learning effect. However, inviting participants to take responsibility for the workshop 
process creates trust and self-confidence. The same applies if the participants call on you to solve a problem. 
¸ƻǳ Ƴŀȅ ǿŀƴǘ ǘƻ ǊŜŦŜǊ ǘƻ ǘƘŜ ǊǳƭŜ ƻŦ ǘƘǳƳōΥ άLŦ ǎƻƳŜōƻŘȅ Ƙŀǎ ŀ ǇǊƻōƭŜƳ ƘŜκǎhe should take the responsibility 
ǘƻ ǎƻƭǾŜ ƛǘέΦ 
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Identify an appropriate workshop set-up to suit the participatory methods 

A classroom set-up for a training workshop is contradictory to a participatory design. Participants will focus 
their attention to what the trainer is doing rather than trying to interact with other participants. Any 
participatory intentions coming from the trainer will thus not be credible. Therefore settings favouring 
interactions, like table groups for example, or ideally a half circle where every-body can see his/her fellow 
trainees, are a must for any participatory training workshop. It is also important to have enough space to move 
around, to come together for energisers or for an information market. And working groups also need a proper 
working space in separate rooms. 

Work in a team of trainers 

If possible, work in a team of trainers. Trainers have different personal characteristics, which are perceived, 
accepted and appreciated differently by participants. Being a trainer is very demanding and intensive. It 
requires phases of rest and reflection. While one trainer guides the group process, the other may reflect on the 
program details or the group dynamics and prepare the next step. And, trainers need feedback on performance 
and reactions of participants and themselves. Often, new materials are needed, cards have to be distributed or 
collected, a dialogue needs to be visualized or several working groups to be supervised. If you cannot have a 
co-trainer, insist on having at least an event assistant who supports you throughout the entire training. 

Be playful 

Creating a social environment conducive to learning is an important ingredient for a successful training, and 
having fun can support that (depending on the cultural background). Opening the training with an exercise in 
which participants position themselves in a room, e.g. according to their home country, field of education or 
level of knowledge on the training topic provides for a first opportunity for people to get to know another. 
Consider opening the afternoon sessions with a game. Also, when you are taking a role during a session in the 
training, fill that with life, e.g. using an accessory to your clothes, giving yourself a funny name etc.  

  

Graph 7Υ tƭŀȅƛƴƎ ΨŎƛǊŎƭŜ ƻŦ ŎƘŀƛǊǎΩ ƛƴ .tƛt ǘǊŀƛƴƛƴƎ ƛƴ aȅŀƴƳŀǊ όbƻǾŜƳōŜǊ нлмтύ 
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Powerful questions: key to unlocking new doors5 

άLŦ L ƘŀŘ ŀƴ ƘƻǳǊ ǘƻ ǎƻƭǾŜ ŀ ǇǊƻōƭŜƳ ŀƴŘ Ƴȅ ƭƛŦŜ ŘŜǇŜƴŘŜŘ ƻƴ ǘƘŜ ǎƻƭǳǘƛƻƴΣ L ǿƻǳƭŘ ǎǇŜƴŘ ǘƘŜ ŦƛǊǎǘ рр ƳƛƴǳǘŜǎ 
determining the proper question to ask, for once I know the proper question, I could solve the problem in less 
ǘƘŀƴ ŦƛǾŜ ƳƛƴǳǘŜǎΦέ Albert Einstein 

The usefulness of the knowledge we acquire and the effectiveness of the actions we take depend on the 
quality of the questions we ask. Questions open the door to dialogue and discovery. They are an invitation to 
creativity and breakthrough thinking.  

Thus, asking powerful questions is a key skill for facilitation learning processes. During training, new steps in 
the group learning process should be opened by asking a carefully formulated and visualised question. It is 
useful to pre-test the question and potential answers once amongst the trainer team itself.  

What makes a question powerful? 

Vogt et al. (2003) present a wonderfully evocative description, of Fran Peavey: άvǳŜǎǘƛƻƴǎ Ŏŀƴ ōŜ ƭƛƪŜ ŀ ƭŜǾŜǊ 
you use to pry open the stuck lid on a painǘ ŎŀƴΦ ώΧϐ LŦ ǿŜ ƘŀǾŜ ŀ ǎƘƻǊǘ ƭŜǾŜǊΣ ǿŜ Ŏŀƴ ƻƴƭȅ Ƨǳǎǘ ŎǊŀŎƪ ƻǇŜƴ ǘƘŜ ƭƛŘ 
on the can. But if we have a longer lever, or a more dynamic question, we can open that can up much wider and 
ǊŜŀƭƭȅ ǎǘƛǊ ǘƘƛƴƎǎ ǳǇΦ ώΧϐ LŦ ǘƘŜ ǊƛƎƘǘ ǉǳŜǎǘƛƻƴ ƛǎ ŀǇǇƭƛŜŘΣ ŀƴŘ ƛǘ ŘƛƎǎ deep enough, then we can stir up all the 
ŎǊŜŀǘƛǾŜ ǎƻƭǳǘƛƻƴǎΦέ 

²ƘƛƭŜ ȅƻǳ Ƴŀȅ ƴƻǘ ƛƳƳŜŘƛŀǘŜƭȅ ƪƴƻǿ ǘƘŜ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƻŦ ŀ ǇƻǿŜǊŦǳƭ ǉǳŜǎǘƛƻƴΣ ƛǘΩǎ ŀŎǘǳŀƭƭȅ ǉǳƛǘŜ Ŝŀǎȅ ǘƻ 
recognize one. For instance, if you were an Olympic judge scoring the power of questions on a scale from one 
to ten (with ten being the highest), how would you rate the following queries? 

1. What time is it? 
2. Did you take a shower? 
3. ²Ƙŀǘ ǇƻǎǎƛōƛƭƛǘƛŜǎ ŜȄƛǎǘ ǘƘŀǘ ǿŜ ƘŀǾŜƴΩǘ ǘƘƻǳƎƘǘ ƻŦ ȅŜǘΚ 
4. What does it mean to be ethical? 

Vogt et al. (2003) have tested questions such as these in several different cultures. In the process, they have 
discovered that, despite cultural differences, people quite consistently rate questions one and two as being less 
powerful, and questions three and four as being more powerful. Clearly, powerful questions are ones that 
transcend many boundaries. 

In a nutshell, powerful questions: 

¶ Generate curiosity in the listener 

¶ Stimulate reflective conversation 

¶ Are thought-provoking 

¶ Surface underlying assumptions 

¶ Invite creativity and new possibilities 

¶ Generate energy and forward movement 

¶ Channel attention and focuses inquiry 

¶ Stay with participants 

¶ Touches a deep meaning 

¶ Evokes more questions 

  

                                                      
 

5 Most of this text has been adapted from Vogt, Eric E., Juanita Brown & David Isaacs (2003). 
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The architecture of powerful questions 

Understanding the basic architecture of formulating powerful questions is a key facilitation skill. There are 
three dimensions to powerful questions: construction, scope, and assumptions. 

 

The first dimension: the construction of a question 

The linguistic construction of a question can make a critical difference in either opening our minds or 
narrowing the possibilities we can consider. Is it a yes/no question? Is it an either/or question? Does it 
begin with an interrogative, such as Who, What, or How? 

WHO WHAT 

WHEN WHERE WHICH 

WHY HOW? 

Wǳǎǘ ŦƻǊ ŦǳƴΣ ǘǊȅ ǇƭŀŎƛƴƎ ǘƘŜǎŜ ǿƻǊŘǎ ƛƴ ŀ ǇȅǊŀƳƛŘ ƻŦ ƭƻǿŜǊ ǘƻ ƘƛƎƘŜǊ ǇƻǿŜǊΦ 5ƻƴΩǘ ǘƘƛƴƪ ǘƻƻ ƳǳŎƘΤ ǳǎŜ ȅƻǳǊ 
intuition. 

 

When asked by Vogt et. al. (2003), most people rank these words from more powerful to less powerful as 
follows: 

 

By using the words toward the top of the pyramid, we can make many of our questions more robust. 

For example, consider the following sequence: 

¶ Are you satisfied with the Blue Planning process in your country? 

¶ When have you been most satisfied with the Blue Planning process in your country? 

¶ What is it about the Blue Planning process in your country that you find most satisfying? 

¶ Why might it be that that the Blue Planning process in your country has had its ups and downs?  

!ǎ ȅƻǳ ƳƻǾŜ ŦǊƻƳ ǘƘŜ ǎƛƳǇƭŜ άȅŜǎκƴƻέ ǉǳŜǎǘƛƻƴ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ǘƻǿŀǊŘ ǘƘŜ άǿƘȅέ ǉǳŜǎǘƛƻƴ ŀǘ ǘƘŜ ŜƴŘΣ 
ȅƻǳΩƭƭ ƴƻǘƛŎŜ ǘƘŀǘ ǘƘŜ ǉǳŜǊƛŜǎ ǘŜƴŘ ǘƻ ǎǘƛƳǳƭŀǘŜ ƳƻǊŜ ǊŜŦƭŜŎǘƛǾŜ ǘƘƛƴƪƛƴƎ ŀƴŘ ŀ ŘŜŜǇŜǊ ƭŜǾŜƭ ƻŦ ŎƻƴǾŜǊǎŀǘƛƻƴΦ 

IƻǿŜǾŜǊΣ ǳƴƭŜǎǎ ŀ άǿƘȅέ ǉǳŜǎǘion is carefully crafted, it can easily evoke a defensive response, as people 
ǘǊȅ ǘƻ ƧǳǎǘƛŦȅ ǘƘŜƛǊ ŀƴǎǿŜǊ ǊŀǘƘŜǊ ǘƘŀƴ ǇǊƻŎŜŜŘ ƛƴ ŀ ǎǇƛǊƛǘ ƻŦ ƛƴǉǳƛǊȅΦ CƻǊ ƛƴǎǘŀƴŎŜΣ ǘƘŜ ǉǳŜǎǘƛƻƴǎΣ ά²Ƙȅ ŎŀƴΩǘ 
ȅƻǳ ŜǾŜǊ ǘŜƭƭ ƳŜ ŜȄŀŎǘƭȅ ǿƘŀǘ ȅƻǳ ŀǊŜ ǘƘƛƴƪƛƴƎΚέ ƻǊ ά²Ƙȅ ŘƛŘ ȅƻǳ Řƻ ƛǘ ǘƘŀǘ ǿŀȅΚέ Ŏŀƴ ŎŀǳǎŜ ǎƻƳŜƻƴŜ ǘƻ 
defend a given position or rationalize some past decision, rather than open new possibilities. 

Just because a question is situated near the top of the pyramid does not necessarily mean that it is more 
important or more ǊŜƭŜǾŀƴǘ ǘƘŀƴ ƛǘǎ ŎƻǳƴǘŜǊǇŀǊǘǎ ŀǘ ǘƘŜ ōƻǘǘƻƳΦ 5ŜǇŜƴŘƛƴƎ ƻƴ ȅƻǳǊ ƎƻŀƭǎΣ ŀ άȅŜǎκƴƻέ 
question can be extremely important. 
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By understanding and consciously considering the three dimensions of powerful questions, we can increase 
the power of the questions we ask and, as a result, increase our ability to generate insights that help shape the 
future. As with any new skill, the best teacher is experience, and the best coach is a thoughtful listener. We 
encourage you to experiment with increasing the power of your questions and see what impact you have. 

For example, in advance of an important meeting or conversation, spend a few minutes with a colleague and 
write down several questions that are relevant to the topic. Rate them in terms of their power. Referring to the 
three dimensions outlined above, see if you can spot why certain questions are more compelling than others. 
Experiment with changing the construction and scope, to get a feel for how doing so changes the direction of 
the inquiry. Be sure to examine the assumptions that are embedded in your questions and check to see if they 
will help or hinder your exploration. 

Above all the architectural consideration what matters as much as a good question is your own attitude. Paying 
attention to your own state of being and how you are talking and listening helps to become an authentic 
facilitator. Notice your own assumptions, reactions, contractions anxieties, prejudices and projections. To ask 
powerful question you need to be seriously open, interested and curious about the answer, what Edgar H. 
{ŎƘŜƛƴ Ŏŀƭƭǎ άIǳƳōƭŜ LƴǉǳƛǊȅέ όнлмсύΦ  

 

  

How can I frame better questions? 

Here are some questions you might ask yourself to frame powerful questions: 

¶ Is this question relevant to the real life and real work of the people who will be exploring it? 

¶ Is this a genuine questionτŀ ǉǳŜǎǘƛƻƴ ǘƻ ǿƘƛŎƘ LκǿŜ ǊŜŀƭƭȅ ŘƻƴΩǘ ƪƴƻǿ ǘƘŜ ŀƴǎǿŜǊΚ 

¶ ²Ƙŀǘ άǿƻǊƪέ Řƻ L ǿŀƴǘ ǘƘƛǎ question to do? That is, what kind of conversation, meanings, and 
feelings do I imagine this question will evoke in those who will be exploring it? 

¶ Is this question likely to invite fresh thinking/feeling? Is it familiar enough to be recognizable and 
relevant ς and different enough to call forward a new response? 

¶ What assumptions or beliefs are embedded in the way this question is constructed? 

¶ Is this question likely to generate hope, imagination, engagement, creative action, and new 
possibilities or is it likely to increase a focus on past problems and obstacles? 

¶ Does this question leave room for new and different questions to be raised as the initial question 
is explored? 

Source: Vogt, Eric E., Juanita Brown & David Isaacs (2003). 

The second dimension: the scope of a question 

As you work to make your questions powerful, tailor and clarify the scope as precisely as possible to keep 
them within the realistic boundaries and needs of the situation you are working with. Avoid stretching 
ǘƘŜ ǎŎƻǇŜ ƻŦ ȅƻǳǊ ǉǳŜǎǘƛƻƴ ǘƻƻ ŦŀǊΦ CƻǊ ŜȄŀƳǇƭŜΣ άIƻǿ Ŏŀƴ ǿŜ ōŜǎǘ ƳŀƴŀƎŜ ǘƘŜ ƻŎŜŀƴΚέ ƛǎ ŜȄǘǊŜƳŜƭȅ 
interesting, but clearly outside the ǎŎƻǇŜ ƻŦ Ƴƻǎǘ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ŎŀǇŀŎƛǘȅ ǘƻ ǘŀƪŜ ŜŦŦŜŎǘƛǾŜ ŀŎǘƛƻƴΣ ŀǘ ƭŜŀǎǘ ƛƴ 
the short term. 

The third dimension: the assumptions within questions 

¢ƻ ŦƻǊƳǳƭŀǘŜ ǇƻǿŜǊŦǳƭ ǉǳŜǎǘƛƻƴǎΣ ƛǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ become aware of assumptions and use them 
appropriately. So, ŎƻƴǘǊŀǎǘ ǘƘŜ ǉǳŜǎǘƛƻƴΣ ά²Ƙŀǘ ŘƛŘ ǿŜ Řƻ ǿǊƻƴƎ ŀƴŘ ǿƘƻ ƛǎ ǊŜǎǇƻƴǎƛōƭŜΚέ ǿƛǘƘ ά²Ƙŀǘ Ŏŀƴ 
ǿŜ ƭŜŀǊƴ ŦǊƻƳ ǿƘŀǘ Ƙŀǎ ƘŀǇǇŜƴŜŘ ŀƴŘ ǿƘŀǘ ǇƻǎǎƛōƛƭƛǘƛŜǎ Řƻ ǿŜ ƴƻǿ ǎŜŜΚέ ¢ƘŜ ŦƛǊǎǘ ǉǳŜǎǘƛƻƴ ŀǎǎǳƳŜǎ 
error and blame; it is a safe bet that whoever is responding will feel defensive. The second question 
encourages reflection and is much more likely than the first query to stimulate learning and collaboration 
among those involved. 
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Table 1: Questions for all seasons 

Questions for all seasons*  

Questions for focusing collective attention on your situation: 

¶ What question, if answered, could make the most difference to the future of (your specific situation)? 

¶ ²ƘŀǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ȅƻǳ ŀōƻǳǘ όȅƻǳǊ ǎǇŜŎƛŦƛŎ situation) and why do you care? 

¶ What draws you/us to this inquiry? 

¶ ²ƘŀǘΩǎ ƻǳǊ ƛƴǘŜƴǘƛƻƴ ƘŜǊŜΚ ²ƘŀǘΩǎ ǘƘŜ ŘŜŜǇŜǊ ǇǳǊǇƻǎŜ (thŜ ōƛƎ άǿƘȅέύ ǘƘŀǘ ƛǎ ǊŜŀƭƭȅ ǿƻǊǘƘȅ ƻŦ ƻǳǊ 
best effort? 

¶ What opportunities can you see in (your specific situation)? 

¶ What do we know so far/still need to learn about (your specific situation)? 

¶ What are the dilemmas/opportunities in (your specific situation)? 

¶ What assumptions do we need to test or challenge here in thinking about (your specific situation)? 

¶ What would someone who had a very different set of beliefs than we do say about (your specific 
situation)? 

Questions for connecting ideas and finding deeper insight: 

¶ ²ƘŀǘΩǎ ǘŀƪƛƴƎ ǎƘŀǇŜΚ ²Ƙŀǘ ŀǊŜ ȅƻǳ ƘŜŀǊƛƴƎ ǳƴŘŜǊƴŜŀǘƘ ǘƘŜ ǾŀǊƛŜǘȅ ƻŦ ƻǇƛƴƛƻƴǎ ōŜƛƴƎ ŜȄǇǊŜǎǎŜŘΚ 

¶ ²ƘŀǘΩǎ ƛƴ ǘƘŜ ŎŜƴǘǊŜ ƻŦ ǘƘŜ ǘŀōƭŜΚ 

¶ ²ƘŀǘΩǎ ŜƳŜǊƎƛƴƎ ƘŜǊŜ ŦƻǊ ȅƻǳΚ ²Ƙŀǘ ƴŜǿ ŎƻƴƴŜŎǘƛƻƴǎ ŀǊŜ ȅƻǳ ƳŀƪƛƴƎΚ 

¶ ²Ƙŀǘ ƘŀŘ ǊŜŀƭ ƳŜŀƴƛƴƎ ŦƻǊ ȅƻǳ ŦǊƻƳ ǿƘŀǘ ȅƻǳΩǾŜ Ƙeard? What surprised you? What challenged you? 
²ƘŀǘΩǎ ƳƛǎǎƛƴƎ ŦǊƻƳ ǘƘƛǎ ǇƛŎǘǳǊŜ ǎƻ ŦŀǊΚ ²Ƙŀǘ ƛǎ ƛǘ ǿŜΩǊŜ ƴƻǘ ǎŜŜƛƴƎΚ ²Ƙŀǘ Řƻ ǿŜ ƴŜŜŘ ƳƻǊŜ ŎƭŀǊƛǘȅ 
about? 

¶ ²ƘŀǘΩǎ ōŜŜƴ ȅƻǳǊκƻǳǊ ƳŀƧƻǊ ƭŜŀǊƴƛƴƎΣ ƛƴǎƛƎƘǘΣ ƻǊ ŘƛǎŎƻǾŜǊ ǎƻ ŦŀǊΚ 

¶ ²ƘŀǘΩǎ ǘƘŜ ƴŜȄǘ ƭŜǾŜƭ ƻŦ ǘƘƛƴƪƛƴƎ ǿŜ need to do? 

¶ LŦ ǘƘŜǊŜ ǿŀǎ ƻƴŜ ǘƘƛƴƎ ǘƘŀǘ ƘŀǎƴΩǘ ȅŜǘ ōŜŜƴ ǎŀƛŘ ƛƴ ƻǊŘŜǊ ǘƻ ǊŜŀŎƘ ŀ ŘŜŜǇŜǊ ƭŜǾŜƭ ƻŦ ǳƴŘŜǊǎǘŀƴŘƛƴƎκ 
clarity, what would that be? 

Questions that create forward movement: 

¶ What would it take to create change on this issue? 

¶ What could happen that would enable you/us to feel fully engaged and energized about (your specific 
situation)? 

¶ ²ƘŀǘΩǎ ǇƻǎǎƛōƭŜ ƘŜǊŜ ŀƴŘ ǿƘƻ ŎŀǊŜǎΚ όRather than ά²ƘŀǘΩǎ ǿǊƻƴƎ ƘŜǊŜ ŀƴŘ ǿƘƻΩǎ ǊŜǎǇƻƴǎƛōƭŜΚέύ 

¶ What needs our immediate attention going forward? 

¶ If our success was completely guaranteed, what bold steps might we choose? 

¶ How can we support each other in taking the next steps? What unique contribution can we each 
make? 

¶ What challenges might come our way and how might we meet them? 

¶ What conversation, if begun today, could ripple out in a way that created new possibilities for the 
future of (your situation)? 

¶ What seed might we plant together today that could make the most difference to the future of (your 
situation)? 

* Source: Vogt, Eric E., Juanita Brown & David Isaacs (2003) 
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Active listening ς five key elements 

Listening is one of the most important skills a trainer can have. How well he or she listens has a major impact 
on the training effectiveness, and on the quality of the relationship to the participants. 

There are five key elements to active listening. They all help trainers ensure that they hear the other person, 
and that the other person knows they are hearing what they say. 

1: Pay attention and listen with empathy 

Give the speaker your undivided attention, and acknowledge the message. Recognize that non-verbal 
ŎƻƳƳǳƴƛŎŀǘƛƻƴ ŀƭǎƻ άǎǇŜŀƪǎέ ƭƻǳŘƭȅΦ [ƻƻƪ ŀǘ ǘƘŜ ǎǇŜŀƪŜǊ ŘƛǊŜŎǘƭȅΦ 

¶ Avoid being distracted by environmental factors. 

¶ ά[ƛǎǘŜƴέ ǘƻ ǘƘŜ ǎǇŜŀƪŜǊΩǎ ōƻŘȅ ƭŀƴƎǳŀƎŜΦ 

¶ Refrain from side conversations when listening in a group setting. 

2: Show that you are listening 

¶ Relax and be fully present 

¶ Use your own body language and gestures to convey your attention. 

¶ Nod occasionally. 

¶ Smile and use other facial expressions. 

¶ Note your posture and make sure it is open and inviting. 

¶ EƴŎƻǳǊŀƎŜ ǘƘŜ ǎǇŜŀƪŜǊ ǘƻ ŎƻƴǘƛƴǳŜ ǿƛǘƘ ǎƳŀƭƭ ǾŜǊōŀƭ ŎƻƳƳŜƴǘǎ ƭƛƪŜ άȅŜǎέΣ ŀƴŘ άǳƘ ƘǳƘέΦ 

3: Provide feedback 

Our personal filters, assumptions, judgments, and beliefs can distort what we hear. As a listener, your role is to 
understand what is being said. This may require you to reflect on what is being said and ask questions. 

¶ wŜŦƭŜŎǘ ǿƘŀǘ Ƙŀǎ ōŜŜƴ ǎŀƛŘ ōȅ ǇŀǊŀǇƘǊŀǎƛƴƎΦ ά²Ƙŀǘ LΩƳ ƘŜŀǊƛƴƎ ƛǎΦέ ŀƴŘ ά{ƻǳƴŘǎ ƭƛƪŜ ȅƻǳ ŀǊŜ ǎŀȅƛƴƎΦέ 
are great ways to reflect back. 

¶ !ǎƪ ǉǳŜǎǘƛƻƴǎ ǘƻ ŎƭŀǊƛŦȅ ŎŜǊǘŀƛƴ ǇƻƛƴǘǎΦ ά²Ƙŀǘ Řƻ ȅƻǳ ƳŜŀƴ ǿƘŜƴ ȅƻǳ ǎŀȅΦΦΦέΣ άLǎ ǘƘƛǎ ǿƘŀǘ ȅƻǳ ƳŜŀƴΚέ 

¶ {ǳƳƳŀǊƛȊŜ ǘƘŜ ǎǇŜŀƪŜǊΩǎ ŎƻƳƳŜƴǘǎ ǇŜǊƛƻŘƛŎŀƭƭȅΦ 

4: Defer judgment 

Interrupting is a waste of time. It frustrates the speaker and limits full understanding of the message. 

¶ Allow the speaker to finish. 

¶ Do not interrupt with counter arguments. 

5: Respond appropriately 

Active listening is a model for respect and understanding. You are gaining information and perspective. You 
add nothing by attacking the speaker or otherwise putting him or her down. 

¶ Be humble, open, and honest in your response. 

¶ Assert your opinions respectfully. 

¶ Treat the other person, as he or she would want to be treated. 
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Participatory course management: co-management committee 

Short description 

To create ownership for the course as well as for the results, participation should go beyond using participatory 
methods during a training workshop. Through a co-management committee, a setting can be provided for 
participants to give feedback to the trainers and to play an active role in shaping the training process. 

Main features 

The co-management committee works on a daily basis. It will take a critical review of what has happened 
during that particular day. This is a precious opportunity for the trainers to get first hand feedback from the 
group. The ŦƻƭƭƻǿƛƴƎ ŘŀȅΩǎ ǇǊƻƎǊŀƳƳŜ ŀƴŘ ǿƻǊƪƛƴƎ ǎǘŜǇǎ ǿƛƭƭ ōŜ ōŀǎŜŘ ƻƴ ǘƘŜ ŘŜƭƛōŜǊŀǘƛƻƴǎ ƻŦ ǘƘŜ ŎƻƳƳƛǘǘŜŜΦ 
Based on a proposal from the trainers, the committee will 
discuss about the continuation of the workshop process on 
the following day. The more the participants of the co-
management committee are involved at this stage, the 
ƳƻǊŜ ǘƘŜȅ ǿƛƭƭ ǘŀƪŜ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŦƻǊ ƴŜȄǘ ŘŀȅΩǎ ǘǊŀƛƴƛƴƎ 
process. 

Membership of the co-management committee will rotate 
in order to give all participants this unique learning 
experience. According to the number of participants and 
the duration of a training workshop, co-management 
committee members ς not more than 3 ς may have a one-
day or a 2-day term. You should try to make it a voluntary 
task also offering interesting insight into the trŀƛƴŜǊΩǎ ǿƻǊƪΦ 

Co-management committee members should be invited to 
ǘŀƪŜ ŀƴ ŀŎǘƛǾŜ ǊƻƭŜ ŘǳǊƛƴƎ ǘƘŜ Řŀȅ ƻŦ ǘƘŜƛǊ άŘǳǘȅέΦ ¢Ƙƛǎ Ƴŀȅ 
cover co-facilitation at a certain time, time-keeping, 
energising the group and questioning the participants 
individually on their impressions. A good practice is for the 
ŎƻƳƳƛǘǘŜŜΩǎ ǇŀǊǘƛŎƛǇŀǘƛƴƎ ƳŜƳōŜǊǎ ǘƻ ǎǘŀǊǘ ǘƘŜ ŦƻƭƭƻǿƛƴƎ 
day with a participatory recap on the previous day and the 
presentation of the daily programme (also see TV Bakul). 
Psychologically, it makes a huge difference whether the 
participants start the day or the trainers. 

 

 

 

Practical hints 

The performance of the first co-management committee sets the example for the others to follow. Asking for 
volunteers on day one normally makes the more dynamic group members respond first. Trainers should refrain 
from sending out clear invitations to somebody who they feel would be a constructive member of the co-
management committee on day one. 

Co-management committee meetings can be time consuming. Trainers may be worried that that they do not 
have sufficient time to prepare for the following day. But evidence shows that the time invested in a co-
management committee session will have clear benefits in terms of more ownership. This is the case when 
participants take an active ǊƻƭŜ ƛƴ ǎƘŀǇƛƴƎ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ŘŀȅΩǎ ǘǊŀƛƴƛƴƎΦ ²ƘƛƭŜ ǘǊŀƛƴŜǊǎ ǎƘƻǳƭŘƴΩǘ Ŏǳǘ ǘƘŜ 
ŎƻƳƳƛǘǘŜŜ ƳŜƳōŜǊǎ ǎƘƻǊǘΣ ǘƘŜȅ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ƛƴǾƛǘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ŀƎŀƛƴ ŀƴŘ ŀƎŀƛƴ ǘƻ ƳŀƪŜ ǎǳƎƎŜǎǘƛƻƴǎΦ Lǘ Ƴŀȅ 
be that they are just fine with what you have suggested. 

 

  

Graph 8Υ CƭƛǇŎƘŀǊǘ ΨtŀǊǘƛŎƛǇŀǘƻǊȅ /ƻǳǊǎŜ 

aŀƴŀƎŜƳŜƴǘΩ 
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Visualization 

Short description 

Visualisation facilitates participation because it makes discussions transparent and visible for everybody ς and 
visualisation is fun! Joy, laughing, and a warm atmosphere create a room in which people do open up more 
easily, contribute more and act in a constructive way with each other. By making the invisible visible, we can 
express, touch, an explore ideas and relationships until we discover the missing links in our understanding and 
wisely choose what to do next, e.g. to join pieces of information into a cohesive picture of the whole. 
Visualisation thus helps to express and easily share what emerges from dialogue and reflection. Visualisation 
sets the stage for a collective memory being not only visible, but also mobile, even in the long run as it keeps 
all-necessary content for photo-documentation. Visualisation increases the possibilities of participation, 
especially for those who are not the first ones to speak up. 

Main features 

Using visualisation in an appropriate manner has numerous advantages in terms of enhancing participation and 
learning through: 

¶ Increasing the transparency of the group process for all participants and helping participants identify 
with the results. 

¶ Improving interaction as it significantly increases the opportunities for personal expressions. 

¶ Encouraging the quieter group members to express themselves easily. 

¶ Serving as a mirror for what may hamper communication: controversial views, frictions, and 
misunderstandings. 

¶ Encouraging short and concise expressions of concerns and/or statements. 

¶ Providing an opportunity for somebody who wishes to make his/her expressions anonymously. 

¶ Making a quick opinion poll of priorities in the group by everybody putting a dot against his/her 
preferences. 

¶ Raising participantsΩ ƻǿƴŜǊǎƘƛǇ ǘƘǊƻǳƎƘ 
good visualisation, e.g. by group work 
presented during a plenary session or 
ǿƘŜǊŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǾƛŜǿǎ ŀǊŜ ƛƴŎƻǊǇƻǊŀǘŜŘ 
into visualisation during the plenary 
session, and not just those of the trainer. 

¶ Facilitating understanding because it 
stimulates our visual sense and not just our 
sense of hearing. 

¶ Facilitating documentation. 

  

Graph 9Υ CƭƛǇŎƘŀǊǘ ΨDǳƛŘŀƴŎŜ ŦƻǊ ǾƛǎǳŀƭƛǎŀǘƛƻƴΩ 
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Practical hints 

¶ Introduce writing rules right from the beginning (see photo). 

¶ Familiarise everybody with the use of colours, shapes and sizes of cards. 

¶ Provide learning opportunities for the use of space and structure in visualisation. 

¶ Provide constant feedback on the quality of visualisation. 

¶ Serve as a model for sound and convincing visualisation. 

¶ Enhance creativeness in using visualisation 

 

  

Graph 10: The essential 8 for visualisation 
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Generating and processing ideas 

Short description 

The purpose of this step is to discover new ideas and responses quickly. The emphasis is on get-ting as many 
ƛŘŜŀǎ ŀǎ ǇƻǎǎƛōƭŜΣ ƴƻǘ ƻƴ ŦƛƴŘƛƴƎ ΨŎƻǊǊŜŎǘΩ ŀƴǎǿŜǊǎΦ !ƭƭ ǘƘŜ ƛŘŜŀǎ ƎŜƴŜǊŀǘŜŘ ǘƘǊƻǳƎƘ ǎǳŎƘ ŀ ŦǊŜŜ Ŧƭƻǿ ǘƘŜƴ ƴŜŜŘ 
ǘƻ ōŜ ŎƭǳǎǘŜǊŜŘΣ ƛΦŜΦ ǇǳǘǘƛƴƎ ǘƻƎŜǘƘŜǊ ǘƘŜ ƛŘŜŀǎ ǘƘŀǘ ōŜƭƻƴƎ ƛƴ ǘƘŜ ǎŀƳŜ ΨōŀǎƪŜǘΩΦ !ǘ ŀ ƴŜȄǘ ǇǊƻŎŜǎǎƛƴƎ ǎǘŀƎŜΣ 
clusters may be prioritised to set the stage for deeper exploration. There are variations in how best ideas can 
be expressed: by writing cards individually, writing cards in small groups, so-ŎŀƭƭŜŘ ΨōǳȊȊƛƴƎ ƎǊƻǳǇǎΩΣ ƻǊ ŜǾŜƴ 
visualising ideas immediately, i.e. writing them on a flipchart one-by-one. 

Main features 

Brainstorming: Using visualisation for generating ideas through brainstorming provides an opportunity for 
everybody in the group to express her/his ideas. It thus avoids the inevitable disadvantage of a question put 
verbally to a group to which only a few ς the dominant speakers and maybe a few who are requested directly 
by the trainer ς will get a chance to contribute. Generating ideas in this participatory manner increases the 
ǇƻǘŜƴǘƛŀƭ ƻŦ ǾƛǎǳŀƭƛǎƛƴƎ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜǎΦ 

Therefore, generating ideas is not only restricted to prospective questions, but can also cover analytical 
questions. It will thus demonstrate how much experience the group has in identifying the different features of 
a key issue. Generating ideas should necessarily lead to processing. Start with a good statement or questions 
you want to elaborate and define rules suŎƘ ŀǎ άƴƻ ƧǳŘƎŜƳŜƴǘέΣ άƻƴƭȅ ƻƴŜ ǇŜǊǎƻƴ ǘŀƭƪǎ ŀǘ ŀ ǘƛƳŜέ ŀƴŘ 
encourage odd ideas. Visualize the ideas visible for everybody in the room either on cards (or post-it notes) and 
then pin them on a board. You can already anticipate the clustering. This can be done by the trainer/facilitator 
or by the participants themselvesΦ {ƻƳŜ ƛŘŜŀǎ ƳƛƎƘǘ ƴŜŜŘ ŎƭŀǊƛŦƛŎŀǘƛƻƴ ōŜŦƻǊŜ ǘƘŜ ŎƭǳǎǘŜǊǎ ŀǊŜ ΨŎƻƴǎǘǊǳŎǘŜŘ.Ω 
bƻǊƳŀƭƭȅ ǘƘŜ ŎƭǳǎǘŜǊǎ Řƻ ƴƻǘ ǇǊƻǾƛŘŜ ǎǳŦŦƛŎƛŜƴǘ ΨǎǘǊǳŎǘǳǊŜΩ ǘƻ ǇǊƻŎŜŜŘ ǘƻ ǘƘŜ ƴŜȄǘ ǿƻǊƪƛƴƎ ǎǘŜǇΤ ǎŜǘǘƛƴƎ ǇǊƛƻǊƛǘƛŜǎ 
is therefore recommended in order to end up with a limited number of topics/issues with which to go forward. 
It is important to clearly state that those issues, which have not been prioritised, will not automatically 
disappear. They may be considered at a later stage of the discussion. 

Buzzing groups: A different set-up for generating ideas can be through so-ŎŀƭƭŜŘ ΨōǳȊȊƛƴƎ ƎǊƻǳǇǎΩΦ ! ǇƭŜƴŀǊȅ 
session breaks into sub-group of 2-4 members ς just by moving the chairs ς to briefly discuss a particular 
question. The room soon fills with noise as each sub-ƎǊƻǳǇ ΨōǳȊȊŜǎΩ ƛƴ ŘƛǎŎǳǎǎƛƻƴΦ bƻǊƳŀƭƭȅΣ ΨōǳȊȊƛƴƎ ƎǊƻǳǇǎΩ 
ǿƛƭƭ ŀƎǊŜŜ ƻƴ ŀ ŦŜǿ ŎŀǊŘǎ ǘƻ ōŜ ǇǊŜǎŜƴǘŜŘ ƛƴ ǘƘŜ ǇƭŜƴŀǊȅ ǎŜǎǎƛƻƴΦ Ψ.ǳȊȊƛƴƎ ƎǊƻǳǇǎΩ ŀǊŜ ƴƻǘ ƻƴƭȅ ŀƴ ƻǇǘƛƻƴ ŦƻǊ 
generating ideas but also for reflecting on lessons learnt from a particular session, eventually with an input 
from the trainer followed by a plenary discussion. 

Mind mapping is a fast and easy way of structuring and documenting the flow of ideas or information on a 
specific topic. Additionally, it allows the grouping of information according to importance. Whenever an idea, 
which was previously over-looked, comes up, it can easily be integrated into the mind map. Mind maps can be 
best elaborated in smaller groups. A plenary session is then needed to compare and synthesise the different 
mind maps. If groups had complementary questions to work on with the different mind maps, these can be put 
together to create a whole picture regarding a particular topic. 

Practical hints 

¶ Brainstorming sessions based on everybody writing cards, which are then visualised and clustered, are 
tricky because you risk having too many cards and spending too much time deciding which idea to 
attribute to which cluster. 

¶ Questions to generate ideas need to be carefully formulated as well as the number of cards that these 
would result in. If, according to the number of participants, 50+ cards can be expected, it may be an 
option to write cards in buzzing groups. 

¶ Clustering does not have to be done together. It can be delegated to a group of participants who will 
then check with the group to see if what they have produced is accurate. This is especially 
recommended for groups with more than 25 participants 

Setting priorities is often indispensable in order to identify the main ideas/issues/topics for the next working 
steps. It is good to see the trends in the group discussion, but at some point the best way is to put dots next to 
the priority cards and then pick out the top 10 or the top 5. 
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The Circle Way 
The Circle Way is a powerful collaborative conversation approach to exchange knowledge and personal 

experience, gain new insights and bring meaningful conversation to the surface. Thousands of years, people 

have formed a circle around the fires to share knowledge, experience, and stories to care for an organize 

themselves. The circle has become a place where people can listen, be heard, think, create and work together. 

Christian Baldwin and Ann Linea and others have reintroduced the Circle Way as a conversational methodology 

to private and business settings (see Baldwin& Linea 2010). In the Circle Way, the action is more formal than in 

casual conversation. The actual content may be the same, but the patterns of engagement ς who speaks when, 

how people listen, how interaction unfolds and what is expected after the circle session is finished ς are 

influences greatly by circle structure: 

To understand the power of the Circle Way and the kind of insights that can pour from the group process, it is 

helpful to understand that when people circle in a ring of chairs they are activating an archetype, a collectively-

inherited unconscious idea, pattern of thought or image, that is universally present, in individual psyches. In 

other words, circle is social DNA. 

The centre in the circle is a focal point that provides neutral space, a third point between people. In practice, it 

can be a candle, a bouquet of flowers, pictures related to the topic or the personal objects mentioned above. 

Usually only one person speaks at a time. This can be managed by using a talking piece or following an 

ŀƎǊŜŜƳŜƴǘΦ ¢ƘŜ /ƛǊŎƭŜ ²ŀȅ ǎǘŀǊǘǎ ǿƛǘƘ ŀ ǎǘŀǊǘƛƴƎ ǇƻƛƴǘΣ ŦƻǊ ŜȄŀƳǇƭŜ ǊŜŀŘƛƴƎ ǘƘŜ ǘǊŀƛƴƛƴƎΩǎ ƛƴǘŜƴǘƛƻƴ ŀƴŘ 

learning objectives, followed by a check-in. During the check-in 

participants get the chance to introduce themselves, respond to 

the invitation, or share stories about what brings them to the 

circle (i.e. the training workshop.) 

The Circle Way is based on three principles: 

¶ Rotating leadership 

¶ Sharing responsibility 

¶ Relying on wholeness 

Three practices support lively engagement in the circle: 

¶ Attentive listening 

¶ Intentional speaking 

¶ Attending to the well-being of the group 

Three roles are important for the functioning of the circle: A host prepares the ambiance of the circle like the 

host of a dinner party. He or she set up the centre and holds the space for conversation and then participates 

in the conversation as it occurs. In a training context, you as the trainer most likely take this role.  A guardian 

helps to fulfil its social contracts, timeliness, and focus. He or she mindfully watches the energy and gives 

signals to pause, as necessary. The guardian hols a pleasant noise-ƳŀƪŜǊΣ ŀƴŘ Ƙŀǎ ǘƘŜ ƎǊƻǳǇΩǎ ǇŜǊƳƛǎǎƛƻƴ ǘƻ 

interrupt the process for the purpose of slowing down a high-speed conversation to (re)focus on the intention, 

or to focus on the agreements. This role could be taken either by the co-trainer or a participant. Depending on 

the intention and setting of the circle, a scribe may need to take notes to catch the essential thoughts of a 

conversation or note a decision that has been made. For example, the scribe could note insights gathered in 

the reflection sessions of a training workshop. 

The Circle Way can be used in training workshops, for example, to start each day with a meaningful question 
that everyone can share thoughts on (check-in), or to start the whole training workshop with a personal touch, 
by asking participants to bring an object that symbolises the training content and share its meaning in a circle 
at the beginning of the training workshop.  

Graph 11: Circle centre 
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Group work: different settings and formats 

Short description 

Group work is an indispensable feature in participatory training workshops. Group work will have different 
functions according to a particular sequence: generating ideas, reflecting on particular issues, working-out 
solutions, preparing a planning etc. Compared to plenary sessions, group work provides much more room for 
participants to be active. 

Main features 

Working in small groups provides room for intensive dialogue and reflection. Ideally, all group members 
contribute, what would not be possible in a plenary session. Group members only mobilise their energy if they 
have a clear common understanding of why they need to work together and where this will lead them. 

Working in small groups provides an opportunity for the participants to test their self-regulatory abilities. This 
will start with the designation of a facilitator and somebody to present the results. But depending to the 
setting, small groups (3-5 members) may even be able to proceed without a facilitator. 

Settings for group work 

¶ tŀǊǘƛŎƛǇŀƴǘǎ ǊŜƳŀƛƴ ƛƴ ǇƭŜƴŀǊȅ ǎŜǎǎƛƻƴ ǎƻ ǘƘŜȅ Řƻ ƴƻǘ ƴŜŜŘ ǘƻ ƳƻǾŜ ŀǊƻǳƴŘΣ ŜΦƎΦ άōǳȊȊƛƴƎ ƎǊƻǳǇǎέ όǎŜŜ 
previous section). 

¶ When groups need to have quiet time for reflection or space for discussion without disturbing others, 
they may be better off in separate rooms. 

¶ Rotating groups (in one room) is a particularly interesting setting, allowing all participants to 
contribute to what each group is doing: A certain number of complementary tasks are assigned to 
different groups. Each group starts with a 
particular task and then moves on to the next 
task for commenting and complementing what 
the previous group has done. According to the 
number of participants, it may be useful to give 
the same task to 2 different groups and ask 
them to merge their findings into one 
presentation at the end. 

Practical hints 

In preparing for group work there are a number of 
questions the trainers need to ask themselves: 

¶ What are the expected results from group 
work? 

¶ How many groups should be formed? 

¶ How should the groups be formed? 

¶ Should the groups work on the same topic or on 
different issues? 

¶ What should the group assignments look like? 

¶ How should the group work results be shared 
and discussed in a plenary session?  

Self-managed groups work well if they select a discussion 
leader a recorder, a reporter and a timekeeper right at 
the beginning of the group work (see graph). 
  

Graph 12: Flipchart 'Guidance for effective group 

work' 
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There are some rules of thumb for trainers/facilitators for successful group work: 

¶ Provide detailed written instructions for group work. 

¶ Provide guidance for effective group work (see graph below), and ask the group to assign respective 
tasks. 

¶ Provide a time budget of at least 40 minutes and make the rules explicit about how groups can get 
additional working time if needed. 

¶ Do not compromise on the necessity of a visualized presentation of group work results. Respect the 
ŜŦŦƻǊǘǎ ǘƘŜ ƎǊƻǳǇǎ ƘŀǾŜ ƛƴǾŜǎǘŜŘΦ !ǎƪ ǘƘŜ ƎǊƻǳǇǎ ǘƻ ƻƴƭȅ ǇǊŜǎŜƴǘ ǘƘŜƛǊ ŎƻƴŎƭǳǎƛƻƴǎΩ ƘƛƎƘƭƛƎƘǘǎ ƛŦ ǘƛƳŜ ƛǎ 
a concern. 

¶ Encourage the group to make assumptions ǿƘŜǊŜ ǘƘŜȅ ŘƻƴΩǘ ƘŀǾŜ ƛƴŦƻǊƳŀǘƛƻƴΦ 9ȄŜǊŎƛǎŜǎ ŀǊŜ ƴƻǘ 
about finding the correct result, but applying approaches.  

There are a variety of ways to form groupsΦ /ƻǳƴǘƛƴƎ άм-2-оέ ƛǎ ǘƘŜ ǉǳƛŎƪŜǎǘ ǿŀȅ ƻŦ ŦƻǊƳƛƴƎ ƎǊƻǳǇǎΦ A good 
overview of how groups can be formed Ŏŀƴ ōŜ ŦƻǳƴŘ ƛƴ wƻōŜǊǘ /ƘŀƳōŜǊǎΩ ǎƻǳǊŎŜōƻƻƪΦ6 The most participatory 
way, he suggests, is to let the group decide on the criteria of group formation at the first instance and then 
form groups accordingly.  

Support group work: Even if the trainers trust the self-regulatory abilities of a group, they should check from 
time to time to see if things are going smoothly. Groups may get stuck for some reason, e.g. lack of clarity 
about the task or difficult group dynamics, and will welcome a well-targeted intervention from the trainer. But 
for the sake of enhancing self-regulation the trainers may introduce the rule that they will only intervene on 
request.  

Interactive games 

Interactive games serve as icebreakers in between training sessions. If used wisely, they permit us to learn 
about complex systems and issues while interacting with each other in a non-formal way. ¢ƘŜ ά{ȅǎǘem Thinking 
tƭŀȅōƻƻƪέ ŀƴŘ άDŀƳŜǎǘƻǊƳƛƴƎέ ǇǊƻǾƛŘŜ ǇƭŜƴǘȅ ƻŦ meaningful interactive games that support the learning 
process (see Linda Booth Sweeney & Dennis Meadows (2010 & 2016) and Dave Gray & Sunni Brown (2010). 
Debriefing after each game is essential. The seven steps outlined below provide some practical guidance. You 
may choose to skip some of these steps or condense several of them into one phase of conversation with 
participants:7 

1. Describe the problems and events that occurred during the game. 
2. Determine the extent to which those problems and events also occur in the real system. 
3. Decide what factors in the game were responsible for those problems and events. 
4. Determine the extent to which those factors are also present in the real system. 
5. Identify changes in the game that would avoid or solve the most serious problems. 
6. Indicate how corresponding changes could be made in the real system. 
7. Gain commitment to achieve the necessary changes in the real system. 

Ensure that the players feel a sense of responsibility for the behaviour that occurred in their game. This is 
critically important. If they attribute it to some exogenous influence, random variable or a mistake by the 
facilitator, they will have no incentive to examine the game process and learn from it. Through your careful 
facilitation, you can help them to become students of their own behaviour. But you must do this in a way that 
avoids embarrassment. 

Selection of other methods 

This chapter contains a few participatory methods to be used during the training process. While an 
ΨƛƴŦƻǊƳŀǘƛƻƴ ƳŀǊƪŜǘΩ Ŏŀƴ ōŜ ǳǎŜŘ ŦƻǊ ǎƘŀǊƛƴƎ ŘƛŦŦŜǊŜƴǘ ŎŀǘŜƎƻǊƛŜǎ ƻŦ ƛƴŦƻǊƳŀǘƛƻƴ όŜΦƎΦ ƎǊƻǳǇ ǿƻǊƪ ǊŜǎǳƭǘǎύ 
ΨŜȄǇŜǊǘ ǉǳŜǎǘƛƻƴƛƴƎΩ ƛǎ ŀ ŦƻǊƳŀǘ ŦƻǊ ƎŜǘǘƛƴƎ ƳŀȄƛƳǳƳ ǾŀƭǳŜ ŦǊƻƳ ŜȄǘŜǊƴŀƭ ǊŜǎƻǳǊŎŜ ǇŜǊǎƻƴǎΦ Ψ²ƻǊƭŘ /ŀŦŞΩ ƛǎ ŀ 
ǎǇŜŎƛŀƭ ƳŜǘƘƻŘ ŦƻǊ ŜȄǇƭƻǊƛƴƎ ŀƴŘ ŀƴŀƭȅǎƛƴƎ ƪŜȅ ƛǎǎǳŜǎ ŦǊƻƳ ŘƛŦŦŜǊŜƴǘ ǇŜǊǎǇŜŎǘƛǾŜǎ ǿƘŜǊŜŀǎ ΨŘƛǎǇƻǎƛǘƛƻƴǎΩ Ŏŀƴ ōŜ 
used for varied purposes. 

                                                      
 

6 Robert Chambers: participatory workshops ς a sourcebook of 21 sets of ideas & activities. London and Sterling 2002. 
7 Source: Booth Sweeney, Linda & Dennis Meadows (2010 & 2016) 
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Information market 

Short description 

The information market is a method for stimulating the exchange of information among many people 
simultaneously within a limited period of time. The method is based on the idea of a real market: buying and 
selling. This means that the seller is also keen to get feedback from (potential) buyers. 

Main features 

Getting started: Each participant prepares a pin board containing the information to share. Attractive media 
for presentations like photos, poster, graphs etc. are displayed. 

Starting the selling and buyingΥ ¢ƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ǿƘƻ ŜȄƘƛōƛǘ ǘƘŜƛǊ ōƻŀǊŘǎ ΨǎŜƭƭΩ ǘƘŜƛǊ ƛƴŦƻǊƳŀǘƛƻƴ ǘƻ ƻǘƘŜǊ 
ƳŜƳōŜǊǎ ƻŦ ǘƘŜ ƎǊƻǳǇ ǿƘƻ ŦǳƴŎǘƛƻƴ ŀǎ ΨōǳȅŜǊǎΩΦ ¢ƘŜ ΨōǳȅŜǊǎΩ Ǝƻ ŦǊƻƳ ƻƴŜ ōƻŀǊŘ ǘƻ ŀƴ-other, read the 
information, raise questions and enter into a discussion on their areas of interest. Depending on what is 
presented sellers may invite buyers to write their comments on cards to be added to the presentation. Once 
ǘƘŜ ΨōǳȅŜǊΩ ƛǎ ǎŀǘƛǎŦƛŜŘ ǿƛǘƘ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ƻōǘŀƛƴŜŘ ŦǊƻƳ ǘƘŀǘ ǇŀǊǘƛŎǳƭŀǊ ƳŀǊƪŜǘ ǎǘŀƴŘ ƘŜκǎƘŜ ǿƛƭl move on. 

Changing the role: After 20 or 30 minutes the roles are changed. The former sellers of information will act as 
buyers and the former buyers now act as sellers. 

Practical hints 

¶ The information market is a very useful method, even for groups between 20-30 participants. For 
groups with a size above 30 it becomes more or less indispensable. The information market is a good 
alternative when participants are too tired to listen to group work presentations. If group work results 
are presented in such a format it is important to pro-ǾƛŘŜ ŀƴ ƻǇǇƻǊǘǳƴƛǘȅ ŦƻǊ ǘƘŜ ΨōǳȅŜǊǎΩ ǘƻ ƎƛǾŜ 
written feedback. 

¶ A final assessment is recommended, depending on the objective of the information market, e.g. 
through a flash light or, possibly, a small task force which prepares a synthesis which is then presented 
and endorsed by a short plenary session. 

¶ It is essential to give clear explanations on the market rules and that whoever is responsible ensures 
proper time keeping. 

 

Expert questioning 

Short description 

Expert questioning is a good way to get input from an external resource person in a way that res-ponds as 
ƳǳŎƘ ŀǎ ǇƻǎǎƛōƭŜ ǘƻ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƴŜŜŘǎΦ ¢ƘŜ ŜȄǇŜǊǘ ǿƛƭƭ ƳŀƪŜ ƴƻ ǇǊŜǎŜƴǘŀǘƛƻƴ ŀƴŘ ǿƛƭƭ ƻƴƭȅ ǊŜǎǇƻƴŘ ǘƻ 
ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǉǳŜǎǘƛƻƴǎΦ !ǎ ǊŜǎƻǳǊŎŜ ǇŜǊǎƻƴǎ ƻŦǘŜƴ ǎƘƻǿ-up with too many and/or poorly targeted Power Point 
presentations, this method becomes even more attractive. 

Main features 

Preparation: Check with the resource person that he/she is comfortable with the method. Participants need to 
have time to prepare their questions, which is normally best done in groups. The questions are visualised after 
they are agreed upon in the plenary session. 

Questioning the expert: The expert gets an immediate overview of the questions the participants are 
concerned with. He/she may start with one or the other question. Time for answering a particular question is 
limited. The expert should react to all the questions. 

Lessons learnt and follow-up: A short synthesis by the trainers will close the expert questioning session. A 
discussion then needs to take place on how the results are to be used in the remaining workshop process. 

Practical hints 

¶ The number of questions should be limited. Prioritise, if groups come up with a lot of questions during 
the preparation phase. Questions, which are not prioritised, are not lost. If time allows they will be 
taken up during the expert questioning session. 
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¶ Time keeping is crucial. If an expert tries to focus on a few questions he/she should be reminded that 
this would lead to other questions being dropped, which would be against the main idea of a 
participant-driven expert questioning. 

¶ The trainers should seek feedback from the group as to what extent they feel that a question is 
ǎǳŦŦƛŎƛŜƴǘƭȅ ŀƴǎǿŜǊŜŘΦ LŦ ΨȅŜǎΩΣ ǘƘŜƴ ŀ Řƻǘ ƴŜȄǘ ǘƻ ǘƘŀǘ ǉǳŜǎǘƛƻƴ ǎƘƻǿǎ ǘƘŀt nobody should try to come 
back to it. 

World Café 

Short description 

The World Café is a method to enhance dialogue among people from different backgrounds and different 
ǇŜǊǎǇŜŎǘƛǾŜǎ ƻƴ ŀ ƳŀƧƻǊ ƛǎǎǳŜ ƻŦ ŎƻƳƳƻƴ ƛƴǘŜǊŜǎǘΦ hƴŜ ƻŦ ǘƘƛǎ ƳŜǘƘƻŘΩǎ ǎǇŜŎƛŀƭ ŦŜŀǘǳǊŜs and strengths is that 
people can move from one table in the Café to another. What emerges at each table, as a visualised result of 
the dialogue, already reflects different views and perspectives. The World Café can have a more exploratory or 
a more solution-oriented focus. Two or three question will be discussed in dialogue with a minimum of three 
successive conversation rounds. 

Main features 

The World Café starts with a well-formulated question capturing an issue of common interest. The question 
should be put in a way that it provides a strong incentive for starting a dialogue. People sit at tables with a 
permanent convenor who gets the ball rolling while the others move to other tables (after approximately 30 
minutes). Ideas and thoughts are visualised on a paper tablecloth. At the beginning of the second and third 
round the convenor presents a little summary to the newcomers on what has been discussed so far. Finally, the 
ƘƛƎƘƭƛƎƘǘǎ ŦǊƻƳ ǿƘŀǘ Ƙŀǎ ŜƳŜǊƎŜŘ ŦǊƻƳ ŜŀŎƘ ǘŀōƭŜΩǎ ŘƛŀƭƻƎǳŜ ŀǊŜ ǎƘŀǊŜŘΣ ŀƭƭƻǿƛƴƎ Ŧƻr convergent and 
divergent features with regard to a certain issue. Results can potentially be exposed and shared in an 
information market. 

Practical hints 

¶ The host of the Café (trainer) needs to thoroughly explain the rules for communication in the Café. 
He/she needs to create a warm atmosphere where people feel comfortable sharing their views and 
ŜȄǇŜǊƛŜƴŎŜǎΦ Lǘ ƛǎ ǘƘŜ ƘƻǎǘΩǎ Řǳǘȅ ǘƻ ƛƴƛǘƛŀǘŜ ŀƴŘ ƻǊƎŀƴƛǎŜ ǘƘŜ ǘǊŀƴǎƛǘƛƻƴ ŦǊƻƳ ƻƴŜ ŘƛǎŎǳǎǎƛƻƴ ǘƻ ŀƴƻǘƘŜǊ 
and to facilitate the final sharing session. He/she acts as the custodian of the six World Café principles. 

¶ The convener needs to start the discussion at a particular table. He/she invites everybody to visualise 
ƛŘŜŀǎ ŀǎ ǎƻƻƴ ŀǎ ǘƘŜȅ ŎƻƳŜ ǳǇΦ ¢ƘŜ ŎƻƴǾŜƴŜǊ ǿŜƭŎƻƳŜǎ ǘƘŜ άǘǊŀǾŜƭƭŜǊǎέ ŦǊƻƳ ƻǘƘŜǊ ǘŀōƭŜǎ ŀƴŘ 
presents a short recap of what has been discussed so far. 

  

World Café Principles 

¶ Set the context  

¶ Create hospitable space  

¶ Explore questions that matter  

¶ 9ƴŎƻǳǊŀƎŜ ŜǾŜǊȅƻƴŜΩǎ ŎƻƴǘǊƛōǳǘions 

¶ Connect diverse perspectives  

¶ Listen together for insights  

¶ Share collective discoveries  
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Dispositions 

Short description 

Ψ5ƛǎǇƻǎƛǘƛƻƴǎΩ ƛǎ ŀ ǿƛŘŜƭȅ ǳǎŜŘ ŀ ƳŜǘƘƻŘ ƛƴ ǎȅǎǘŜƳƛŎ ƻǊƎŀƴƛǎŀǘƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘΦ wŜƭŀǘƛƻƴǎƘƛǇǎ ŀƴŘκƻǊ 
ŎƻƴǎǘŜƭƭŀǘƛƻƴǎ ŀǊŜ ƳŀŘŜ ǾƛǎƛōƭŜ ǘƘǊƻǳƎƘ ŀ ƭƛǾƛƴƎ ΨǎŎǳƭǇǘǳǊŜΩ Ǉƻǎƛǘƛƻƴed in the room. In a less demanding 
variation, the method can be used to make visible the different views, opinions and backgrounds in a group. 

Main features 

Ψ5ƛǎǇƻǎƛǘƛƻƴǎΩ Ŏŀƴ ōŜ ǳǎŜŘ ŀǘ ŀƴ ŜŀǊƭȅ ǎǘŀƎŜ ƻŦ ŀ ǘǊŀƛƴƛƴƎ ǿƻǊƪǎƘƻǇ ƛƴ ƻǊŘŜǊ ǘƻ ƘƛƎƘƭƛƎƘǘ ŎŀǘŜƎƻǊƛes of 
participants with different backgrounds by positioning them as distinct visible groups. For ex-ample, 
participants may be asked to position themselves according to the type of organisation they work for: 
government, NGO, private sector, others. With this method the respective features of the group become easily 
and quickly visible. The trainers may walk around and ask people to say a few words about their organisation. 

.ǳƛƭŘƛƴƎ ƭƛǾƛƴƎ ΨǎŎǳƭǇǘǳǊŜǎΩ ƛǎ ŀƭǎƻ ǳǎŜŦǳƭ ŦƻǊ ǾƛǎǳŀƭƛǎƛƴƎ ŘƛŦŦŜǊŜƴǘ ǾƛŜǿǎ ŀƴŘ ƻǇƛnions clearly and quickly. 
Participants are therefore asked to position themselves with regard to a controversial, provocative statement. 
Everybody has to take a stance according to his/her level of agreement or disagreement regarding this 
statement. The trainer/facilitator gives a few participants the chance to explain their position in more detail: 
ά²Ƙȅ ŀǊŜ ȅƻǳ ǎǘŀƴŘƛƴƎ ƘŜǊŜΚέ 

Ψ5ƛǎǇƻǎƛǘƛƻƴǎΩ ŀǊŜ ŀƭǎƻ ƘŜƭǇŦǳƭ ŦƻǊ ŜǾŀƭǳŀǘƛƴƎ ŀ ǘǊŀƛƴƛƴƎ ǿƻǊƪǎƘƻǇ ƻǊ ŜǾŜƴ ŀ ŎŜǊǘŀƛƴ ǎŜǉǳŜƴŎŜ ǿƛǘƘ-in a training 
workshop. People are asked to position themselves from the centre ς very satisfied ς to the periphery ς less 
and less satisfied ς, again with the possibility for a few participants to ex-plain their position. 

Practical hints 

¶ Prepare the space in which participants will neeŘ ǘƻ ōǳƛƭŘ ǘƘŜ ƭƛǾƛƴƎ ΨǎŎǳƭǇǘǳǊŜΩΦ 

¶ DǊƻǳǇǎ ŦƻǊƳŜŘ ŀǎ ǇŀǊǘ ƻŦ ŀ ƭƛǾƛƴƎ ΨǎŎǳƭǇǘǳǊŜΩ Ƴŀȅ ōŜ ƎƛǾŜƴ ŀ ǘŀǎƪ ƻǊ ŀ ǉǳŜǎǘƛƻƴ ǘƻ ǎǘŀǊǘ ŀ ǎƘƻǊǘ 
ƛƴǘŜǊŀŎǘƛǾŜ ǎŜǎǎƛƻƴΦ !ǎ ΨǎŎǳƭǇǘǳǊŜǎΩ ŀǊŜ ƴƻǊƳŀƭƭȅ ōǳƛƭǘ ŀŎŎƻǊŘƛƴƎ ǘƻ ŘƛŦŦŜǊŜƴǘ ŎǊƛǘŜǊƛŀ ǘƘŜǊŜ Ƴŀȅ ōŜ ŀ ŦŜǿ 
such interactive sessions in a row. 

¶ ²ŀƭƪ ŀǊƻǳƴŘ ŀƴŘ ƎŜǘ ǇŜƻǇƭŜ ǘƻ ǘŀƭƪΣ ŜƴǎǳǊƛƴƎ ǘƘŀǘ ǘƘŜȅ Řƻ ƴƻǘ ΨƻǾŜǊŘƻΩ ƛǘΦ 

¶ This method can also be used for positioning the participants according to controversial statements. 
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Peer consultation (Margolis Wheel)8 

Short description 

Margolis Wheel is a peer exchange format in which participants play the role of consultants and client and give 
and receive advice from a bunch of other participants. It is a great way of supporting networking and exchange 
among participants.   

Main features 

At the end of the workshop, it is time to reflect about how to apply newly acquired knowledge and skills. This 
exercise enables participants to share and receive advice on real challenges and opportunities they face in your 
own work context. 

At the same time, the exercise acknowledges that there is plenty of expertise in the group and that fellow 
participants might have valuable knowledge and experience to share that can help each other advance in their 
work. 

Practical hints 

¶ Divide participants in two groups: in each the same number of pairs of chairs, facing each other, 
arranged in a circle (see graph). 

¶ Ask participants to reflect and choose a problem or opportunity related to implementing Blue IES, Blue 
CCA or BPiP in their own work on which they would like to obtain advice. Remind them, everything 
that passes is in confidence between partners! 

¶ !ǎƪ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ ǎƛǘ ƻƴ ŀ ŎƘŀƛǊΥ ǘƘƻǎŜ ƻƴ ǘƘŜ ƛƴƴŜǊ ǊƛƴƎ ŀǊŜ άŎƻǳƴǎŜƭlƻǊǎέΣ ŀƴŘ ǘƘƻǎŜ ƻƴ ǘƘŜ ƻǳǘŜǊ ǊƛƴƎ 
ŀǊŜ ǘƘŜƛǊ άŎƭƛŜƴǘǎέΦ ¢ƘŜǊŜ ŀǊŜ ǘƘǊŜŜ ƳƛƴǳǘŜǎ ƻƴƭȅ ŦƻǊ ŜŀŎƘ round of advice, roughly one minute for 
posing the problem, and two minutes for advice. 

¶ Signalize after two minutes that only one minute is left. After three minutes signal again and ask all 
participants sitting in the outer ring to move one seat in the same direction. The inner ring, of 
counsellors, stays put. Repeat this procedure until the outer ring has gone round. 

¶ When the outer ring has gone round, counsellors and clients swap seats. The procedure is repeated 
with the roles changed. 

¶ Remind participants to take notes during the exercise, otherwise much will be forgotten. 

  

                                                      
 

8 Adopted from Robert Chambers (2002): Participatory Workshops. A sourcebook of 21 sets of ideas & activities 

Graph 13: Peer consultation (ToT Bali 2017) 

Graph 14: Setting for Margolis 

wheel 
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5. Feedback, reflection & learning9  

Feedback is often an entry point to reflection. From feedback you can get the lesson that in a certain situation 
you could have done better despite your best intentions. Of course, you could come to the same conclusion 
from self-reflection, but often it is more convincing if others confirm what you might have guessed. And even if 
you start from feedback there is still enough to do in terms of self-reflection, either on your own or together 
with others. It starts with two simple questions: 

¶ What prevented me from doing things the way I intended to do them? 

¶ If I could start again what would I do differently? 

The topics and issues to reflect may be more or less complex. But reflection will lead to a plan about what to do 
differently in a similar situation in the future. 

From a learning perspective one could say that you have learnt something because you have analysed your 
behaviour and identified and specified what you will and can do better in a similar situation. And you already 
know that you will be in this situation in due course and you have/can make your plan about how to do things 
differently. This type of learning can be considered as single-loop-learning. 

If you want double-loop-learning you should organise yourself in a way that you benefit from feedback and 
reflection loops on a regular basis. You may have realised that you can do things differently, but not following 
the quick-fix-mode. Regular feedback and reflection loops would provide you with an opportunity to discover 
ǘƘŀǘ ǘƘŜ ΨǉǳƛŎƪ-fix-ƳƻŘŜΩ ŘƻŜǎ ƴƻǘ ǿƻǊƪ ōŜŎŀǳǎŜ ǘƘŜǊŜ ƛǎ ǎƻƳŜ-thing related to your attitudes or to your basic 
competencies, which you need to address. And if you want to change something on this level it becomes 
indispensable to go for regular feedback and reflection. 

Rules for Feedback 

Good feedback requires rules not only for the one giving, but also for the one receiving feedback. These rules 
may be modified according to particular settings in which feedback is practiced, e.g. a training workshop. Here 
we present the more general rules for giving and receiving feedback. 

Rules for giving feedback 

1. Offer feedback, make appointments. In the context of a training workshop it is much easier to arrange for 
such an appointment. Feedback loops are part of the training workshop, which, of course, should not prevent 
the trainers from offering feedback to whom so-ever at a particular point in time. 

2. Speak about behaviour, not personality. Why people act as they do is part of their personality. Give your 
ŦŜƭƭƻǿ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŎƘŀƴƎŜ ŀǎ ƳǳŎƘ ŀǎ ǘƘŜȅ ǿŀƴǘ ōȅ ǎŀȅƛƴƎ άL ƻōǎŜǊǾŜŘ ȅƻǳ ƘŀƴŘƭŜŘ ǘƘŜ 
ǎƛǘǳŀǘƛƻƴ ƛƴ ǎǳŎƘ ŀƴŘ ǎǳŎƘ ŀ ǿŀȅΦ L ƭƛƪŜŘ ǘƘŀǘκL ŘƛŘƴΩǘ ƭƛƪŜ ƛǘ ŀƴŘ ǿƻǳƭŘ ǇǊŜŦŜǊΦΦΦέ ƛƴǎǘŜŀŘ ƻŦ ǎŀȅƛƴƎ άȅƻǳΩǊŜ ǎƻ 
wonderful/so aggressive/so...έ 

3. First give feedback on things/behaviour that you consider positive. Feedback is often spoiled because the 
giver is eager to share his/her critical observations. Starting feedback with this will mobilise the defensive 
mode of the feedback receiver. Therefore it is recommended to start with a positive feedback/appreciation for 
ǘƘŜ ǇŜǊǎƻƴΩǎ efforts, which will trigger an open mind for listening to the critical observations at a later stage. 

4. When speaking about behaviour to be improved describe it without judgment. Not being judgmental at 
this point is crucial, to avoid otherwise defensive mode of the feedback receiver. It is wiser to explain the 
consequences of certain behaviour in a particular situation in order to make a convincing point about what 
could be improved. 

5. Give timely feedback, do not overdose. Giving feedback immediately may be appropriate but it may also be 
wise to let the emotions cool a bit before giving or receiving feedback. If you wait too long the time lag may 
ōŜŎƻƳŜ ŀƴ ƛǎǎǳŜ όά²Ƙȅ ŘƛŘ ƘŜκǎƘŜ ǿŀƛǘ ŦƻǊ ǎƻ ƭƻƴƎ ōŜŦƻǊŜ ǘŜƭƭƛƴƎ ƳŜΧΚέύ ŀƴŘ ǘƘǳǎ ƛƳǇŜŘŜ ŀ ƎƻƻŘ ŦŜŜŘōŀŎƪ 
session.  

                                                      
 

9 Adapted from: Integrating Climate Change Adaptation into Development Cooperation ς A Practice-Oriented Training 

Based on the OECD Policy Guidance. Trainer Handbook. GIZ 2011 
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6. Give feedback without making reference to others. wŜŦŜǊǊƛƴƎ ǘƻ ǎƻƳŜōƻŘȅ ŜƭǎŜ όάL ƘŀǾŜ ƘŜŀǊŘ ŦǊom so-and-
ǎƻ ǘƘŀǘ ȅƻǳΧέύ ƳŀƪŜǎ ȅƻǳǊ ƳŜǎǎŀƎŜ ƭŜǎǎ ŎƻƴǾƛƴŎƛƴƎΦ Lǘ ƭƻƻƪǎ ŀǎ ƛŦ ȅƻǳ ƴŜŜŘ ǘƘƛǎ ǊŜŦŜǊŜƴŎŜ ǘƻ ƳŀƪŜ ȅƻǳǊ ǇƻƛƴǘΦ 
According to the relationship between so-and-so and the receiver of the feedback the latter may switch to 
defensive mode. 

7. State clearly that this is your perception and not the ultimate truth. The best way to show that it is your 
ǇŜǊŎŜǇǘƛƻƴ ƛǎ ǘƻ ǎǇŜŀƪ ƛƴ ǘƘŜ ΨLΩ ŦƻǊƳΦ ¢ƘŜ ƳƻǊŜ ȅƻǳ ǘǊȅ ǘƻ ƎŜƴŜǊŀƭƛǎŜ όάLǘ ƛǎ ƎƻƻŘ ǇǊŀŎǘƛŎŜ ǘƻΧέύ ǘƘŜ ƭŜǎǎ 
convincing your message becomes. The advantage of tƘŜ ΨLΩ ŦƻǊƳ ƭƛŜǎ ƛƴ ŀǾƻƛŘƛƴƎ ŀ έȅŜǎέғ-Ҕ έƴƻέ ŘƛǎŎǳǎǎƛƻƴΦ LŦ 
ȅƻǳ ǎŀȅ άL ŦŜƭǘ ƘǳǊǘ ōȅ ǿƘŀǘ ȅƻǳ ǿŜǊŜ ǎŀȅƛƴƎ ǘƻ ƳŜ ǘƘƛǎ ƳƻǊƴƛƴƎέ ǘƘŜ ǊŜŎŜƛǾŜǊ Ŏŀƴƴƻǘ ƎŜǘ ŀǿŀȅ ǿƛǘƘ ŀ άbƻΗέΦ 

8. Your feedback is an offer that the other person may use ς or not use. Pushing too hard for the receiver to 
proclaim what he/she will do things differently can spoil the whole session at the very last moment. 

9. Do not expect immediate visible changes. 

Rules for receiving feedback 

1. Ask for feedback when you feel there is room for improvement. In the context of a training workshop, you 
may ask for feedback just because you see yourself as a learner and you want to seize the opportunity of being 
together with experienced trainers. 

2. Be patient, make appointments. In the context of a training workshop, it is still good to be patient, but 
making appointments will be much easier. 

3. Refuse feedback when you do not feel comfortable with the issue, time and place, or the person. LǘΩǎ 
important for the receiver to assume this responsibility in order to avoid that feedback may become, e.g. in a 
training workshop, a window dressing exercise. 

4. Concentrate on listening, do not correct, explain and defend. This is the most challenging rule because 
there will most probably be moments where you feel invited to defend yourself. And if the feedback you are 
ǊŜŎŜƛǾƛƴƎ ƛǎ ǎǘǊƻƴƎƭȅ ƧǳŘƎƳŜƴǘŀƭ ȅƻǳ ŀǊŜ ŀƭƭƻǿŜŘ ǘƻ Řƻ ǎƻΦ ¢ƘŜǊŜ Ƴŀȅ ōŜ ǘƘŜ ƛƳǇǳƭǎŜ ǘƻ ŜȄǇƭŀƛƴ ƻƴŜΩǎ ƻǿƴ 
behaviour. But it is hard to draw the line between explaining and defending. 

5. Ask for examples if you do not get the point. This is an important strategy to push the giver to be more 
concrete in his/her critical observation. He/she may hope that you have understood his/her point and so there 
is no need to be more specific. 

6. Think about feedback before speaking about it. Take a moment of self-ǊŜŦƭŜŎǘƛƻƴ ŀƴŘ ŘƻƴΩǘ ŦŜŜƭ ǳƴŘŜǊ 
pressure to react instantly. 

тΦ {ŀȅ άǘƘŀƴƪ ȅƻǳέ ǿƘŜƴ ƛǘ ƛǎ ŜƴƻǳƎƘ. When you sense that the giver is adding on another and another critical 
observation help him/her to come to the end of the feedback session. 

8. You alone decide on action. If you take action only to please the giver or because the giver has put too much 
ǇǊŜǎǎǳǊŜ ƻƴ ȅƻǳΣ ȅƻǳ Ƴŀȅ ǘǊȅ ǘƻ Řƻ ǘƘƛƴƎǎ ŘƛŦŦŜǊŜƴǘƭȅΣ ōǳǘ ǿƛǘƘƻǳǘ ŀƴȅ ŎƻƴǾƛŎǘƛƻƴΣ ƳŜŀƴƛƴƎ ǘƘŀǘ ȅƻǳ ŘƻƴΩǘ ǊŜŀƭƭȅ 
improve on how you do things. 
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Arrangements for feedback and reflection 

There are multiple arrangements for feedback and reflection: individual self-reflection, sitting together with a 
buddy, group feedback and reflection etc. Here we focus on what is recommended in the context of a training 
workshop. 

Individual and face-to-face feedback and reflection in a pairing or in a small group may be used continuously 
during a training workshop in order to reflect on the lessons learnt from a particular session, sequence or 
module. 

Group feedback and reflection is particularly useful in connection with simulations (After having lived a 
ǎƛƳǳƭŀǘƛƻƴ ƛǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ǎǘŜǇ ōŀŎƪΣ ƎŜǘ ƻǳǘ ƻŦ ƻƴŜΩǎ ǊƻƭŜ ŀƴŘ ǘǊȅ ǇǳǘǘƛƴƎ ƻƴŜǎŜƭŦ ƛƴ ŀ ƳƻǊŜ ǊŜŦƭŜŎǘƛǾŜ ƳƻŘŜΦ 
Now, for feedback and reflection to take place we recommend the following steps: 

1. The team that performed during the simulation sits together with the trainers in a circle. The team 
gets the first opportunity to reflect on what they have done. The trainers would ask for their 
impressions about the quality and the pertinence of their performance and the team would eventually 
come to a few points with regard to the inevitable question: if you started again what would you do 
differently? While they are talking the others in the group (who have been actors, e.g. trainees, 
students, co-workers) will listen. 

2. The trainers get their chance to provide feedback according, of course, to the rules de-scribed above. 
The receivers of the feedback, the team, may react, but according to the same rules. The others listen. 

3. ¢ƘŜ ǘǊŀƛƴŜǊǎ ǿƛƭƭ ƎƛǾŜ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǘƘŜ ΨŦƭƻƻǊΩ ǘƻ ǇǊƻǾƛŘŜ ŦŜŜŘōŀŎƪ ǘƻ ǘƘŜ ǘŜŀƳΦ ¢ƘŜ ǘǊŀƛƴŜǊǎ ǿƛƭƭ 
have one eye on the respect given to the rules. If necessary, key learning points can be visualised. 
However, visualising the whole session step-by-step is not recommended because it will hamper more 
than support feedback and reflection.  
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6. Designing a training programme 

This chapter provides an overview of what needs to be taken into consideration when designing a training 
programme. Regardless of whether the training program is complex or not, thorough and deliberate 
preparation and design are indispensable. 

Even if this training manual focuses on Blue Solutions trainings, we would like to present this chapter in a way 
that it can also be helpful in designing training programmes and workshops in other contexts. Training design is 
to be seen as a crosscutting endeavour, i.e. certain steps and tasks are relevant for whatever content the 
training programme or workshop might focus on. 

Make training an effective part of coastal and marine management 

Blue Planning in Practice, Integration of Ecosystem Services and Adaptation to Climate Change require new 
technical skills at individual level and expertise in promoting the necessary institutional change. While a 
training workshop is a good opportunity to initiate and inspire learning, changes in individual and institutional 
routines take time. For impacts to materialise, political awareness and will at institutional level are necessary. 
These can only partly be achieved through training, even with clearly mandated multipliers. Thus, training 
workshops always need to be aligned with other capacity development activities in order to be effective (see 
text box below): 

Ideally, the overall strategic goal of the process is fixed first, and then training is chosen as means to this end. 
Trainings can be a door-opener, leading, for instance, to pilot applications. But trainings have major impacts 
only if they are embedded in strategically designed capacity-development, advisory and mainstreaming 
processes. 

Clarify objectives and major themes and topics 

We assume that an institution takes the initiative for a training programme and asks an internal or an external 
trainer - or a team of trainers ς to prepare a training programme. The first question the trainers must raise 
regards the objectives of the institution, i.e. what the institution (client) wants to achieve in the short, middle 
and long term. ¢ŀƭƪƛƴƎ ŀōƻǳǘ άƻōƧŜŎǘƛǾŜǎέ ǎƘƻǳƭŘ ƛƴŎƭǳŘŜ ŎƭŀǊƛŦƛŎŀǘƛƻƴ ƻƴ ǘƘŜ ŜȄǇŜŎǘŜŘ ƻǳǘŎƻƳŜ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ 
desired impact of a training programme. Asking the client about objectives also clarifies their expectations vis-
à-vis the trainers. Trying to understand these objectives, goes hand-in-hand with the exploration of underlying 
assumptions. Questions to be answered include: 

¶ How does the training course fit into the overall capacity development strategy and change process?  

¶ What are entry points? 

¶ What enabling factors or challenges regarding the training topic (BPiP, Blue CCA or Blue IES) exist in 
the institution (or the country)? 

¶ What capacities and capacity gaps with regards to knowledge, skills, awareness and attitudes exist in 
the institution (or the country)? 

¶ What are needs at the institutional and individual level? 

Four dimensions of Capacity Development:  

People: This dimension of capacity development primarily looks at how to develop human resources and 
to use them within the respective institution. It comprises the transfer of knowledge, experience, skills and 
values, and behavioural changes. Training  

Organisational structures and resources: The aim is to boost organisational output through training and 
upgrading for the members of the organisation, the establishment of management and incentives systems, 
the development of an organisational and management culture, the improvement of work processes, and 
the extension of task-related organisational networks. 

Networks and Cooperation: This dimension tries to develop and improve cooperation structures and 
networks in order to allow for an improved output of a whole system. 

Framework conditions: This dimension look at how to improve legal and administrative frameworks for 
the activities of individuals and organisations, the gearing of state policies to development, and the 
promotion of cooperation between the state institutions and other stakeholders. 
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The trainers and the client institution also need to agree on the approach. It will be fairly difficult to find a good 
compromise if the client wants an input and content driven training while the trainers are in favour of a 
ǇŀǊǘƛŎƛǇŀǘƻǊȅ ǘǊŀƛƴƛƴƎ ŀǇǇǊƻŀŎƘΦ wŜƎŀǊŘƛƴƎ ǘƘŜ άŀǇǇǊƻŀŎƘέ ƛǘ ƛǎ ŀƭǎƻ ƴŜŎŜǎǎŀǊȅ ǘƻ ŘƛǎŎǳǎǎ ǿƛǘƘ ǘƘŜ ŎƭƛŜƴǘ 
institution how the training programme should be structured. 

The following questions are most helpful in this respect: 

¶ Will training workshops consisting of a single event be sufficient? 

¶ Should a modular approach be given priority, which means organising the training process as a series 
of workshops, team and/or individual coaching? 

¶ Based on the agreement on the participatory orientation of the training programme, what approach 
will be taken for the training process to be adopted, e.g. case method? 

¶ On which levels should the training workshops take place, e.g. country, local, national, regional, or 
global? 

At the end of this clarification, the trainers need to be convinced that a training programme is the right way to 
ŀŎƘƛŜǾŜ ǘƘŜ ŎƭƛŜƴǘΩǎ ƻōƧŜŎǘƛǾŜǎΦ 9ǾŜƴǘǳŀƭƭȅΣ ǘƘŜ ǘǊŀƛƴŜǊǎ Ƴŀȅ ǎǳƎƎŜǎt other capacity building measures going 
ōŜȅƻƴŘ ǘƘŜ ǘǊŀƛƴŜǊǎΩ ƳŀƴŘŀǘŜΦ 

 

Learn about participants and their needs 

The agreement with the client institution will already have provided information on the participants in the 
training process. But as the trainiƴƎ ǇǊƻƎǊŀƳƳŜ ǳƴŦƻƭŘǎΣ ǘƘŜ ŀƴǎǿŜǊ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴ ά²Ƙƻ ƴŜŜŘǎ ǘƻ 
ǇŀǊǘƛŎƛǇŀǘŜΚέ ǿƛƭƭ ōŜŎƻƳŜ ƳƻǊŜ ŎƻƴŎǊŜǘŜΦ /ǊƛǘŜǊƛŀ ŀǊŜ ƛƴŘƛǎǇŜƴǎŀōƭŜ ƛƴ ƻǊŘŜǊ ǘƻ ƳŀƪŜ ŀ ǇǊƻǇŜǊ ǎŜƭŜŎǘƛƻƴ ƻŦ 
participants. 

If, for instance, άTraining of Trainerǎέ ό¢ƻ¢ύ workshops are part of the training programme you need to define 
what is required from the trainers in terms of background and experiences in order to qualify for a ToT 
workshop? In defining criteria the organisational context needs to be taken into consideration: will the 
participants be in a position to use their newly acquired capacities and competencies in a way that the 
expected outcome and impact can be achieved? 

There are other questions that have to be taken into consideration when selecting participants for a training 
programme: 

¶ How many participants do you want to have in a training workshop? What is the maximum and 
minimum number? 

¶ What mix do you want to have in the group in terms of experience, professional backgrounds and 
institutional affiliations? 

¶ How can you make the group gender-balanced? 

¶ ²Ƙŀǘ ŀǊŜ ȅƻǳǊ ŀǎǎǳƳǇǘƛƻƴǎ ŀōƻǳǘ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƻǇŜƴƴŜǎǎ ǘƻǿŀǊŘǎ ŀ ǇŀǊǘƛŎƛǇŀǘƻǊȅ ǘǊŀƛƴƛƴƎ 
approach? 

hƴŎŜ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ŀǊŜ ǎŜƭŜŎǘŜŘΣ ǘƘŜ ǉǳŜǎǘƛƻƴ ƴŜŜŘǎ ǘƻ ōŜ ǊŀƛǎŜŘ ƻŦ άǿƘŀǘ Řƻ ǘƘŜȅ ŜȄǇŜŎǘ ŦǊƻƳ ǘƘŜ ǘǊŀƛƴƛƴƎ 
ǇǊƻƎǊŀƳƳŜΚέ ¢ƘŜ ǘǊŀƛƴŜǊǎ ŎŜǊǘŀƛƴƭȅ ƘŀǾŜ ŀǎǎǳƳǇǘƛƻƴǎ ŀōƻǳǘ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƴŜŜŘǎ ŀƴŘ ŜȄǇŜŎǘŀǘƛƻƴǎΦ 

However, there is sufficient evidence that it is useful to provide future participants with an opportunity to 
indicate what they want to happen during the training workshop in order for them to see it as a success. One 
could also pose the corresponding questions on what should not happen. This feedback is valuable for helping 
the trainers in designing a training programme or a training workshop. And potential participants can 
eventually be involved in the design process. 
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Define learning objectives 

In order to define learning objectives, it is helpful to go to the very end of the learning process by answering 
ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǉǳŜǎǘƛƻƴΥ άǿƘŀǘ ǎƘƻǳƭŘ ǇŀǊǘƛŎƛǇŀƴǘǎ ōŜ ŀōƭŜ ǘƻ Řƻ ŘƛŦŦŜǊŜƴǘƭȅκōŜǘǘŜǊΚέ 

Formulation of learning objectives 

Formulating learning objectives is a key step to preparing a training workshop. It is the anticipation of what 
participants will take home from a training workshop in terms of newly acquired abilities and competencies. 
This will set the stage for how they will use these newly acquired abilities and competencies in order to achieve 
the expected outcome and impact of the training programme/workshop. Learning objectives already provide 
indications on stages in tƘŜ ǿƻǊƪǎƘƻǇ ǇǊƻŎŜǎǎ ōŜŎŀǳǎŜ ǎƻƳŜ ƻŦ ǘƘŜ ƻōƧŜŎǘƛǾŜǎ ƳƛƎƘǘ ōŜ ŀŎƘƛŜǾŜŘ άƻƴ ǘƘŜ 
ǊƻŀŘέΣ ǿƘƛƭŜ ƻǘƘŜǊǎ ŀǊŜ ƻƴƭȅ ŀŎƘƛŜǾŜŘ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ ǘǊŀƛƴƛƴƎ ǿƻǊƪǎƘƻǇΦ 

Arrangements for learning transfer 

It might seem premature to talk about learning transfer at this stage. But preparing for learning transfer starts 
with the selection of participants. Conditions are favourable for learning transfer if a participant is mandated 
from within his organisation, i.e. his/her section or his/her department. Ideally, the superior defines his/her 
objectives for what he/she expects the staff member to take home from this training programme. The client 
organisation should do this as soon as possible. 

Mandating a participant in a training workshop may take the form of a participant bringing his/her case/ 
project to the training workshop. Maybe there are already initiatives taken in his/her organisation on designing 
particular trainings programmes and the trainee is now mandated to use the training workshop to get input 
and ideas for this internal design process to move forward. 

The more an organisation shows itself indifferent to one of its members participating in a training workshop, 
the less likely learning transfer is to be effective.  

Draw the line between ideal and minimal objectives 

At this stage of the training workshop preparation there are still a lot of variables, which can only be influenced 
partly. With this level of uncertainty it is useful to make the distinction between ideal and minimal objectives. 
These could be sketched in 3 scenarios. With these scenarios the trainers are well prepared for a situation 
ǿƘŜǊŜ ǘƘŜȅ ƴŜŜŘ ǘƻ ǎŀȅΥ ά5ƻ ǿŜ Ǝƻ ŦƻǊ ƛǘ ƻǊ ƴƻǘΚέ LŦ ǘƘŜ ŎƭƛŜƴǘ ƻǊƎŀƴƛǎŀǘƛƻƴ ǎǳŘŘŜƴƭȅ ŦŀŎŜǎ ǳƴŜȄǇŜŎǘŜŘ ōǳŘƎŜǘ 
restrictions and wants to do the training workshop in 5 instead of 10 days, it might be necessary for the 
trainers to say that they cannot reach the minimal objectives with such a reduced time budget. It might then be 
wise for you to reconsider the whole assignment and to eventually refrain from taking it further with this client 
organisation.  

Clarify budget and logistics 

This is a decisive milestone in the design process because it entails negotiations with the client organisation 
and what is available in terms of budget and what is needed to reach the training progrŀƳƳŜΩǎ ƻōƧŜŎǘƛǾŜǎΦ Lƴ 
most cases this is a difficult balancing act. The client organisation might push for increasing the number of 
participants per training workshop while you, as trainers need to explain that you cannot reach certain learning 
objectives ǿƘŜƴ ȅƻǳ ƘŀǾŜ ŀ ƎǊƻǳǇ ƻŦ нр ƛƴǎǘŜŀŘ ƻŦ мр ǇŀǊǘƛŎƛǇŀƴǘǎΦ !ƴƻǘƘŜǊ ŎǊƛǘƛŎŀƭ ǇŀǊŀƳŜǘŜǊ ƛǎ άŘǳǊŀǘƛƻƴέΦ 
The normal reaction of a client organisation with a tight budget is to cut down on the days for a training event 
and to increase the number of participants. It is crucial for trainers at this stage not to accept responsibility for 
achieving certain learning objectives if the duration and number of trainees are not adjusted in such a way that 
these learning objectives can be achieved. 

Trainers need to be prepared at this point to put convincing methodological arguments on the table regarding 
the two key parameters: duration and number of participants. Maybe not as important, but nevertheless an 
important issue is the location. Choosing a location can be tricky. Being in a windowless room in a hotel close to 
an airport may seem like a good idea with respect to costs and transport, but it backfires seriously. It is 
therefore important for trainers to lobby for a suitable venue. A good venue provides for working rooms with 
sufficient light and space, away from the daily life of busy organisations, but not too remote.  
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If they are unfamiliar with the selected venue, trainers should check whether it is suitable for a participatory 
workshop: 

¶ What is the flexibility in terms of seating arrangements? 

¶ Is there enough space to practice the mobile visualization and to work in different arrangements? 

¶ Is it possible to present visualization results on walls? How big is the seminar room and is it shaped? 
Are there obstructive pillars in the room? 

Prepare workshop structure 

Based on the learning objectives it is possible to make a draft of the workshop flow. Using a mind map has 
proved to be very useful at this stage. The workshop flow depicts the order of working steps from the opening 
and introduction, to the evaluation and closing of the training workshop. It derives from the abilities of the 
trainers to anticipate an exciting and effective dramaturgy for the whole learning process. It is like a sketch 
map of how the workshop process is supposed to unfold. How it will really unfold is of course not predictable 
because this depends on what the major actors in the workshop scenery, the participants, will or will not do. 

This draft of the workshop flow will serve as a starting point for developing the training workshop scenario (see 
below). It will also help the trainers on the first day because it is better to explain the main working steps in this 
manner than in a detailed programme, where the participants are unlikely to grasp immediately what to 
expect. 

Develop scenario of the training workshop: content, methods, process 

Based on the workshop structure, the trainers will get together to work out a detailed day-to-day scenario for 
the workshop process. Working on such a scenario enables you to get a feeling of what is feasible with a 
ǇŀǊǘƛŎǳƭŀǊ ƎǊƻǳǇ ƻŦ ǇŀǊǘƛŎƛǇŀƴǘǎ ƛƴ ŀ ƭƛƳƛǘŜŘ ǘƛƳŜΦ LƴǘǊƻŘǳŎƛƴƎ ǘƘŜ ƴƻǘƛƻƴ ƻŦ άǘƛƳŜέ makes certain 
methodological options more or less feasible. However, it is not recommended to overdo it in the sense of 
ǎǘŀǊǘƛƴƎ ǘƘŜ ǎŎŜƴŀǊƛƻ ŘŜǾŜƭƻǇƳŜƴǘ ǿƛǘƘ ǘƘŜ ǉǳŜǎǘƛƻƴΥ ǿƘŀǘ ǎƘƻǳƭŘ ǿŜ Řƻ ƻƴ ǘƘŜ ŦƛǊǎǘ Řŀȅ ŀǘ ф ƻΩŎƭƻŎƪΚ wŀǘƘŜǊ 
start with the content and the methods and at some point check how you can bring it into a meaningful 
timeline. There is no best practice for the structure of the scenario. Of course you need to say something about 
the άwhatέ (= content) and the άhowέ(= methods), but if you want to add, for example, a column labelled 
άƳŀǘŜǊƛŀƭ ƴŜŜŘŜŘέ ȅƻǳ ŀǊŜ ŦǊŜŜ ǘƻ Řƻ ǎƻΦ 

Developing a day-by-day detailed moderation script 

 

When? What? How? Who? Comments 

     

     

     

 

The main task in scenario development is to combine certain contents with particular methods in a way that a 
dynamic process of joint learning can unfold. Of course, the flow chart of the workshop process (see above) 
already gives some indications, but the real dramaturgic work happens in scenario development. Making use of 
a broad methodological repertoire is crucial at this stage. Methodological variability helps to keep the learning 
process dynamic through participants taking an active role which they will not be willing to take if certain 
methods are overdone ς ŜΦƎΦ ƭŜŎǘǳǊŜǎΣ ōǊŀƛƴǎǘƻǊƳƛƴƎΣ ƎǊƻǳǇ ǿƻǊƪΦ 9ǾŜƴ άƎǊƻǳǇ ǿƻǊƪέ Ŏŀƴ ōŜ ƻǾŜǊŘƻƴŜ ƛŦ 
participants get the impression that they are being sent again and again to group work sessions without proper 
sharing, analysis and synthesising plenary sessions. 

Scenario development consists of different scenarios that need to be developed. By and large, it is sufficient to 
have one scenario for each day. It might be useful to foresee different methods that you can use at a certain 
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stretch in the workshop process. But scenario 
development should not be overdone in the sense 
of having alternative scenarios at each point in the 
training workshop process. 

While working on the scenario development, 
trainers should bear in mind that the scenario is 
only an anticipation of what might happen during 
the training workshop. It should provide guidance 
for the trainers, but it should not be seen as a 
detailed plan of action to be implemented step-by-
step and word-for-word, thus sacrificing the 
overarching principals of methodological flexibility 
and process-orientation. 

 

Clarify documentation and reporting 

Trainers need to decide beforehand, in 
consultation with the client organisation, how the 
results and the process of the training workshop 
are to be documented. This depends on the scope 
ƻŦ ŘƻŎǳƳŜƴǘŀǘƛƻƴΣ ƛΦŜΦ ƛŦ ƛǘ ƛǎ ŘƻƴŜ άƻƴƭȅέ ŦƻǊ ǘƘŜ 

participants or if the documentation should be 
made available, eventually in a more elaborated 
form (report, handbook), to a wider audience. 

At this stage the trainers also need to decide what they want offer participants in order to support their 
learning transfer, in addition to the workshop documentation. This support could comprise of handouts, a 
reader, case studies or a handbook, just to give a few examples. 

We also recommend to do a photo-documentation either by one of the trainers or better by a training assistant 
or the participants themselves (organised in a documentation team) at the by taking pictures of the many 
flipcharts and boards generated throughout the training at the end of each day. This allows participants to 
focus on the discussion rather than taking notes, and makes what they come up with feel like important work 
products.  

Operational planning 

Finally, the team of trainers will divide the tasks and responsibilities themselves according to the training 
structure and the developed scenario. An action plan will highlight what needs to be done by whom at which 
level of urgency. This plan will facilitate the preparation work of the team prior to the training workshop. It will 
include the preliminary agenda for the final planning meeting, which the trainers will have on the day before 
the participants arrive. 

Follow-up 

Very often, participants ask for post-training support when aiming to apply their newly acquired knowledge 
and skills, as they often feel challenged by institutional barriers. Trainers could offer coaching support, for 
instance via phone or Skype, or organize webinars and tailor-made refresher courses for former training 
participants, based on feedback from participants and commissioners and targeted to specific training needs. It 
is crucial to take these elements into account during the preparation phase. Follow-up processes also require 
time and resources. 

Graph 15: Exemplary program BPiP Vilm 2017 
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Part 2: Introduction to the Blue Solutions training courses  

1. General training structure 

Each Blue Solutions training courses consists of specific exercises in the following chapters of this part. In 
addition to the exercises, there are some other elements, which should be included in the agenda: 

¶ Welcoming and introduction of trainees and trainers. 

¶ Introduction to the training course (objectives and methodology of the training, working rules, 
expectations of participants). 

¶ Presentations of real-life examples by external experts or by the trainees. 

¶ Summary of the last day (e.g. through Bakul TV). 

¶ Conclusions and closing remarks at the end of each day. 

¶ Daily check in and check out  

¶ Co-management committee meeting at the end of each day 

¶ Course evaluation. 

The general time frame depends on the amount of working groups, the presentation and discussion of the 
results, and the amount of theoretical inputs (e.g. presentation of real-life examples). You will probably have to 
adjust the training to the general framework, the audience and the time available for the course. The overall 
time required for the each training course can vary between two days and five days or even up to two weeks if 
you aim to conduct the whole Blue Planning training course. 

Welcoming and introduction of trainees and trainers 

Welcome the participants to the training and start with an introduction round. There are several ways of 
introducing each other to the group. The easiest way is just to ask the participant to introduce themselves one 
by one. 

A more vivid and engaging way of doing it is to ask participants ahead of the training to bring an object that for 
them symbolizes BPiP, CCA or IES. This may be a physical object that will be presented in the introductory 
session - it could be a real sample from the ocean, a sculpture, a drawing, a magazine clipping, a photo or the 
like.   

Introduction to the course 

After the welcoming round and introduction of trainees and 
trainers, give an overview of the training content. This 
includes: objectives and methodology of the training, work 
agreements, expectations of participants and logistical 
information. If you decided to prepare a documentation of 
the training, announce it during the introduction. This way 
the participants will not feel the necessity to take notes of 
everything that is said during the course. 

  

Graph 16: Flipchart BPiP objectives 
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Work agreements 

During the introduction, ideally after presentation of objectives and program and expectations of participants 
clarify what trainers and participants should do altogether do to achieve these objectives and expectations on 
the last day of the training workshop. Write the agreements on a flipchart. For example: 

We want toΧ: 

¶ Χ [ƛǎǘŜƴ ǘƻ ŜŀŎƘ ƻǘƘŜǊΗ 

¶ Χ [ŜŀǊƴ ŦǊƻƳ ŜŀŎƘ ƻǘƘŜǊΗ 

¶ Χ tŀǊǘƛŎƛǇate in an active way! 

¶ Χ Listen with attention, speak with intention! 

¶ Χ Share responsibility for the quality of this training! 

¶ Χ Ask whenever there is something we do not understand! 

¶ Χ bƻǘ use devices and mobile phones during the sessions (mobiles on silent mode)! 

¶ Χ YŜŜǇ ǘƻ ŀƎǊŜŜŘ ǘƛƳŜ ǎŎƘŜŘǳƭŜΗ 

¶ Χ Have fun!  

¶ Χ Do fishing up to three times! (This means that the participant can be mentally absent and instead of 
ƳŀƪƛƴƎ ǳǇ ŜȄŎǳǎŜǎ Ŏŀƴ Ƨǳǎǘ ǎŀȅΥ άL ǿŜƴǘ ŦƛǎƘƛƴƎέύ 

Expectations of participants  

Asking the participants about their expectations is a good way to adapt the training to their needs. Reacting to 
ŜȄǇŜŎǘŀǘƛƻƴǎ ƛƴŎǊŜŀǎŜǎ ǘƘŜ ǘǊŀƛƴƛƴƎΩǎ ǾŀƭǳŜΦ tǊŜǇŀǊŜ ŀ ōƻŀǊŘ ŦƻǊ ŎƻƭƭŜŎǘƛƴƎ ǘƘŜ ŜȄǇŜŎǘŀǘƛƻƴǎΦ 9ȄǇƭŀƛƴ ǘƻ ǘƘŜ 
participants that they are allowed to add expectations during the whole training. Use the collected 
expectations to adjust your inputs as far as possible. Be clear and transparent about what expectations can be 
met during the training and what cannot. Explain the reasons (e.g. time limits, not within the thematic scope 
etc.) if something cannot be met.  

¸ƻǳ Ŏŀƴ ŀƭǎƻ ƪŜŜǇ ŀ άharbourέΦ ²ƘŜƴ ǇŀǊǘƛŎƛǇŀƴǘǎ ǊŀƛǎŜ ƛǎǎǳŜǎΣ ǿƘƛŎƘ ŀǊŜ ƻǳǘǎƛŘŜ ǘƘŜ ǎŎƻǇŜ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ 
ǘƻǇƛŎǎ ƻǊ ǊŜǉǳƛǊŜ ƳƻǊŜ ǘƛƳŜ ǘƘŀƴ ȅƻǳ ƘŀǾŜ ŀǾŀƛƭŀōƭŜΣ ŎƘŀǊǘ ǘƘŜƳ ƻƴ ŀ άharbourέ ƻǊ άǳƴŦƛƴƛǎƘŜŘ ōǳǎƛƴŜǎǎέ list. 
You may tackle these issues as the training progresses, or you can schedule time to return to these questions 

Presentations of real-life examples 

In addition to the caseworkΣ ά.ƭǳŜ {ƻƭǳǘƛƻƴǎέ ς successful cases ς complement the training courses by 
ilƭǳǎǘǊŀǘƛƴƎ ǘƘŜƻǊŜǘƛŎŀƭ ƛƴǇǳǘǎ ŀƴŘ ŎŀǎŜ ǿƻǊƪ ƭŜŀǊƴƛƴƎΦ ¢ƘŜȅ ǎŜǊǾŜ ŀǎ ǊŜŀƭ ŎŀǎŜ ŜȄŀƳǇƭŜǎ ŦƻǊ άǿƘŀǘ ǿƻǊƪǎέ όƪŜȅ 
success factors) in different situations.  

The platform άt!bhw!a! ς {ƻƭǳǘƛƻƴǎ ŦƻǊ ŀ ƘŜŀƭǘƘȅ ǇƭŀƴŜǘέ Ŏƻƴǘŀƛƴǎ ǎŜǾŜǊŀƭ ŎŀǎŜ ǎǘǳŘƛŜǎ ŘƻŎǳƳŜƴǘŜŘ ŀǎ Blue 
Solutions using a standard format that identifies replicable key success factors, while also describing the 
context in which the solutions were implemented. Solutions are being shared here on the online platform and 
can be integrated into capacity development activities and workshops. Trainers, external experts or trainees 
with hands-on experience could present the solutions. Apart from presentations, trainees can also use the 
ǇƭŀǘŦƻǊƳ ŀǎ ŀ άƎƻ-to-ǊŜǎƻǳǊŎŜέ ŘǳǊing the training course. 

In the Blue IES training, there are three exercises, which can be linked well to the presentation of real-life 
examples. External experts or trainees with hands-on experience could give the presentations. 

¶ Exercise 3: Examples of how the conditions and trends of ecosystem services were assessed (which 
method was applied and how). 

¶ Exercise 5: Examples of how to carry out an economic valuation of ecosystem services (purpose of the 
economic valuation, which method was applied and how). As economic valuation is seen as one of the 
most interesting inputs by most of the participants, it may be good to take more time for this point. 
Consider inviting an expert who can practice different methods with the participants. For example, 
splitting the participants into several working groups and asking them to conduct an economic 
valuation of an ecosystem service using a specific method. 

¶ Exercise 6: Examples of the design and implementation of financing instruments for protecting 
ecosystem services (e.g. payment for ecosystem services, ecological tax reform, biodiversity offsets). 

  

http://panorama.solutions/en
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Also, in the Blue CCA training there are three exercises, which can be linked well to the presentation of real-life 
examples. External experts or trainees with hands-on experience could give the presentations: 

¶ Exercise 2: Examples of risk and vulnerability assessments 

¶ Exercise 4: Examples of successful adaptation measures 

¶ Exercise 5: Examples of successful stakeholder dialogues 

How many additional inputs should be included in the agenda depends on: 

¶ How familiar you are with the topics and in how far you can present them yourself. 

¶ The focus of training. 

¶ Available experts in the region. 

¶ Financial resources. 

¶ The timeframe. 

Conclusions and closing remarks 

At the end of each day, the participants should reflect on the most important points. Ask them, for example, 
ά²Ƙŀǘ ǿŀǎ ƎƻƻŘ ŀƴŘ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ȅƻǳ ǘƻŘŀȅΚέ ŀƴŘ ά²Ƙŀǘ ǉǳŜǎǘƛƻƴǎ ŀǊŜ ǎǘƛƭƭ ƭŜŦǘ ƻǇŜƴ ŀƴŘ ǎƘƻǳƭŘ ōŜ 
ŎƻƴǎƛŘŜǊŜŘ ǘƻƳƻǊǊƻǿΚέ ¸ƻǳ Ŏŀƴ ƎƛǾŜ ŀ ǇǊŜǾƛŜǿ ƻŦ ǘƘŜ ƴŜȄǘ ŘŀȅΣ ǎŜƭŜŎǘ ǘǊainees for Bakul TV (see below), and 
provide logistical information, if necessary. 

Summarizing main learning ς Bakul TV 

As a way of summarising main learning of the prior day, you can 
include a newscast every morning starting from the second day 
onwards. Explain in plenary the idea of the newscast and how it 
works. Ask participants who would like to organize a news 
session. Try to advertise it the best way you can. Select 1-2 
people to organize the next broadcast. If they want, they can 
choose other trainees to help them. Ask them to use their 
creativity for organizing the TV news (set-up, decoration, PPT, 
etc.).  

Keep in mind that this role-play might not be appropriate for 
each group constellation or cultural surrounding. You also may 

leave it open to participants how they want to present the wrap 
up of the prior day, alternatives to the news show are playing a 
quiz or simply reflecting on what has happened. 

Course evaluation 

At the end of the training, conduct a course evaluation. There are different ways of doing this. You can do a 
verbal evaluation in the plenary, where you ask the participants what they learned and liked or what they 
ƳƛǎǎŜŘ ŀƴŘ ŘƛǎƭƛƪŜŘΦ ¸ƻǳ Ŏŀƴ ǊŜŦŜǊ ōŀŎƪ ǘƻ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ŜȄǇŜŎǘŀǘƛƻƴǎ ŎƻƭƭŜŎǘŜŘ ƻƴ ŀ ōƻŀǊŘ ŘǳǊƛƴƎ ǘƘŜ 
training and discuss whether they have been fulfilled. 

Additionally, or instead of the verbal feedback, you can conduct a simple query using a smiley-face matrix, 
where the trainees can evaluate different components of the training. Prepare a blank matrix, with the 
components to be evaluated, and the various levels of satisfaction. The components can include: 
presentations/theoretical inputs, case work, facilitation, time management, location, logistics, atmosphere, etc. 
Use 3 to 5 smiley faces for the evaluation. The components can be evaluated by the trainees according to 
whether they were very happy, happy, satisfied, unhappy, or very unhappy. If you want to make sure that the 
participants state their clear opinion on each component, use an even number of smiley faces, e.g. four. Thus, 
leave out the satisfactory smiley face. 

Explain the meaning of the smiley faces to the trainees. Then turn the matrix away from the group so that 
participants can vote privately. Give each participant one voting dot per component to be evaluated or give 
them a marker. Ask participants to vote one by one. 

Graph 17: TV Bakul 
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Documentation 

It is recommended to provide the participants with a photo documentation of the training. This should be sent 
to the trainees not later than two weeks after the course. 

The photo documentation consists of: 

¶ Photos of the visualized material (definitions, illustrations, exercise results). 

¶ A list of participants with their contact information (and a group photo). 

¶ An agenda of training. 

In addition, all presentations shall be provided in PDF-format. 

Logistical requirements 

Venue 

Concerning the venue, a training course of 20 participants should ideally be provided with: 

¶ A conference room of >80 sqm with daylight (and A/C if appropriate)  

¶ Four breakout rooms of >12 sqm with daylight (if the conference room is much larger or the breakout 
rooms are large enough for two working groups, two or three break-out rooms will be enough). If 
additional rooms are not available, or far away from the conference room, think of setting up 
workspaces in the garden (if available) or within the large meeting room. Just make sure that they 
offer a good working atmosphere. 

¶ ! ǎŜǇŀǊŀǘŜ ΨǘǊŀƛƴŜǊǎΩ ƻŦŦƛŎŜΩ ǿƘŜǊŜ ǘƘŜȅ Ŏŀƴ ƭŜŀǾŜ ǘƘŜƛǊ ŘƻŎǳƳŜƴǘǎ ŀƴŘ ǇǊŜǇŀǊŀǘƛƻƴǎ ƛǎ ƴƛŎŜ ǘƻ ƘŀǾŜΦ LŦ 
trainers are accommodated in thŜ ǎŀƳŜ ƘƻǘŜƭ όǎǘǊƻƴƎƭȅ ǊŜŎƻƳƳŜƴŘŜŘΗύ ŀ ǘǊŀƛƴŜǊǎΩ ƻŦŦƛŎŜ ƛǎ ƴƻǘ 
needed. 

²Ŝ ǎǳƎƎŜǎǘ ŀǎƪƛƴƎ ŦƻǊ ŀ ŎƻƴŦŜǊŜƴŎŜ ǊƻƻƳ ǿƛǘƘ ƴƻ ǘŀōƭŜǎ όŜȄŎŜǇǘ ǘƘŜ ǘǊŀƛƴŜǊΩǎ ǘŀōƭŜ Ǉƭǳǎ ǘǿƻ ƻǊ ǘƘǊŜŜ ǘŀōƭŜǎ ŦƻǊ 
displaying things) and all the chairs set in a large semi-circle to allow easy movement. If available, chairs with 
foldable tablets are very much appreciated by participants. Trainers must be prepared to discuss the absence 
of tables with participants. 

Technical equipment 

¶ Projector 

¶ Laptop 

¶ Screen or white wall 

¶ Camera for the photo documentation 

¶ Internet access 

¶ 9ƭŜŎǘǊƛŎƛǘȅ ƻǊ ƎŜƴŜǊŀǘƻǊ ŦŀŎƛƭƛǘƛŜǎΦ aŀƴȅ ǇŀǊǘǎ ƻŦ ǘƘŜ ǘǊŀƛƴƛƴƎ ŘƻƴΩǘ ǊŜǉǳƛǊŜ ǇƻǿŜǊΣ ōǳǘ ǳƴǊŜƭƛŀōƭŜ ǇƻǿŜǊ 
supply should be discussed with trainers well in advance. 
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Training material 

The interactive approach requires being well equipped with training material (estimates for a 3-5 day course):  

¶ 8 pin boards (that can be used at both sides) plus brown paper 

¶ 2-5 flipchart stands and paper 

¶ 20 full boxes of pins 

¶ 4 roles of large sello tape 

¶ 5 glue sticks 

¶ 2 Scissors, 1 stapler, 1 puncher 

¶ 1 Package of printing paper 

¶ Sticky dots 

¶ Markers: 30 black, 6 red, 6 blue, 6 green 

¶ Cards rectangular: White 500, Light yellow 250, Light red or rose 250, Light green 250, Light blue 250 

¶ Cards round small: different colours 20 

¶ Cards round large: different colours 20 

¶ Cards for headings (long rectangular): 30 

Other preparations include: 

Mandatory: 

¶ Training manual: spiral-bonded or in a folder (most pages b/w, some pages in colour)  

¶ Name badges (make sure to collect them at the end of the workshop for re-use)  

Nice to have: 

¶ Writing pads 

¶ Pens 

Please be aware that the Blue Planning training course usually requires fewer cards. Instead, you need colour 
printed versions of the maps (A2), transparent layers and non-permanent markers (eight different colours per 
group) for drawing.
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2. Blue IES: Integrating Ecosystem Service into Coastal and Marine 

Development Planning 

Course overview 

Rational 

Development planners are often confronted with a set of multifaceted challenges in development planning 
processes. Projects and policies intended to meet development goals often go forward unwittingly at the 
expense of the environment, e.g. a national plan to expand agriculture to increase food production may 
increase deforestation leading to soil erosion and flooding. Frequently, the development goals are undermined 
and people who depend on nature for their livelihood and wellbeing feel the effects of these trade-offs.  

Recognizing the links between ecosystem services and development goals can make the difference between a 
successful strategy and one that fails due to unexamined consequences for an ecosystem service. An improved 
ability to assess, describe and value benefits of ecosystem services, helps decision makers to understand how 
their actions depend on and might impact these services, to consider the trade-offs among options, and to 
choose policies that sustain such services.  

The Deutsche Gesellschaft für Internationale Zusammenarbeit (GIZ) developed a guide for development 
planners and policymakers on integrating ecosystem services into development planning. It advocates a 
stepwise approach through which it is possible to recognize, demonstrate and capture the value of biodiversity 
and ecosystem services for development planning. The development of the guide was based on the findings of 
the TEEB study and existing manuals (particularly WRI 2008, WBSCD/WRI 2008 and WBSCD 2011) and the 
practical experience of GIZ.  

This training course is based on the guide, and focuses on coastal and marine areas. Oceans cover 71 % of our 
ǇƭŀƴŜǘΩǎ ǎǳǊŦŀŎŜ ŀƴŘ ŀǊŜ ƻǳǊ ƎǊŜŀǘŜǎǘ ǎƻǳǊŎŜ ƻŦ ōƛƻŘƛǾŜǊǎƛǘȅΦ IŜŀƭǘƘȅ ƻŎŜŀƴǎ ŀƴŘ Ŏƻŀǎǘǎ ŀǊŜ ƘƛƎƘƭȅ ǇǊƻŘǳŎǘƛǾŜ 
and provide food and income for a large proportion of the world population. Despite their global significance, 
marine and coastal ecosystems face a wide array of threats ς mainly due to anthropogenic causes. Enhanced 
efforts on all levels are crucial to halt the loss of marine and coastal biodiversity and the ecosystem services 
oceans and coasts provide. 

Aim 

Development and wellbeing of human societies are invariably linked to ecosystems and the benefits they 
provide. Recognizing the correlation between these ecosystem services and development is a success factor for 
coastal and marine planning. Managing ecosystems to sustain the flow of ecosystem services can provide 
immediate economic benefits, and strengthen the resilience of those systems, especially in the face of climate 
change.  

Participants on the course will learn:  

¶ What coastal and marine ecosystem services are;  

¶ To understand how the assessment and valuation of biodiversity and ecosystem services contributes 
to sustainable coastal and marine development;  

¶ How to recognize linkages between ecosystem services and development; and  

¶ How to plan and support stepwise processes to conduct biophysical assessment and valuations, and 
integrate them into decision making.  

Target Audience 

The training course is designed for a group of 20 participants. The participatory approach and interactive 
manner of the course does not allow for many more participants. The target audience for the course includes:  

¶ Technical staff from development projects and programmes, and national and local government plan-
ners and policy-ƳŀƪŜǊǎ ŦǊƻƳ ōƻǘƘ άŎƻƴǎŜǊǾŀǘƛƻƴέ ŀƴŘ άŘŜǾŜƭƻǇƳŜƴǘέ ǎŜŎǘƻǊǎ  

¶ National and international development cooperation staff  
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¶ Local consultants  

¶ NGO / civil society representatives 

Overview on Blue IES exercises 

The course is designed for duration of 3 ς р ŘŀȅǎΦ 5ǳŜ ǘƻ ƛǘǎ ƳƻŘǳƭŀǊ ǎǘǊǳŎǘǳǊŜΣ ƛǘ Ŏŀƴ ōŜ άǘŀƛƭƻǊŜŘέ ǘƻ ǘƘŜ 
specific learning needs of the target audience. 

The training course consists of six exercises that follow the six steps of the integrating ecosystem services (IES) 
approach (see training manual, or e.g. www.aboutvalues.net/six-steps): 

¶ Exercise 1: Getting familiar with Bakul country case study  

¶ Exercise 2: Where the story begins (Step 1+2)  

¶ Exercise 3: Carrying on with the assessment (Step 3)  

¶ Exercise 4 (Part 1): Appraising the institutional and cultural framework (Step 4)  

¶ Exercise 4 (Part 2): Appraising the institutional and cultural framework (Step 4)  

¶ Exercise 5: Applying economic valuation in Indare (Step 5)  

¶ Exercise 6: Putting the pieces together (Step 5 +6) 

 

 

 

 

 

 

 

 

 
 
 
 
 
 

 

The table below gives an overview of the exercises and their respective objectives, the climate proofing 
approach and related steps, the time needed, presentations (PPT), external inputs and group work. 

The following pages introduce every exercise including a suggestion on the time that should be allocated as 
well as recommendations for running the exercise and for reflecting on the presented results. Further you will 
find exemplary results matrixes that you can use as a backup resource for your preparation and possibly asking 
probing questions in the unlikely case that participants do not come up with (enough) solutions themselves.

Graph 18: Board with IES Steps 
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Overview of training exercises 
N° Exercises Learning Objectives IES-

Step 
Available 
material 

Method Time 
(min) 

1 Getting familiar with 
Bakul country 

¶ Clarify the terms and concepts of 
ecosystems, ecosystem services and 
human activities. 

¶ Understand the importance of 
ecosystem services for economic 
development and the wellbeing of 
people. 

¶ Get familiar with the case. 

 PPT & 
Flipchart 

Plenary 
work 

135 - 
150 

2 Where the story 
begins 

¶ Understand the need to identify the 
relevance of ecosystem services to 
policies, programmes, plans or projects. 

¶ Understand the importance of defining 
the scope of an ecosystem service 
assessment. 

¶ Learn about the first and second step of 
the IES approach: Discuss and define the 
scope of the assessment. Prioritise 
existing ecosystem services. 

1 & 2 Flipchart Case 
work 

170 - 
195 

3 Continuing the 
assessment 

¶ Understand the connection between 
ecosystems and the pressures on them 
from drivers and stakeholders.  

¶ Learn to tailor your ecosystem services 
assessment to effectively meet 
stakeholder information needs.  

¶ Learn the third step of the IES approach: 
to identify conditions and trends in the 
supply and demand for ecosystem 
services.  

3 PPT & 
Flipchart 

Case 
work 

220 

4 Appraising the 
institutional and 
cultural framework 

¶ Learn about stakeholder engagement 
ǇǊƻŎŜǎǎŜǎΣ ŀƴŘ ǎǘŀƪŜƘƻƭŘŜǊǎΩ Ǉƻǎƛǘƛƻƴǎ 
and relationships. 

¶ Understand the links between ecosystem 
services and institutional and cultural 
governance and incentive frameworks. 

¶ Learn about the fourth step of the IES 
approach: creating an overview of 
stakeholder positions, interests, values 
and needs. Identify existing and possible 
conflicts and alliances as well as existing 
incentives that influence ecosystem 
management within the scope. 

4 PPT & 
Flipchart 

Role 
play & 
case 
work 

approx. 

200 

5 Applying economic 
valuation in Indare 

¶ Learn about economic valuation 
methods. 

¶ Explore the viability of economic 
valuation in decision-making processes. 

¶ Learn about opportunities and risks of 
economic valuation. 

5 PPT & 
Flipchart 

Case 
work 

115 

6 Putting all the 

pieces together 

¶ Learn about effective and constructive 
decision-support through ecosystem 
service information  

¶ Understand the importance of entry 
points to key decision-making processes 
as well as targeted communication 
strategies for a successful IES approach.  

¶ Learn about the sixth step of the IES 
approach: Identify suitable policy options 
that will sustain the capacity of 
ecosystem services to meet the needs of 

5 & 6 PPT & 
Flipchart 

Case 
work 

170 - 
185 
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the people most effectively.  

¶  

Exercise 1: Getting familiar with Bakul country 

Learning objectives 

¶ Clarify the terms and concepts of ecosystems, ecosystem services and human activities. 

¶ Understand the importance of ecosystem services for economic development and the wellbeing of 
people. 

¶ Get familiar with the case. 

 

  

Graph 19: Flipchart Blue IES Exercise 1 
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Suggestions for running the case work 

Time 
consideration 
(min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

20 45-60 40 20 10 135-150 

Necessary 
reading 

¶ Introduction to Bakul 

¶ Overview of 6 step approach 

Intro ¶ Introduction PPT 

¶ Flipchart: Learning objectives and task 

Case work In plenary, facilitated by the trainer. Before starting the exercise, give a short introduction to 
the fictitious case. You may start by introducing the setting. Explain that you will all fly 
together to visit a beautiful tropical country named Bakul. Be creative! Use the map to 
illustrate your story. 

Then ask the following questions and do a step-by-step plenary brainstorming: 

¶ What are the main economic activities of Bakul? 

¶ Which ecosystems exist in Bakul? 

¶ Which ecosystem services are most important for the economy of Bakul? 

¶ Can you identify possible trade-offs between economic activities and ecosystem 
services? 

Use a board to organize the answers in separate pillars (one for economic activities, one for 
ecosystems, and one for ecosystem services. 

Discuss how the relevant ecosystem services are provided by different ecosystems (there is 
going to be a multiple enumeration of services provided by different ecosystems). Emphasize 
the amount of services provided by ecosystems and their role for economic activities. Point 
out that despite their importance for economic development, they are usually not considered 
an economic factor, as most of them do not have a market value. 

Explain and discuss the term trade-off (you may write the definition on a flipchart) based on 
the interactions between economic activities and ecosystem services, as well as between 
economic activities. You can ask the following questions: Which economic activities affect 
ecosystem service that is important for another economic sector? How do economic activities 
compete for the same ecosystem services? What may be the long-term result of such a 
competition?  

Presentation 
of results 

Different options: 

¶ Open discussion in plenary. 

¶ Write important points on a flipchart (e.g. using a mind map). 

¶ Write important points on cards and pin them on a board or distribute cards to each 
participant and ask them to write their ideas down (requires more time). 

Reflection Open discussion in plenary. Encourage participants to contribute with their know-how to the 
discussion. Write important points, ideas, and questions on a flipcharts or on cards. 

Possible reflection questions: 

¶ What did you find easy while answering the questions in your group? What did you 
find difficult? 

¶ (Remember: answers can be related to the group process as well as to the content. 
Both levels can be interesting for implementation!) 

¶ Looking at your findings: what might be the implications for the next steps in an IES-
process? 

¶ Is it always easy to distinguish between an ecosystem services and an activity (beauty 
vs. tourism, fish vs. fisheries)? 

Preparation ¶ Introductory PPT 

¶ Presentation of objectives and methodology of training (e.g. on a flipchart) 

¶ Prepare a board with the map of Bakul 
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¶ Prepare a board with the symbols of the stepwise IES approach 

¶ Flipchart or poster (see p. 3): Rules for visualisation  

¶ ²ǊƛǘŜ ǘƘŜ ŘŜŦƛƴƛǘƛƻƴ ƻŦ άǘǊŀŘŜ-ƻŦŦέ ƻƴ ŀ ŦƭƛǇŎƘŀǊǘ 

¶ Handouts for participants 

Exemplary results: Economic Activities and Ecosystems 

Economic 
activity 

Impact on ecosystem(s) and 
ecosystem services 

Stakeholder- 

Benefits Losses 

Palm oil 
production 

Forests (conversion to agricultural 
land)  

¶ Soil fertility  

¶ Water  

¶ Maintenance of biodiversity  

¶ Carbon storage  

¶ Habitat for species  

¶ Pollination services  

¶ Biological control  

¶ Local climate  

¶ Moderation of extreme events  

¶ Landscape beauty  

¶ (...) 

Rivers  

¶ Water quality (discharges of 
pesticides and fertilizers)  

¶ (...)  

Agro-ecosystems  

¶ Soil fertility  

¶ Biodiversity  

¶ Pollination services  

¶ Landscape beauty  

¶ (...)  

Coast: 

¶ Increased sedimentation 

¶ Decrease water quality  

¶ Negative impacts on coral reefs 

¶ Foreign investors 
(perhaps international 
economic interests/ 
political pressure/ 
international treaties)  

¶ Government (trough 
taxes)  

¶ Employees in 
agribusiness sector  

¶ Public sector for 
agriculture, and finance  

¶ (...)  

¶ Smallholders  

¶ Population  

¶ Public sector for food 
security (completion 
between palm oil 
plantations and food 
production)  

¶ Public sector for 
environment  

¶ Ministry of labour and 
social policy (migration 
of smallholders to the 
city that will lose their 
lands)  

¶ Public sector for urban 
development (migration 
to the cities will lead to 
increased informal 
settlements)  

¶ Health sector (water 
pollution)  

¶ (...)  
 

¶ Ecosystem-health 
dependent users 
(fishermen) 

¶ Tourism 

Beach/ mass 
tourism 
(coastal 
resorts)  

Coast and sea (through water 
pollution, increased waste etc.)  

¶ Water quality through nutrient 
overload 

¶ Landscape beauty  

¶ Recreational services for population, 
nature tourism  

¶ Cultural services  

¶ Maintenance of biodiversity  

¶ Habitat for species  

¶ Waste-water treatment (of wetlands 
and ocean)  

¶ Food provision (fish)  

¶ Aesthetical and spiritual values  

¶ (...)  

¶ Beach tourists  

¶ Public sector for tourism, 
and finance  

¶ Private sector (through 
investment 
opportunities)  

¶ Coastal community 
(through employment 
and services)  

¶ (...)  

¶ Coastal communities 
(loss of cultural identity 
and services, increased 
environmental 
problems etc.)  

¶ Public sector for 
environment, health, 
and culture  

¶ Ecosystem-health 
dependent users 
(fishermen) 
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Exemplary results: Economic Activities and Ecosystems 

Economic 
activity 

Impact on ecosystem(s) and 
ecosystem services 

Stakeholder- 

Benefits Losses 

Industrial 
fishery  

Ocean (through overfishing and 
pollution)  

¶ Maintenance of biodiversity  

¶ Habitat for species  

¶ Food provision  

¶ Touristic services  

¶ Recreational value  

¶ (...)  

¶ Fishery companies  

¶ International fish market  

¶ Consumers (national and 
international)  

¶ Intermediary buyers  

¶ Public sector for finance  

¶ Government (through 
taxes)  

¶ (...)  

¶ Artisanal fishermen 
(competition for fish 
resources)  

¶ Marine tourism 
(competition between 
fishery sector and 
tourism ς diving, 
snorkelling, sport 
fishing)  

¶ National consumers 
(decreasing fish 
resources increases 
market prices)  

¶ Tourism sector  

¶ Public sector for 
tourism, labour and 
social policy, food 
security, culture, and 
environment)  

Artisanal 
Fishery  

Depends on the techniques used. 
Negative impacts could be:  

Coastal zone  

¶ Habitat for species (destruction of 
reproduction areas)  

¶ Water quality (pollution to a lesser 
degree then fishery companies)  

¶ (...)  

Positive impacts could be:  

¶ Ecosystem services of coastal areas 
are maintained  

¶ Artisanal fishermen and 
communities (food 
security, and income)  

¶ Public sector for 
agriculture, food security, 
employment, culture, and 
tourism  

¶ Communities (food 
security)  

¶ Tourism  

¶ (...)  

¶ Fishery companies 
(possible impact on 
breeding areas may 
affect fish  

¶ (...) 

Shrimp 
farming 

Depends on the techniques used. 
Negative impacts could be:  

¶ Loss of mangroves  

¶ Water quality through reduced role 
as filter 

¶ Habitat for species (destruction of 
reproduction areas), including 
economically relevant fish and 
shellfish  

¶ Coastline stabilisation 

¶ Erosion prevention 

¶ Natural hazard mitigation 

¶ Increase of nutrients 

¶ Small scale shrimp 
farmers (food security, 
and income) 

¶ Public sector for 
agriculture, food security 
and employment 

¶ Private sector (through 
investment 
opportunities) 

¶ Communities 
(employment and food 
security) 

¶  (...)  

¶ Fisheries 

¶ Marine tourism 
(competition between 
fishery sector and 
tourism)  

¶ Communities (coastline 
erosion, natural 
hazards, loss of wood)  

¶ (...)  

Subsistence 
agriculture  

Depends on the techniques used. 
Negative impacts could be:  

¶ Water quality  

¶ Habitat for species  

¶ Pollination services  

¶ Carbon storage  

¶ (...)  

Positive impacts could be:  

Ecosystem services of agro-
ecosystems are maintained  

¶ Smallholders, indigenous 
people (food security)  

¶ Public sector for 
agriculture, food security, 
employment, culture, and 
tourism  

¶ (...)  

¶ Public economic sector  

¶ International market  

¶ (...)  



Blue Solutions Trainings - Trainer Manual: Introduction to the Blue Solutions training courses - Blue IES 

 59 

Exercise 2: Where the story begins (Steps 1+2) 

Learning objectives 

¶ Understand the need to identify the relevance of ecosystem services to policies, programmes, plans or 
projects. 

¶ Understand the importance of defining the scope of an ecosystem service assessment. 

¶ Learn about the first and second step of the IES approach: Discuss and define the scope of the 
assessment. Prioritise existing ecosystem services. 

 
  

Graph 21: Flipchart Blue IES Exercise 2# 

Graph 20: Role-play with development committee 
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Suggestions for running the case work 

Time 
consideration 
(min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

0 10 90 10 per group 20-30 160 - 170 

Necessary 
reading 

¶ Task description 

Intro ¶ Flipchart / Poster: Learning objectives and task 

¶ Flipchart / Poster: Guidance for effective group work 

¶ Flipchart / Poster: Rules for visualisation 

Case work ¶ Divide participants into three or four groups of five to seven participants 

¶ If possible, assign groups taking the technical background, occupation, and personality 
of the participants into consideration, in order to assist effective group compositions. 
Otherwise, divide them randomly. 

¶ If time is a concern, split the revision of the development objectives among the 
different working groups. 

Presentation 
of results 

¶ Groups present a brief overview on their findings. 

¶ If time is a concern, ask the first group to present their results and the following groups 
only present additional or important new points. 

Possible questions for discussion: 

¶ Is there any competition regarding ecosystem services among the different 
development objectives? If yes, where?  

¶ Would you suggest broadening the scope of assessment? If yes, why and how? 
Remember, you will have limited resources and your financial proposal will compete 
with the proposals of other consulting firms. 

¶ Would you suggest following strictly the results of the numeric prioritisation? Would 
you suggest focusing on the more or less tangible services such as provisioning or 
cultural services respectively? Why? How would that change your assessment? 

Reflection Open discussion in plenary. 

¶ Encourage participants to contribute with their real-life experience to the discussion. 
Write important points, ideas, and questions on a flipchart or on cards. 

Possible reflection questions: 

¶ What did you find easy while answering the questions in your group? What did you find 
difficult? (Remember: answers can be related to the group process as well as to the 
content. Both levels can be interesting!)  

¶ In a real case, which additional questions could be interesting or important in IES step 1 
and 2?  

¶ Have you made similar real-life experiences? 

¶ Looking at your findings: What might be the implications for the next steps in an IES-
process? 

Preparation ¶ Flipchart: Learning objectives and task 

¶ Flipchart: Guidance for effective group work 

¶ Flipchart: Rules for visualisation  

¶ Set up boards with matrix (see training manual) 
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Additional 
info 

5ƻƴΩǘ ŦƻǊƎŜǘ ǘƻ ŀǎƪ ǘƘŜ ƎǊƻǳǇ ǘƻ ƳŀƪŜ ǳǇ ƴŀƳŜǎ ŦƻǊ ǘƘŜƛǊ ŎƻƴǎǳƭǘŀƴŎƛŜǎΗ 

When reporting back, the participants can either present to the whole group / plenary or to a 
Ψ5ŜǾŜƭƻǇƳŜƴǘ /ƻƳƳƛǘǘŜŜΩ ŎƻƴǎƛǎǘƛƴƎ ƻŦ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ ǘǊŀƛƴƛƴƎ ǘŜŀƳΦ ²ƘŜƴ ƎǊƻǳǇǎ ǇǊŜǎŜƴǘ 
to the Development Committee, create a playfully formal situation. 

Advantages of the presentation to plenary include  

¶ more time for details and reflection in the discussion, 

¶ a stronger engagement of the whole group in the discussion, and 

¶ a more serious, and common setting which may be more appropriate for the group 
Advantages of the presentation to a Development Committee include 

¶ more openness to critical positions on both sides when acting in a role  

¶ an incentive for shorter, more poignant presentation 

¶ a communication exercise, applying knowledge in a practical situation 

¶ a stronger social component, where funnier moments are more memorable and 
build a stronger group.  

Ideally, every group would present back for 5 minutes to the Development Committee, 
followed by a longer reflection with the whole group. 
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Exemplary result matrix for ς Exercise 2 

Ecosystem services Development goals Others Sum 

Promotion 

of palm oil 

Shrimp 

aquaculture for 

export 

Commercial 

fishing for 

export 

Coastal 

tourism 

Food 

Security 

Drinking 

water 

supply 

Artisanal 

fishery 

Others   

D10 I D I D I D I D I D I D I D I 

P
ro

vi
si

o
n

in
g
 S

e
rv

ic
e

s Food 211 2 0 2 0 1 1 2 2 2 0 1 2 1   18 

Raw materials 2 2 0 2 1 1 1 1 2 2 0 1 0 0   15 

Fresh water 2 2 2 1 2 2 2 2 2 2 2 2 1 0   24 

Medicinal 

resources 

0 1 0 1 0 1 0 0 1 1 0 0 0 0   5 

R
e

g
u

la
tin

g
 S

e
rv

ic
e

s 

Carbon 

sequestration 

and storage  

0 2 0 2 0 1 0 0 0 1 0 0 0 0   6 

Moderation of 

extreme events 

1 1 1 1 1 2 2 2 2 1 2 0 2 0   18 

Water 

purification  

0 2 2 2 0 0 2 2 1 1 1 2 2 0   17 

Erosion 

prevention and 

care of soil 

2 2 2 2 2 0 0 1 2 2 2 0 2 0   19 

                                                      
 

 
10  D= Depend/ I= Impact 
11 0= not relevant/ 1= minor relevance/ 2= moderate to mayor relevance 
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fertility 

Pollination 1 1 0 0 2 2 1 1 2 2 0 0 0 0   12 

Biological 

control 

1 2 1 1 2 1 0 0 2 2 0 0 1 0   13 

Su
p

p
o

rt
in

g
 S

e
rv

ic
e

s 

Habitats for 

species 

1 2 2 2 1 1 2 2 1 2 0 0 2 1   19 

Maintenance of 

genetic 

diversity 

0 2 0 1 0 1 1 0 2 2 0 0 1 1   11 

Primary 

productivity 

1 1 0 2 2 0 0 2 2 1 2 1 1 0   15 

Nutrient cycling 2 2 2 2 1 0 2 2 2 2 2 2 2 0   23 

C
u

ltu
ra

l S
e

rv
ic

e
s 

Recreation and 

mental and 

physical health 

0 2 0 1 0 1 2 1 0 1 0 0 0 1   9 

Aesthetic 

appreciation 

and inspiration 

for culture 

0 1 0 2 0 1 2 1 0 1 0 0 1 1   10 

Spiritual 

experience and 

sense of place 

0 1 0 2 0 1 2 1 0 1 0 0 1 1   10 

 Sum 16 30 11 27 15 19 21 22 24 27 13 9 18 6    
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Graph 22: Exemplary results Blue IES Exercise 2 

 

Graph 23: Exemplary results Blue IES Exercise 2 

 



Blue Solutions Trainings - Trainer Manual: Introduction to the Blue Solutions training courses - Blue IES 

 65 

Exercise 3: Carrying on with the assessment (Step 3) 

Learning objectives 

¶ Understand the connection between ecosystems and the pressures on them from drivers and 
stakeholders.  

¶ Learn to tailor your ecosystem services assessment to meet stakeholder information needs effectively.  

¶ Learn the third step of the IES approach: to identify conditions and trends in the supply and demand 
for ecosystem services. 

 

 
 
 
 
 
  

Graph 24: Flipchart Blue IES Exercise 3 
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Suggestions for running the case work 

Time 
consideration 

(min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

0 50 90 10 per group 20 180 

Necessary 
reading 

¶ Task description 

Intro ¶ Exercise Input PPT 

¶ Flipchart/Poster: Learning objectives and task 

Case work ¶ Keep the same working groups as before, unless you realise that the prior group 
constellation did not work at all. 

¶ To save time and to keep up motivation split up the ecosystem services among the 
different groups, so that not every group has to assess each ecosystem service. 

Presentation 
of results 

¶ If time is a concern, ask the first group to present their results and the following groups 
only present additional or important new points. 

¶ Keep in mind that the results of the group work will be needed in the following exercise. 

¶ Highlight the following aspects in the discussion of results: 

¶ When analysing the condition and trend of a service, the provisioning area needs to be 
defined. 

Reflection Open discussion in plenary. 

¶ Encourage participants to contribute with their real-life experience to the discussion. 

¶ Write important points, ideas, and questions on a flipchart or on cards. 
Possible reflection questions: 

¶ What did you find easy while answering the questions in your group? What did you find 
difficult? (Remember: answers can be related to the group process as well as to the 
content. Both levels can be interesting!)  

¶ In a real case, which additional questions could be interesting or important in IES step 3?  

¶ Have you made similar real-life experiences? 

¶ Looking at your findings: what might be the implications for the next steps in an IES-
process? 

¶ Can you identify trade-offs between uses, conflict or possible complementarity?  

Preparation ¶ Exercise Input PPT 

¶ Flipchart: Learning objectives and task 

¶ Set up boards with matrix 

¶ KEEP THE RESULTS OF GROUP WORK ON THE PINBOARDS AS YOU WILL NEED THEM IN 
THE FOLLOWING EXERCISE! 
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Graph 25: Exemplary results Blue IES Exercise 3 

 

Graph 26: Exemplary results Blue IES Exercise 2 
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Exemplary result matrix ς Exercise 3 

 

Ecosystem services 

 

Conditions12 

Trends13 

 

 

Drivers14 

 

 

Stakeholders 

(related to the drivers) Supply Demand 

1 

Fresh water 
provision 

(quantity 

and quality) 

Milako 
watershed 

- Ē Đ ¶ Forest conversion to agriculture 

¶ Pollution caused by fertilizers and pesticides 

¶ Livestock production: pollution and overgrazing, soil 
erosion 

¶ Demographic change/ immigration 

¶ Weak law enforcement 

¶ Palm oil production (incipient) 

¶ (...) 

¶ Livestock owners 

¶ Smallholders upstream 

¶ Smallholders downstream 

¶ Belandu regional government 
institutions (agriculture, 
environment, economic 
development) 

¶ Palm oil producers (incipient) 

¶ Province Agricultural Development 
Unit (PADU) 

¶ (...) 

Coroné 
watershed 

+ Č Đ ¶ Management of the HANCER reserve upstream and 
the Nelam wetlands reserve downstream 

¶ Shrimp farms (incipient) 

¶ Palm oil production (incipient) 

¶ Pollution caused by fertilizers and pesticides 

¶ Untreated discharges from hotels  

¶ (...) 

¶ HANCER reserve management 

¶ Nelam wetlands reserve 
management 

¶ Smallholders and indigenous 
communities 

¶ Shrimp farmers 

¶ Palm oil producers 

¶ Province Agricultural Development 
Unit (PADU) 

¶ Ministry for Environment (NSPA) 

¶ Tourism industry 

¶ (...) 

  

                                                      
 

12 ++ = Very Good, + = Good, ς = bad, ςς = very bad 
13 Đ = increasing, Č = stable, Ē = decreasing 
14 Any natural or human-induced factor that directly or indirectly causes a change (MEA 2005). Direct drivers are: Habitat change, overuse, pollution, invasive species and climate change. 
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 Mangrove 
forest 
(Coroné 
delta) 

+ Č Č ¶ Management of the Nelam wetlands reserve  

¶ Shrimp farms (incipient) 

¶ Pollution caused by fertilizers and pesticides 

¶ Hotels use large quantities of water 

¶ Untreated discharges from hotels 

¶ (...) 
 

¶ Nelam wetlands management 

¶ Smallholders and indigenous 
communities 

¶ Shrimp farmers 

¶ Province Agricultural Development 
Unit (PADU) 

¶ Ministry for Environment (NSPA) 

¶ Tourism industry 

¶ (...) 

Bakul 
barrier 
reef 

+ Č Đ ¶ Management of the Nelam wetlands and Bakul 
barrier reef reserves 

¶ Pollution caused by fertilizers and pesticides 

¶ Weak law enforcement 

¶ Untreated discharges from hotels 

¶ (...) 

¶ Bakul barrier reef reserve 
management 

¶ Nelam wetlands reserve 
management 

¶ Smallholders and indigenous 
communities 

¶ Shrimp farmers 

¶ Palm oil producers 

¶ Province Agricultural Development 
Unit (PADU) 

¶ Ministry for Environment (NSPA) 

¶ Tourism industry 

¶ (...) 

2 

Moderation 

of extreme 

events 

Milako 
watershed 

- Ē Đ ¶ Land use upstream 

¶ Infrastructure construction 

¶ (...) 

¶ Livestock owners 

¶ Smallholders and indigenous 
communities 

¶ Palm oil producers 

¶ Hanku city administration 

¶ (...) 

Coroné 
watershed 

+ Č Đ ¶ Management of the HANCER reserve upstream and 
the Nelam reserve downstream 

¶ Shrimp farms (incipient) 

¶ Biofuel production (incipient) 

¶ Touristic infrastructure construction 

¶ (...) 

¶ HANCER reserve management 

¶ Nelam wetlands management 

¶ Smallholders and indigenous 
communities 

¶ Shrimp farmers 

¶ Palm oil producers  

¶ Ministry for Environment (NSPA) 

¶ Tourism industry 

¶ (...) 

  



Blue Solutions Trainings - Trainer Manual: Introduction to the Blue Solutions training courses - Blue IES 

 70 

 Mangrove 

forest 

(Coroné 

delta) 

+ Ē Đ ¶ Management of the Nelam reserve 

¶ Shrimp farms (incipient) 

¶ Touristic infrastructure construction 

¶  

¶  (...) 

¶ Nelam wetlands reserve 
management 

¶ Smallholders and indigenous 
communities 

¶ Shrimp farmers 

¶ Palm oil producers 

¶ Ministry for Environment (NSPA) 

¶ Tourism industry 

¶ (...) 

Bakul 

barrier 

reef 

+ Č Č ¶ Management of Bakul barrier reef reserve 

¶ Pollution caused by fertilizers and pesticides 

¶ Weak law enforcement 

¶ (...) 

¶ Bakul barrier reef management 

¶ Tourism sector 

¶ Shrimp farmers 

¶ Palm oil producers 

¶ Ministry for Environment (NSPA)  

¶ (...) 

3 

Food 

Forests + Ē Đ ¶ Forest conversion to agriculture: increasing 

¶ Supply of food, but trade-offs with other ecosystem 
services 

¶ (...) 

¶ Smallholders and indigenous 
communities 

¶ Timber companies 

¶ (...) 

Wetlands + Č Đ ¶ Pollution of groundwater and rivers by fertilizers and 
pesticides 

¶ Urban and industrial pollution 

¶ Wetland conversion to agriculture, aquaculture and 
houses/commercial property 

¶ (...) 

¶ Fishery sector 

¶ Shrimp farmers 

¶ Palm oil producers  

¶ Housing sector 

¶  (...) 

Mangroves + Č Đ ¶ Conversion to shrimp farms 

¶ Pollution caused by fertilizers and pesticides and 
untreated discharges from hotels 

¶ Conversion to touristic infrastructure  

¶  

¶ (...) 

¶ Fishery sector 

¶ Shrimp farmers 

¶ Palm oil producers  

¶ Province Agricultural Development 
Unit (PADU) 

¶ Ministry for Environment (NSPA)  

¶ Tourism industry 

¶ (...) 
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 Coral Reef + Č Đ ¶ Pollution caused by fertilizers and pesticides 

¶ Exploitation of fish by industrial fishing companies 

¶ Weak law enforcement 

¶ Fishery sector 

¶ Shrimp farmers 

¶ Palm oil producers  

¶ Province Agricultural Development 
Unit (PADU) 

¶ Ministry for Environment (NSPA)  

¶ (...) 

Mountains + Ē Đ ¶ Land conversion to agriculture: Increasing supply of 
food, but trade-offs with other ecosystem services 

¶ Pollution of groundwater and rivers by fertilizers and 
pesticides 

¶ (...) 

¶ Smallholders and indigenous 
communities 

¶ Palm oil producers 

¶ (...) 

Agro-

ecosystem

s 

+ Đ Đ ¶ National and international demand 

¶ Technology and management practices 

¶ Missing/unclear property rights 

¶ Palm oil production will decrease supply 

¶ (...) 

¶ Smallholders and indigenous 
communities 

¶ Palm oil producers 

¶ Province Agricultural Development 
Unit (PADU) 

¶ (...) 

4 

Water 

purification 

and waste 

treatment 

Milako 

watershed 

- Ē Đ ¶ Pollution of groundwater and rivers by fertilizers and 
pesticides 

¶ Demographic change/immigration 

¶ Weak law enforcement 

¶ Palm oil production (incipient) 

¶  (...) 

¶ Smallholders and indigenous 
communities 

¶ Palm oil producers 

¶ Province Agricultural Development 
Unit (PADU) 

¶ (...) 

Coroné 

watershed 

+ Č Đ ¶ Management of the HANCER reserve upstream and 
the Nelam reserve downstream 

¶ Shrimp farms (incipient) 

¶ Palm oil production (incipient) 

¶ Pollution caused by fertilizers and pesticides 

¶ (...) 

¶ HANCER reserve management 

¶ Nelam wetlands management 

¶ Smallholders and indigenous 
communities 

¶ Shrimp farmers 

¶ Palm oil producers 

¶ Province Agricultural Development 
Unit (PADU) 

¶ Ministry for Environment (NSPA) 

¶ Belandu regional government 
institutions (agriculture, 
environment, economic 
development) 

¶  (...) 
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Mangrove 

forest 

(Coroné 

delta) 

+ Č Đ ¶ Management of the Nelam reserve  

¶ Shrimp farms (incipient) 

¶ Palm oil production (incipient) 

¶ Pollution caused by fertilizers and pesticides and 
untreated discharges from hotels 

¶  (...) 

¶ Nelam wetlands reserve 
management 

¶ Smallholders and indigenous 
communities 

¶ Shrimp farmers 

¶ Palm oil producers 

¶ Province Agricultural Development 
Unit (PADU) 

¶ Ministry for Environment (NSPA) 

¶ Belandu regional government 
institutions (agriculture, 
environment, economic 
development) 

¶  (...) 

5 

Recreation 

Milako 

watershed 

- Č Đ ¶ Forest conversion to agriculture 

¶ Pollution caused by fertilizers and pesticides 

¶ Livestock production: pollution and overgrazing, soil 
erosion 

¶ Demographic change/ immigration 

¶ Weak law enforcement 

¶ Palm oil production (incipient) 

¶ (...) 

¶ Livestock owners 

¶ Smallholders upstream 

¶ Smallholders downstream 

¶ Belandu regional government 
institutions (agriculture, 
environment, economic 
development) 

¶ Palm oil producers  

¶ Province Agricultural Development 
Unit (PADU) 

¶ (...) 

Coroné 

watershed 

+ Č Đ ¶ Management of the HANCER reserve upstream and 
the Nelam wetlands reserve downstream 

¶ Shrimp farms (incipient) 

¶ Palm oil production (incipient) 

¶ Pollution caused by fertilizers and pesticides 

¶ (...) 

¶ HANCER reserve management 

¶ Nelam wetlands reserve 
management 

¶ Smallholders and indigenous 
communities 

¶ Shrimp farmers 

¶ Palm oil producers 

¶ Province Agricultural Development 
Unit (PADU) 

¶ Ministry for Environment (NSPA) 

¶ (...) 
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 Mangrove 

forest 

(Coroné 

delta) 

+ Ē Đ ¶ Management of the Nelam wetlands reserve  

¶ Shrimp farms (incipient) 

¶ Pollution caused by fertilizers and pesticides and 
untreated discharges from hotels 

¶ Conversion of mangroves to touristic infrastructure 

¶ (...) 

¶  

¶ Nelam wetlands management 

¶ Smallholders and indigenous 
communities 

¶ Shrimp farmers 

¶ Province Agricultural Development 
Unit (PADU) 

¶ Ministry for Environment (NSPA) 

¶ (...) 

Bakul 

barrier 

reef 

+ Ē Đ ¶ Management of the Nelam wetlands and Bakul 
barrier reef reserves 

¶ Pollution caused by fertilizers and pesticides and 
untreated discharges from hotels 

¶ Weak law enforcement 

¶ (...) 

¶ Bakul barrier reef reserve 
management 

¶ Nelam wetlands reserve 
management 

¶ Smallholders and indigenous 
communities 

¶ Shrimp farmers 

¶ Palm oil producers 

¶ Province Agricultural Development 
Unit (PADU) 

¶ Ministry for Environment (NSPA) 

¶ (...) 
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Exercise 4: Appraising the institutional and cultural framework (Step 4) Part 1  

Learning objectives 

¶ [ŜŀǊƴ ŀōƻǳǘ ǎǘŀƪŜƘƻƭŘŜǊ ŜƴƎŀƎŜƳŜƴǘ ǇǊƻŎŜǎǎŜǎΣ ŀƴŘ ǎǘŀƪŜƘƻƭŘŜǊǎΩ Ǉƻǎƛǘƛƻƴǎ ŀƴŘ ǊŜƭŀǘƛƻƴǎƘƛǇǎΦ 

¶ Understand the links between ecosystem services and institutional and cultural governance and 
incentive frameworks. 

¶ Learn about the fourth step of the IES approach: creating an overview of stakeholder positions, 
interests, values and needs. Identify existing and possible conflicts and alliances as well as existing 
incentives that influence ecosystem management within the scope. 

 

 
  

Graph 27: Flipchart Blue IES Exercise 4 

Graph 28: Blue IES role-play (Exercise 4) 
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Suggestions for running the case work 

Time 
consideration 
(min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

10 (Part 1) 30 20 20 15 95 

Necessary 
reading 

¶ IŀƴŘƻǳǘ ά{ǘŀƪŜƘƻƭŘŜǊ LƴŦƻǊƳŀǘƛƻƴέ όǎŜŜ !ƴƴŜȄ ǇΦ 185) 

Intro ¶ Exercise Input PPT 

¶ Flipchart/Poster: Learning objectives and task 

Case work Role play Stakeholder workshop 

¶ Divide participants into stakeholder groups (max.1-3 people). 

¶ Each stakeholder group shall choose a representative. He or she has 3 min. to give 
their statement. 

¶ The Director of PADU will facilitate the workshop. You should take this role. He or 
she starts by asking the representatives of each stakeholder group to make their 
statement one by one. The Governor will give the closing remarks. Like in real life, 
there are often stakeholder groups that are favoured by the decision-makers, or 
unofficial alliances between the political and economic sector due to similar 
interests. You can exemplify this, by giving the representative of the Tourism 
Industry more weight than other stakeholders. 

Presentation 
of results 

¶ Presentation and discussion in form of a stakeholder workshop (role play). 

Reflection Open discussion in plenary. 

!ŦǘŜǊ ŦƛƴƛǎƘƛƴƎ ǘƘŜ άǎǘŀƪŜƘƻƭŘŜǊ ǿƻǊƪǎƘƻǇέ ƻƴŜ ƻŦ ǘƘŜ ǘǊŀƛƴŜǊǎ ǇǊŜǘŜƴŘǎ ǘƻ ōŜ ŀ ǊŜǇƻǊǘŜǊ ŦǊƻƳ 
the local newspaper. Ask the representatives, who are still sitting in the workshop, for an 
interview. Consider the following questions: 

¶ Which possible alliances could you observe/derive from the different statements? 

¶ Where could you see possible conflicts among stakeholders regarding the access 
and use of ecosystem services?  

¶ Do you feel that the Development Committee represents the interests of all groups? 

¶ Which stakeholders are missing? 

¶ Why do you think that these stakeholders were not invited or did not participate? 

¶ Why might it be important to invite these stakeholders? 

¶ With whom of the other workshop participants would you go to a camping weekend 
in the Nelam Wetlands? 

¶ Finally, ask the participants to return to their own role and involve the whole group 
in a short discussion and talk about their impressions. 

¶ Do the meta reflection after Part 2 

Preparation ¶ Exercise Input PPT 

¶ Flipchart: Learning objectives and task 

¶ Brief one of the participants to take on the role of the (biased) governor. 

¶ Set up chairs for the stakeholder workshop in the city hall: The Governor, the 
Director of PADU, and the representative from the Tourism Industry will be sitting in 
the first row. 

Additional 
Info 

¶ This exercise tends to be quite memorable, and often funny. Consider filming it for 
the participants. 
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Exercise 4: Appraising the institutional and cultural framework (Step 4) Part 2 

Learning objectives (same as Part 1) 

¶ [ŜŀǊƴ ŀōƻǳǘ ǎǘŀƪŜƘƻƭŘŜǊ ŜƴƎŀƎŜƳŜƴǘ ǇǊƻŎŜǎǎŜǎΣ ŀƴŘ ǎǘŀƪŜƘƻƭŘŜǊǎΩ Ǉƻǎƛǘƛƻƴǎ ŀƴŘ ǊŜƭŀǘƛƻƴǎƘƛǇǎΦ 

¶ Understand the links between ecosystem services and institutional and cultural governance and 
incentive frameworks. 

¶ Learn about the fourth step of the IES approach: creating an overview of stakeholder positions, 
interests, values and needs. Identify existing and possible conflicts and alliances as well as existing 
incentives that influence ecosystem management within the scope. 

 
Suggestions for running the case work 

Time 
consideration 
(min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

 10 45 0 15 70 

Intro ¶ Exercise Input PPT 

¶ Flipchart/Poster: Learning objectives and task 

¶ Flipchart with iceberg:  Prior to undertaking this exercise, brief participants on the 
ŘƛŦŦŜǊŜƴŎŜ ōŜǘǿŜŜƴ ǇƻǎƛǘƛƻƴǎΣ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ƴŜŜŘǎΣ ǳǎƛƴƎ ǘƘŜ αLŎŜōŜǊƎά ƳƻŘŜƭ (see 
Annex) 

Case work ¶ Brief brainstorming session in plenary right after the stakeholder workshop. Discuss 
the characteristics of the stakeholder groups.  

¶ Place the boards with the result matrices of exercise 3 to assist in the discussion. Ask 
the participants which other stakeholder groups could be important that have not 
been mentioned before. 

Presentation 
of results 

¶ Groups give brief overview of their findings 

Reflection Open discussion in plenary. 

¶ Encourage participants to contribute with their real-life experience to the discussion. 
Write important points, ideas, and questions on a flipchart or on cards. 

 

Possible reflection questions: 

¶ What did you find easy while answering the questions in your group? What did you 
find difficult? (Remember: answers can be related to the group process as well as to 
the content. Both levels can be interesting!)  

¶ In a real case, which additional questions could be interesting or important in IES step 
4?  

¶ Have you made similar real-life experiences? 

¶ Looking at your findings: what might be the implications for the next steps in an IES-
process? 

Preparation ¶ Exercise Input PPT 

¶ Flipchart: Learning objectives and task 

¶ Visualisation of an iceberg (flipchart) 

Additional 
Info 

¶ If time does not permit for exercise 4.2, consider wrapping the discussion into 4.1. 
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Exemplary result matrix for ς Exercise 4b, Question 1: Characteristics of stakeholders 

Stakeholders (Indare 
province) 

Why do they act the way they do? Level of power Level of interest Relationships among stakeholders 

Position Interests/ needs 
High (H), 

medium (M) or 
low (L) 

High (H), 
medium (M) or 

low (L) 
Possible alliances Possible conflicts 

1. Federation of 
Indigenous People of 
Bakul 

¶ Against large scale touristic 
infrastructure tourism 

¶ Concerned over loss of 
mangroves 

¶ Increase influence and 
power 

¶ Represent their members 

¶ Ensure their rights 

M M 

¶ Artisanal fishers 

¶ NGO 

¶ Unit for Environment 

¶ Shrimp farm association 

¶ Fishing industry 

¶ Province Agricultural 
Development Unit 

¶ Provincial and 
municipal rural 
development unit 

¶ Governor 

¶ Unit for Tourism and 
Recreation 

¶ Tourism operators 

2. Water enterprise 
Hanku (public) 

¶ Want to provide good 
water at low costs 

¶ Upstream water in good 
quality and (predictable) 
quantity L  

¶ Unit for Environment 

¶ Province Agricultural 
Development Unit 

¶ Smallholders 

¶ Belandu province and 
upstream farmers 

¶ Province Agricultural 
Development Unit 

¶ Provincial and 
municipal rural 
development unit 

¶ Governor 

3. Fishing cooperative ¶ Concerned about 
decreasing water quality 
and quantity 

¶ Maintain profits 

L L 

¶ Province Agricultural 
Development Unit 

¶ Provincial and municipal 
rural development unit 

¶ Governor 

¶ Artisanal fishers 

¶ Unit for Environment 

¶ Tourism operators 

4. Governor ¶ Investment and progress 
for the region is needed 

¶ Re-election 

¶ Prestige 

¶ Political power 
H H 

¶ Shrimp farm association 

¶ Fishing industry 

¶ Unit for Tourism and 
Recreation 

¶ Province Agricultural 
Development Unit 

¶ Provincial and municipal 

¶ NGO 

¶ Unit for Environment 

¶ Federation of 
Indigenous People of 
Bakul 

¶ Bekule Agricultural & 
Fisheries Development 
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rural development unit Unit 

5. Province Agricultural 
Development Unit 

¶ Agricultural development is 
key to Indare 

¶ Political power 

¶ Satisfy their lobby 

M M 

¶ Shrimp farm association 

¶ Provincial and municipal 
rural development unit 

¶ Governor 

¶ NGO 

¶ Unit for Tourism and 
Recreation 

¶ Unit for Environment 

¶ Federation of 
Indigenous People of 
Bakul  

¶ Bekule Agricultural & 
Fisheries Development 
Unit 

6. Provincial and 
municipal rural 
development unit 

¶ άtǊƻƎǊŜǎǎ ŀƴŘ ŜŎƻƴƻƳƛŎ 
ƎǊƻǿǘƘέ 

¶ Development of Indare is 
priority 

¶ Political power 

¶ Taxes 

M M 

¶ Shrimp farm association 

¶ Fishing industry 

¶ Unit for Tourism and 
Recreation 

¶ Province Agricultural 
Development Unit 

¶ Provincial and municipal 
rural development unit 

¶ Governor 

¶ NGO 

¶ Unit for Environment 

¶ Federation of 
Indigenous People of 
Bakul  

¶ Bekule Agricultural & 
Fisheries Development 
Unit 

7. Unit for Environment ¶ Ecosystem conservation is 
priority 

¶ In favour of enhancement 
of community tourism 

¶ Political power 

¶ Enhance environmental 
legislation and 
enforcement 

M L 

¶ Federation of 
Indigenous People of 
Bakul 

¶  

¶ Biofuel company 

¶ Shrimp farm association 

¶ Fishing industry 

¶ Unit of Tourism and 
recreation 

¶ Tourism operators  

¶ Province Agricultural 
Development Unit 

¶ Provincial and 
municipal rural 
development unit 

¶ Governor 

¶ Bekule Agricultural & 
Fisheries Development 
Unit 
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8. Unit of Tourism and 
Recreation 

¶ Tourism is an important opportunity for 
Indare 

¶ In favour of enhancement of community 
tourism 

¶ Political 
power 

M M 

¶ Federation of Indigenous People 
of Bakul 

¶ Tourism operators 

¶ Unit for Environment 

 

¶ Shrimp farm association 

¶ Fishing industry 

¶ Province Agricultural Development Unit 

¶ Provincial and municipal rural 
development unit 

¶ Governor 

9. Bakul Nature Conservation 
(NGO) 

¶ Against biofuels 

¶ Promote sustainability and social justice 

¶ Legitimacy 

¶ Funding 

M H 

¶ Federation of Indigenous People 
of Bakul 

¶ Unit for Environment 

¶ Unit for Tourism and Recreation 

¶ Tourism operators 

¶ Shrimp farm association 

¶ Fishing industry 

¶ Province Agricultural Development Unit 

¶ Provincial and municipal rural 
development unit 

¶ Governor 

¶ Bekule Agricultural & Fisheries 
Development Unit 
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Exemplary result matrixς Exercise 4b, Question 2: Identification and analysis of incentives 

 

Types of 

Incentives 

List of relevant measures Observations on their operation, 

enforcement and target group 

Policies  Forest and Wildlife Policy from 2005 Lack of law enforcement and monitoring 

National biodiversity strategy Minimal political impact 

Promotion of shrimp farms Favouring large scale investors 

Market or 
Fiscal 
oriented 

Job creation and income resulting from 
shrimp farming 

Increasing demand for land 

Incentives for palm oil production such as 
favourable pricing and provision of fertilizers 
and scholarships for children 

Increasing demand for land 

Rising prices for palm oil  Land is sold to palm oil investors 

Regulations 

 

Land use act 1982: crops belong to farmers 
but land belongs to landowners 

Land tenure system does not comprise 
management of natural resources (they 
belong to the state) 

Land rights (especially from smallholders) 
are not well clarified 

Traditional land rights in indigenous 
territories 

Only limited area covered 

National System of Protected Areas  

Informal rules Informal mechanisms for administration and 
utilization of land (corruption) 

Difficult registration process leads to 
informal mechanisms 

Multiple leasing Land is unofficially leased to migrants 

Cooperation 

 

Similar interest among palm oil investor and 
smallholders planting palm oil 

A future alliance between palm oil investors 
and smallholders could intensify conflicts 
with indigenous people 

Information  

 

Absence of well documented demarcated 
and permanent boundaries (boundary 
conflicts) 

 

Cultural 
patterns 

Indigenous fishing cultures: dependence for 
their livelihoods and believes 

Their believes and culture represent a good 
working social control mechanism which 
ensures sound ecosystem management 
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Stakeholder relationships (P=Positive, N=Neutral and C=Critical) 

 

S
m

a
llh

o
ld

e
rs 

In
d
ig

e
n

o
u

s 
C

o
m

m
u

n
it
ie

s  

F
e
d

e
ra

tio
n

 o
f 
In

d
ig

e
n

o
u

s 
P

e
o
p

le
 o

f 

B
a

ku
l 

W
a

te
r 

e
n

te
rp

ri
se

 H
a

n
k
u 

A
rt

is
a

n
a

l 
fis

h
e
rm

a
n 

F
is

h
 i
n

d
u

s
tr

y 

G
o

v
e
rn

o
r 

P
ro

vi
n

ce
 A

g
ri

cu
lt
u
ra

l D
e

ve
lo

p
m

e
n

t 

U
n

it
 

P
ro

vi
n

ci
a

l a
n

d
 m

u
n
ic

ip
a

l r
u

ra
l 

d
e
v
e
lo

p
m

e
n

t 
u

n
it 

U
n

it 
fo

r 
E

n
v
ir

o
n

m
e
n

t 

N
a

tio
n

a
l S

y
st

e
m

 o
f 

P
ro

te
ct

e
d

 A
re

a
s

 

U
n

it 
o

f 
T

o
u

ri
sm

 a
n

d
 R

e
cr

e
a

ti
o
n 

T
o
u

ri
sm

 o
p

e
ra

to
rs 

S
h

ri
m

p
 f
a

rm
 A

ss
o
c
ia

tio
n 

N
G

O
s 

B
e
ku

le
  A

g
ri

cu
ltu

ra
l &

 F
is

h
e
ri

e
s 

D
e
ve

lo
p

m
e
n

t 
U

n
it 

O
th

e
rs

? 

Smallholders X X X X X X X X X X X X X X X X X 

Indigenous communities 

(Bakalues) 
N X X X X X X X X X X X X X X X X 

Federation of Indigenous 

People of Bakul 
N P X X X X X X X X X X X X X X X 

Water enterprise Hanku 
P N N X X X X X X X X X X X X X X 

Artisanal fisherman 
N P P N X X X X X X X X X X X X X 

Fish industry 
N C C N C X X X X X X X X X X X X 

Governor 
N C C N C P X X X X X X X X X X X 

Province Agricultural 

Development Unit 
N C C C C P P X X X X X X X X X X 

Provincial and Municipal 

Rural Development Unit 
N C C N C P P P X X X X X X X X X 

Unit for Environment 
N N P P N C C C C X X X X X X X X 

Representation of National 

System of Protected Areas 
N N P P N C C C C P X X X X X X X 

Unit of Tourism and 

Recreation 
N C C N C N P C P C P X X X X X X 

Tourism operators 
N C C N C C P N N N P P X X X X X 

Shrimp farm association 
C C C P C N P P C C C C C X X X X 

NGOs 
N P P N P C C C N P P C C C X X X 

Bekule Agricultural & 

Fisheries Development Unit 
N N N N N N P P P C C N N C C X X 

Others? 
                X 
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Stakeholders and development goals  

(+=Approve, 0=Neutral and -=Dislike/Against) 

Stakeholders 
(Indare province) 

Development goals 

Water 
purification 

plant 

Promotion of 
palm oil 

Development of 
tourism 

Enhance fish and 
shrimp export 

Federation of 
Indigenous People 
of Bakul 

0 - - 0/- 

Water enterprise 
Hanku (public) + 0/- 0 0 

Governor 
+ + 0/+ + 

Province 
Agricultural 
Development Unit 

0 + - + 

Provincial and 
municipal rural 
development unit 

+ + + + 

Unit for 
Environment + - - - 

Unit of Tourism 
and Recreation + - + - 

Shrimp farm 
association 0 - 0 + 

Fishing industry 
0 0 0 + 

NGOs + - - 0/- 

Bekule Agricultural 
& Fisheries 
Development Unit 

0 0 0 + 

Smallholders 
0 - 0 0 

Indigenous 
communities 
(Bakalues) 

0 - - - 

Tourism operators 
+ - + - 

National System of 
Protected Areas 0 - 0/- - 

Others? 
0 0 0 0 
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Exercise 5: Applying economic valuation in Indare (Step 5) 

Learning objectives 

¶ Learn about economic valuation methods. 

¶ Explore the viability of economic valuation in decision-making processes. 

¶ Learn about opportunities and risks of economic valuation.  

 

 

  

Graph 29: Flipchart Blue IES Exercise 5 
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Suggestions for running the case work 

Time 
consideration 
(min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

10 45 45 5 per group 10 150 

Reading Additional information: Common economic valuation method (see training manual) 

Intro ¶ Exercise Input PPT 

¶ Flipchart/Poster: Learning objectives and task 

Case work ¶ Same work group constellation as before. 

¶ Assign one initiative to each group to analyse what valuation methods could be used 
and what kind of information would be necessary to conduct an economic valuation: 

Presentation 
of results 

¶ Groups give brief overview on their findings. 
 

Discussion of possible results in plenary. Possible questions for discussion: 

¶ Who is supposed to be addressed by the results? 

¶ Who should participate and how? 

¶ Are there potential risks related to economic valuation? 

¶ In which other areas in Indare would an economic valuation make sense? 

¶ Can you think of other ways to highlight the value of ecosystems and ecosystem 
services? 

Reflection Open discussion in plenary. 

¶ Encourage participants to contribute with their real-life experience to the discussion. 
Write important points, ideas, and questions on a flipchart or on cards. 

 

Possible reflection questions: 

¶ What did you find easy while answering the questions in your group? What did you 
find difficult? (Remember: answers can be related to the group process as well as to 
the content. Both levels can be interesting!)  

¶ In a real case, which additional questions could be interesting or important in IES step 
5?  

¶ Have you made similar real-life experiences? 

¶ Looking at your findings: what might be the implications for the next steps in an IES-
process? 

Preparation ¶ Exercise Input PPT 

¶ Flipchart: Learning objectives and task 

¶ Set up boards with matrix 
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Key elements for the discussion 

¶ It is not enough to know that ecosystems are valuable. We also need to know how valuable they are 
and how different forms of management affect that value. 

¶ Valuation can provide important insights into how conservation might be financially sustainable, 
provided it is used the right way. 

¶ It is important to know who carries the costs and who benefits. Benefits are often shared unequally 
across different groups. Therefore, the perspective of all groups will give different answers to the 
perspective of a particular group. This is an anthropocentric perspective that might be useful. 

¶ The price is only an indicator for the value, but it is only part of the total value. Many values will not be 
considered when creating a price (e.g. intrinsic values or existence values). 

¶ Economic valuation: costs and benefits become tangible. Valuation techniques can be helpful; 
nevertheless they have to be used in the right way. It is important what and how we measure. 
Everything has to be negotiated at the end. 

¶ Possible benefits and costs worth considering in an economic valuation: jobs, operation costs, 
transaction costs, management costs, opportunity costs. 

¶ Converting or the attempt to convert environmental services to monetary values is also worthwhile 
because the value is expressed ƛƴ ŀ άŎǳǊǊŜƴŎȅέ ǘƘŀǘ Ŏŀƴ ōŜ ǳƴŘŜǊǎǘƻƻŘ ōŜǘǘŜǊ ƛƴ ǘƘŜ ǇƻƭƛǘƛŎŀƭ ŘŜŎƛǎƛƻƴ-
making process. 

¶ Economic valuation is merely intended to be an aid to decision-making. The ultimate amount of 
payments, taxes or instalments per financing approach will always be the result of a political 
negotiation process that must involve the affected stakeholders. 

¶ The task of economic valuation also involves identifying and assessing the benefits generated by the 
various political alternatives for action and to present them in a comparable benefit equivalent, 
generally a monetary unit. 
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Exemplary results 

A) The NGO Bakul Nature Conservation makes an agreement with the corresponding Provincial Environmental 
Unit to conduct studies on the economic value of the Bakul Barrier Reef reserve and a study on tourist 
willingness to pay for a range of variables (e.g. beach cleanliness, water quality, coral reef quality, bird 
abundance) to determine an appropriate environmental tax level or entry fees (for tourists) to finance coastal 
protection.  

 

Bakul barrier reef 

Benefits from 
ecosystem 

 

Valuation approaches 
that can be used 

Typically required information 

Fish ¶ Market prices  ¶ Price of fish 

¶ Costs of operations (e.g. equipment, fuel and 
supplies, hired labour, license fees) 

¶ transactions costs 

¶ Revenues flows (net present value) 

Tourism ¶ Market prices  

¶ Willingness to 
pay (WTP) 

¶ Choice modelling 

¶ Travel Costs 

¶ Tourism revenues 

¶ Willingness to pay from people  

¶ Tourist preferences 

¶ Number of visitors 

¶ Entrance Fees (in case it exists) 

¶ Cost of travelling there 

Moderation of 
extreme events 

(shoreline 
protection) 

 

¶ Cost of avoided 
damage 

¶ Replacement 
costs 

¶  

¶  

¶ Safe costs for avoiding possible damages such as 
floods  

¶ Avoided costs of floods and storms (infrastructure, 
agriculture and other possible economic activities) 

¶ Costs of replacement infrastructure  

Habitat 

 

¶ Replacement 
Cost 

¶ Production 
function  

¶  

¶ Costs for replacing the same habitat in a manmade 
form 

¶ Cause-effect relationship between ecosystem health 
ŀƴŘ ǎǇŜŎƛŜǎΩ ǇƻǇǳƭŀǘƛƻƴǎ 

¶ Value of dependent commodity (e.g. a whale shark 
through tourism) 

Nutrient cycling ¶ Production 
function  

¶ Cause-effect relationship between ecosystem 
service and value of marketed commodity  

¶ Values of dependent commodity (e.g. reef fish) 

No use values 
(sacred places, 

aesthetic, 
bequest values) 

 

¶ Multi Criteria 
Analysis 
(Opportunity 
costs) 

¶ Willingness to 
Pay 

¶ Foregone economic benefits for keeping the place 
for religious activities 

¶ The price people want to pay to maintain the place, 
in case that there is any artwork 

¶ The price of such artwork in the market.  
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B) The Federation of Indigenous People of Bakul (FIPB) is looking for funding. They want to conduct an 
economic valuation to demonstrate to the province the economic value of mangrove ecosystem services. They 
have asked the Province Fisheries Development Unit for support, but have yet to receive an answer.  

 
Mangrove forests 

Benefits coming 
from Mangrove 

ecosystems 

Valuation approaches 
that can be used 

Typically required information 

Crustaceans ¶ Market prices  

¶ Production 
function  

¶  

Prices of shrimp, mussels and other crustacean, changes in 
production (lost value), transaction costs, income generate 
from economic activities (related jobs) 

Raw material 
(medicinal plants 

and timber) 

¶ Market prices 

¶ Production 
function 

¶ Benefits 
transfers 

¶ Replacement 
costs 

Prices, volume, people or household dependent on such 
products, prices of alternatives and substitutes, transaction 
costs. 

Carbon storage 
and sequestration  

¶ Market prices  

¶ Production 
function  

¶ Damage cost 

¶ CO2 price (for ton CO2) depending on type of 
carbon markets or regulated markets such as CDM. 

¶ Biomass (related to CO2)  

Erosion prevention 
and shoreline 
stabilisation 

 

¶ Cost of avoided 
damage 

¶  

¶ Replacement 
cost 

¶  

¶ Avoided costs of floods and storms (infrastructure, 
agriculture and other possible economic activities) 

¶  

¶ Costs of replacement a man-made shoreline 
protection (such as dam construction) 

Tourism  

 

 

 

¶ Market prices 

¶ WTP 

¶ Travel costs 

¶ Tourism revenues 

¶ Willingness to pay from people  

¶ Number of visitors 

¶ Entrance Fees (in case it exists) 

¶ Cost of traveling there 

Fish nurseries ¶ Production 
function 

¶ Cause-effect relationship between ecosystem 
ƘŜŀƭǘƘ ŀƴŘ ǎǇŜŎƛŜǎΩ ǇƻǇǳƭŀǘƛƻƴǎ 

¶ Market price and output of marketed good 
(determined by the function linking ecosystem 
condition to production), price and quantity of 
other inputs 
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C) The Province Agricultural Development Unit (PADU) plans to carry out an economic valuation of the Nelam 
Wetlands Protected Area. PADU would like to compare the economic value provided by the Protected Area 
(with a focus on Blue Carbon and nature-based tourism) with the potential value of palm oil plantations that 
could be planted in a truncated Protected Area.  

 

Nelam Wetlands 

Benefits coming 
from ecosystem 

Valuation approaches 
that can be used 

Typically required information 

Raw material (e.g. 
firewood and 

building materials) 

¶ Market prices  

¶ Benefits transfer 

¶ Production 
function  

¶ Replacement 
Cost 

Prices of raw material, volume, biomass, changes in 

production (lost value), prices of alternatives or substitutes, 

transaction costs, income generate from economic activities 

(related jobs) 

Food  ¶ Market prices 

¶ Replacement 
costs 

¶ Production 
function 

Prices of related products (e.g. fish, shells, etc.), volume, 

people or household dependent on such products, possible 

lost value in catch, prices of alternatives and substitute, 

transaction costs 

Carbon storage 
and sequestration  

 

¶ Market prices  

¶ Production 
function  

¶ Damage cost 

¶ CO2 price (per ton CO2) depending on voluntary 
carbon markets or regulated markets such as CDM. 

¶ Biomass (related to CO2)  

¶ Costs of afforestation, reforestation, reduced 
deforestation  

Moderation of 
extreme events 

(Shoreline 
protection) 

¶ Cost of avoided 
damage 

¶ Replacement 
cost 

¶ Avoided costs of floods and storms (infrastructure, 
agriculture and other possible economic activities) 

¶ Costs of replacement a man-made shoreline 
protection (such as dam construction) 

Water regulation 
and filtration   

 

¶ Replacement 
costs 

¶ Market prices  
 
 

¶ Cost of avoided 
damage 

 

¶ Production 
function  

¶ Costs for water treatment, costs of replacing the 
hydrological services through new infrastructure, 
costs of operation, transaction cost 

 

¶ Avoided costs of floods and storms (infrastructure, 
agriculture and other possible economic activities) 

 

¶ Cause-effect relationship between clean 
freshwater and public health, soil quality and 
fishery yield  

¶ Cause-effect relationship between clean marine 
water, dependent ecosystem health and reef and 
fish population health  

¶ Values of dependent commodity 

Tourism  ¶ WTP 

¶ Travel costs 

¶ Tourism revenues 

¶ Willingness to pay from people  

¶ Number of visitors 

¶ Entrance Fees (in case it exists) 

¶ Cost of travelling there 

Habitat ¶ Replacement 
Cost 

 
 
 

¶ Production 

¶ Costs for replacing the same habitat in a manmade 
form (e.g. artificial reefs) 

 

¶ Cause-effect relationship between ecosystem 
ƘŜŀƭǘƘ ŀƴŘ ǎǇŜŎƛŜǎΩ ǇƻǇǳƭŀǘƛƻƴǎ 
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function ¶ Value of dependent commodity (e.g. a whale shark 
via tourism) 

  

Graph 30: Exemplary results Blue IES Exercise 5 
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Exercise 6: Putting the pieces together (Step 5+6) 

Learning objectives 

¶ Learn about effective and constructive decision-support through ecosystem service information  

¶ Understand the importance of entry points to key decision-making processes as well as targeted 
communication strategies for a successful IES approach.  

¶ Learn about the sixth step of the IES approach: Identify suitable policy options that will sustain the 
capacity of ecosystem services to meet the needs of the people most effectively.  

 

  

Graph 31: Flipchart Blue IES Exercise 6 
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Suggestions for running the case work 

Time 
consideration 
(min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

0 30 75 10 per group 30-45 175-190 

Intro ¶ Exercise Input PPT 

¶ Flipchart/Poster: Learning objectives and task 

Case work To save time you can divide the goals among the working groups 

Presentation 
of results 

¶ DǊƻǳǇǎ ƎƛǾŜ ŀ ǎƘƻǊǘ άǇƻƭƛŎȅ ǎǳƳƳŀǊȅέ ƛƴ ŦǊƻƴǘ ƻŦ ǘƘŜ 5ŜǾŜƭƻǇƳŜƴǘ /ƻƳmittee. 

¶ Enough time has to be allowed for this exercise! 

Reflection Open discussion in plenary. 

¶ Encourage participants to contribute with their real-life experience to the discussion. 
Write important points, ideas, and questions on a flipchart or on cards. 

 

Possible reflection questions: 

¶ What did you find easy while answering the questions in your group? What did you 
find difficult? (Remember: answers can be related to the group process as well as to 
the content. Both levels can be interesting!)  

¶ In a real case, which additional questions could be interesting or important in IES step 
6?  

¶ Have you made similar real-life experiences? 

¶ Looking at the entire picture and your findings from IES steps 1 to 6: which factors 
support, which factors hinder the subsequent IES-decision making and 
implementation process? 

¶ Which conclusions would you draw from this on the design of the following multi-
stakeholder process? 

Preparation ¶ Exercise Input PPT 

¶ Flipchart: Learning objectives and task 

¶ Set up boards with matrix 

¶ Newspaper article with the final outcome of the fictitious case (see training manual) 
or Speech of Governor after reflection (see Annex) 

 

Key elements for discussion 

Explain that after having identified suitable policy options, the next step would be to set up an implementation 
strategy and a working plan. The working plan sets out the tasks, stakeholder involvement, responsibilities and 
actions, as well as the financial resources needed. It also needs to be properly resourced and funded. The best-
case scenario would be a complete integration into the development plan. The work plan should be developed 
in a participatory and collaborative manner.  

The final outcome for the fictitious case will be presented in form of a newspaper article (see Bakul daily news, 
special edition). You can just hand out the article to the participants or one of the trainers or participants can 
play the news presenter and read it aloud. 

If there is enough time left, consider including the speech of the Governor. You can ask the participant, who 
played the role of the Governor during the stakeholder workshop in exercise 4, to give the speech. 
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Exemplary result matrix ς Exercise 6, Question 1 and 2 

 

Development goal Revision Yes/No Reasons (Risks and opportunities) 

Development of 
coastal tourism  

Yes: 

Develop and 
implement spatial 
coastal and marine 
planning; Encourage 
sustainable 
community-based 
tourism 

Large-scale tourism can provide economic development and 
employment opportunities, yet does have major impacts on 
coastal and marine habitats if it is unregulated and growing to 
fast and too much. 

Marine spatial planning (MSP) is a practical way to create and 
establish a more rational organization of the use of marine 
space and the interactions between its uses, to balance 
demands for development with the need to protect marine 
ecosystems, and to achieve social and economic objectives in 
an open and planned way 

Development of community-based tourism provides a way to 
secure the livelihood of indigenous people and smallholders. 
At the same time, it helps maintaining key ecosystems that 
provide important services for other economic activities and 
the well-ōŜƛƴƎ ƻŦ LƴŘŀǊŜΩǎ ǇƻǇǳƭŀǘƛƻƴΦ 

Increase fish export Yes 

Promote sustainable 
fishery (including 
fishing quota); create 
protected areas; 
Develop and 
implement spatial 
coastal and marine 
planning  

Increasing fish export could promote exploitation of fish stock 
beyond sustainable limits, leading to a rapid degradation of 
marine species and loss of income and food security issues for 
artisanal fisher communities 

Increase shrimp 
export 

Yes 

Promote sustainable 
aquaculture 
practices; Introduce 
zoning; Develop and 
implement spatial 
coastal and marine 
planning  

Shrimp production can be an alternative income for 
indigenous communities; yet large-scale conversion of 
mangrove forest has negative effects with regards to loss of 
habitat for fish and shoreline protection, while small 
reductions in mangroves have limited impact on shoreline 
protection. 

 

Promotion of palm 
oils encouraging 
private sector 
participation  

Yes: 

Develop a Regional 
Sustainable Palm Oil 
Plan to promote palm 
oil and maintain key 
ecosystem services 

Use of palm oil can provide economic development, 
employment opportunities, greater energy security, 
opportunities to reduce GHG emissions compared to fossil 
fuels and so on. But a palm oil strategy should consider how to 
conserve carbon stocks, avoid negative impacts on biodiversity 
and ecosystems, improve soil health and minimize 
degradation, optimize water use and minimize contamination 
or depletion, contribute to the social and economic 
development of local, rural and indigenous people/ 
communities, not impair food security, not violate land rights, 
among others. Thus, policies and measures to develop a 
sustainable palm oil industry should be taken into account. 
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Exemplary result matrix ς Exercise 6, Question 3 and 4 

 

Policy option/ 

instruments/measures 

Alternative measures Entry points & Stakeholders 

National and sub-national policies 

Mainstream ES into 
LƴŘŀǊŜΩǎ ŘŜǾŜƭƻǇƳŜƴǘ 
plan 

Incorporate goals for maintaining 
areas of wetlands and forests. 

Provincial and national government. 
Province might use leverage of issuing palm 
oil refinery license to persuade national 
government to support development of a 
sustainable palm oil plan that incorporates 
investment in conserving wetlands and 
forests. 

Establish and strengthen 
protected areas 

Establish protected areas in key 
areas (coastal wetlands, watershed 
areas). Take a landscape approach 
that recognizes drivers of change 
outside the PA, and ensure financial 
sustainability. Consider that this 
option may be too expensive for 
the state agencies for land already 
owned by developers. Strengthen 
ineffective PAs. 

 

Work with neighbouring provinces to encourage 
NGOs to purchase key areas in upper watershed 
for protection. Cooperation with Ministry of 
Environment and Ministry of Agriculture 
(responsible forest agency) for establishing 
protected areas in key forest tracts. Include local 
communities. Incorporate private sector for 
measures such as improving the conservation 
status of certain neglected zones in a forest 
reserve by replanting degraded areas with 

native species and/or removing invasive 
alien species. 

Demarcation of 
indigenous territories 

Final demarcation and protection 
of indigenous areas. 

Continue negotiations between national 
government and FIPB. Work with NGOs and 
donor agencies to advance the 
demarcation process. 

Graph 32: Presentation of results Blue IES Exercise 6 
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Economic and fiscal incentives 

Reduce perverse 
subsidies  

Both food and palm oil are now 
subsidized. Limit palm oil subsidies to 
palm oil technology that is less 
damaging to ES and shift agricultural 
subsidies to promote sustainable land 
use forms to improve flood protection 
and water quality. 

Set up a strategy and distribution scheme 
together with the Ministry of Agriculture, PADU, 
Ministry of Environment, and Ministry of Public 
Works. 

Use taxes or other public 
funds to pay for the 

maintenance of 
regulating and cultural 

services 

Allocate a percentage of province tax 
funds to go to landowners of forest and 
watershed areas and coastal wetlands. 
Need to decide who pays tax: those 
who benefit from clean water and flood 
protection or those whose actions 
degrade the service. Taxing palm oil 
sales or exports is one possibility. 

 

Provincial government (PADU) and water 
company will have to discuss the possibility of 
charging water use fee. Work with research 
institutes to define key areas and with 
landowners to agree on land use patterns, 
compensation, etc. Perhaps work with donor 
agencies and/or NGOs for technical support and 
upfront funding. Clarify who will monitor 
compliance. Informing public about use of funds 
to provide accountability. 

Set limits for managing 
pollutants such as 

nitrogen or phosphorus 
and establish trading 

systems 

For managing fertilizer and pesticide 
use or waste treatment. But: requires 
capacity to quantify and monitor and 
legislative framework for caps. 

Ministry of Agriculture, PADU (more specifically: 
Extension Service) need to set up limits and 
assist farmers in the use of fertilizers and 
pesticides. Cooperate with NGOs to help 
farmers in use chemicals in a right way. Work 
with research institutes to set reasonable limits. 
Donor agencies and NGOs can provide capacity 
building for the extension service.  

Use procurement policies 
to focus demand on 

products and services 
that conserve ES 

Check to see if program is available to 
certify sustainable agriculture and/or 
palm oil production. Province could 
promote use by adopting its own 
procurement policy.  

If no program is available: look if there are 
similar programs in the region that could be 
adapted. Possible to work with NGOs and 
universities to take lead in developing national 
or regional approach. Work together with 
agricultural agencies to promote the 
certification scheme. Assist interested farmers 
(NGOs, donor agencies, extension service). 

Address underlying 
causes of biodiversity 

loss 

Work with communities to address 
their livelihood needs to support 
alternative sustainable livelihoods, such 
that unsustainable activities are 
stopped or reduced. 

Work together with NGOs, private sector (CSR, 
Biodiversity Offsets), and donor agencies for 
setting up community support projects. 

Support biodiversity 
offset schemes 

Provide a way of maintaining overall 
services provided by forests and 
wetlands by requiring substitution by 
developers. For example, wetland 
banking schemes that allow developers 
who destroy wetlands to offset the 
environmental damage by paying to 
protect a sensitive wetland in another 
location. 

Agreement between responsible government 
agencies, private companies, communities. Legal 
framework needed. 

Explore opportunities for 

PES schemes 

Identify important ES that have to be 

maintained (e.g., water provision), 

potential sellers (e.g., farmers, 

indigenous people), buyers (e.g., palm 

oil company, aquaculture producers), 

and institutions for setting up 

agreement and monitoring system 

(companies, government institutions, 

donor agencies, NGOs). 

See application 
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Sector policies 

Include ES in SEAs Inform understanding of risks to ES on 
which development proposals depend. 
Identify opportunities to reduce 
impacts and invest in regulating 
services. For example, conduct a SEA 
ŦƻǊ ŀƎǊƛŎǳƭǘǳǊŀƭ ǎŜŎǘƻǊΩǎ ǎƘƛŦǘ ǘƻ ǇŀƭƳ ƻƛƭ 
cultivation. 

Provincial and/or national government 

  

Require ecosystem 

management best 
practices in granting 

permits or 

concessions 

Ensure that all commercial logging is 
regulated under designated forest 
concessions. Establish rules for 
concession allocation, local distribution 
of forest revenues, as well as 
requirements for submitting and 
gaining approval for forest 
management plans. 

Agreement between Ministry of Agriculture, 
Ministry of Planning, palm oil and timber 
company, and local communities. 

Use zoning or easements 
to keep land available for 

priority ES 

(e.g. Marine Spatial 
Planning) 

Less expensive than purchasing 
wetlands. Could be used to keep 
riverbanks and key wetland areas out 
of crop and shrimp production. Zoning 
for uses such as recreation. Need for 
legal framework in place and fair 
political process to apply zoning. 
Support sustainable economic 
initiatives for communities to 
compensate for lost income. 

Work with responsible government agencies, 
neighbouring provinces, landowners and land 
users, and private companies to avoid 
exploitation in these areas. Zoning has to be 
conducted in a participatory process. 

 

Use regulating ecosystem 
services such as natural 

hazard protection or 
water filtration instead 

of built structures 

Usually provides co-benefits such as 
carbon storage and recreation. Look at 
amount and sources of funding for 
water treatment plant. Consider how 
cost/benefit analysis compares with 
investments in ecosystems to provide 
similar services. 

Work with local utilities, land users, and 
responsible government agencies. Identify 
responsible institutions for negotiations and 
continued maintenance. Cooperation with 
research institutes, NGOs and donor agencies 
may be necessary. 

Establish certification 
schemes that encourage 

best management 
practices 

Provide those growing or harvesting 
timber, fish, or crops a way to learn 
about best management practices. 
Consumers need to be informed. 

The Ministry of Agriculture could provide farms 
with organic certification system and the shrimp 
companies and fish industry with a certification 
for fish-friendly management practices. The 
Forest Stewardship Council could provide 
certification for sustainable timber harvesting 
practices. Work with research institutes to 
develop transparent, scientifically valid 
standards or work together with certification 
organizations. 

Introduce education or 

extension programs on 

good practices 

Provide knowledge to those 
maintaining ES and provide incentives 
for participation. For example educate 
farmers to control pollution and 
erosion, in the use of fertilizers and 
pesticides. 

Work with donor agencies and/or NGOs for 
capacity building within PADU (extension 
service). PADU will work with the farmers. NGOs 
can help disseminate information on techniques. 

Develop and encourage 
use of products and 
methods that reduce  

dependence and impact 
on services 

 

 

 

Reduce degradation of ES by avoiding 
harmful substances or using services 
more efficiently.  

Provincial and national government: Ministry for 
Agriculture and PADU to agree on a scheme. 
Work with research institutes and NGOs to 
define best practices. Incorporate private 
companies for financing the fund. 
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Governance 

Clarify or strengthen 
local community rights to 

use and manage ES 

Ensure involvement of stakeholders 
who may depend on ES for their 
immediate livelihood and well-
being. Establish Community 
Ecological Reserves (CER) and/or 
co-management arrangements for 
protected areas with interested 
communities. 

Cooperation between responsible 
provincial agencies and representatives of 
the communities/ traditional authorities. 
Ensure that women and the poor are 
included. Use the support of NGOs for the 
establishment of CERs. 

Develop and use private 
and public sector 
indicators for ES 

Develop public indicators of 
wetland and forest conversion to 
provide information about the state 
of ES and to show where practices 
need to be changed. But funds are 
needed to develop and disseminate 
indicators, and monitoring. 

Work with responsible province or national 
agencies to start using reports on state of 
ES. Set up indicators with help of research 
institutes. Encourage NGOs to use as basis 
for public education campaign. 

Establish processes to 
work across levels of 

government, from local 
to national 

Set up working group with other 
agencies. Collaborate with water 
agency to map wetlands and with 
agricultural agency to develop 
more efficient technology for water 
and fertilizer use, and timber use. 

Responsible national, provincial and 
municipal agencies 

Establish Bakul Barrier 
Reef Ecoregion 

Committee  

Set up an international, 
intersectoral committee to address 
transboundary environment issues. 

Ministries of Foreign Affairs, Environment, 
Agriculture. 

Provincial Development Units of Mariba, 
Bekule and Bakul 

Others 

Communication and 
public awareness 

campaign 

Raise awareness and inform on the 
importance of healthy ecosystems 
for human-well-being 

Unit for Environment 

Schools, private sector, NGO 

National level 

Promote eco-tourism, 
campaign, special tariffs 

Create incentives for national and 
international tourism, develop 
marketing strategy, create a 
άōǊŀƴŘέ 

Unit for Environment, Unit for Tourism and 
Recreation, Tourism operators 

National level 

Promote regional 
products (NFTP, 
chocolate etc.) 

For example start with a market in 
Hanku, offer regional products and 
background information, involve 
private sector 

Province Agricultural Development Unit, 
private sector, Federation of Indigenous 
People of Bakul 

National level 
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Exemplary Program Blue IES 3 days 
Time Day 1 Day 2 Day 3 

9:00 Opening and welcome   
TV Bakul 

(Volunteers) 
TV Bakul 

(Volunteers) 

9.30 
Participant 

introductions / 
Expectations  

ES Assessment ς 
Identifying conditions 

and trends of ES 
Presentation, questions 

and answers  

 Introduction to 
economic valuation 

methods 
Presentation, questions 

and answers 
10:00 

Introduction to the 
training 
άhōƧŜŎǘƛǾŜǎΣ 

methodology, agenda 
ŀƴŘ ŎƻƳƳƛǘǘŜŜǎέ 

10:30 Coffee break Coffee break Coffee break 

11.00 
Basic concepts: 

Biodiversity, 
ecosystem approach, 
ecosystem services, 

TEEB initiative and the 
IES approach  

Presentation, questions 
and answers 

Exercise 3: 
ά/ŀǊǊȅƛƴƎ ƻƴ ǿƛǘƘ ǘƘŜ 
ŀǎǎŜǎǎƳŜƴǘέ 

Step 3 
Group work 

Exercise 5: 
ά!ǇǇƭȅƛƴƎ ŜŎƻƴƻƳƛŎ 
Ǿŀƭǳŀǘƛƻƴ ƛƴ LƴŘŀǊŜέ 

Step 5 
Group work 

 

11.30 

12.00 
Results presentation 

and discussion 
Plenary 

Results presentation 
and discussion 

Plenary 

12:30 Lunch Lunch Lunch 

14:00 

Exercise 1: 
άDŜǘǘƛƴƎ ŦŀƳƛƭƛŀǊ ǿƛǘƘ 

.ŀƪǳƭέ  
Step 1 
Plenary 

Introduction to 
governance of 

biodiversity and ES 
Presentation, questions 

and answers 

 Policy options and 
entry points 

Presentation, questions 
and answers 

14:30 
Exercise 4: 
ά!ǇǇǊŀƛǎƛƴƎ ǘƘŜ 
institutional and 
ŎǳƭǘǳǊŀƭ ŦǊŀƳŜǿƻǊƪέ 

Role play 

Exercise сΥ άPutting 
ǘƘŜ ǇƛŜŎŜǎ ǘƻƎŜǘƘŜǊέ 

Steps 5 + 6 
Group work 

15:00 

Exercise 2: 
ά²ƘŜǊŜ ǘƘŜ ǎǘƻǊȅ 
ōŜƎƛƴǎέ 

Steps 1 + 2 
Group work 

15:30 Coffee break Coffee break Coffee break 

16:00 
Exercise 2 continued: 

Group Work 
Exercise 4 continued: 
Role play and plenary 

discussion 

Results presentation 
and discussion 

Plenary 

16:30 
Results presentation 

and discussion 
Plenary 

Evaluation, 
conclusions and 
closing remarks 

Plenary 

17:00 
- 

17:30 

Conclusions and 
closing remarks 

Plenary 

Conclusions and 
closing remarks 

Plenary 
 

17:30 
-  

18:00 

Co-Management 
Committee 

(for some participants 
only) 

Co-Management 
Committee 

(for some participants 
only) 
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3. Blue Planning in Practice (BPiP):             

Ecosystem-based Coastal and Marine Planning and Management 

Course Overview 

Rationale 

Healthy and productive oceans and coasts provide vital services essential to human society. Their rich 
ecosystems, habitats and biodiversity are critical for the health and food security of large and growing coastal 
populations. Healthy coasts also help mitigate the impacts of climate change. They reduce the risk of 
vulnerable communities to disaster and rising seas, storms and floods. And they offer valuable ecosystem-
based carbon mitigation and adaptation options. 

However, many of these services are declining due to increasing and often competing coastal activities and 
resource uses. Uncoordinated sector policies and management amplify the trend. Trade-offs exist between the 
benefits of activities for human well-being and their impacts on marine and coastal ecosystems. Climate 
change and ocean acidification exacerbate this situation. An integrated approach to policy formulation and 
implementation as well as ecosystem management across sectors is, therefore, essential to foster effective 
synergies across the three pillars of sustainable development.  

Planners are, however, often faced with challenges in applying integrated management principles. For 
example, allocation of space and ecosystem services among different sectors and stakeholders at appropriate 
spatial scales. Blue Planning, i.e. ecosystem-based marine and coastal planning and management is regarded a 
particularly useful approach to support integration of environment and resource management, economic 
development and governance priorities at local and national scales. In addition, Blue Planning can be used to 
support adaptation to certain climate hazards ς such as increasing sea temperatures, sea level rise and 
increasing storm frequency/intensity ς by including spatial and temporal climate change adaptation measures 
into Blue Planning. 

Aim 

This training course, informed by decades of practical experiences and learning in the field, aims to strengthen 
practical planning and implementation. The course, therefore, provides an introduction to the theory and 
practical starting points of Blue Planning. 

With this course participants will: 

¶ Understand the relevance of spatial planning as a topic for coastal and marine development and 
management; 

¶ Learn to think in systems and understand the role of coastal and marine ecosystems for human well-
being; 

¶ Become aware of the unique characteristics of planning in coastal and marine areas;  

¶ Be able to balance interests of different stakeholder on the basis of clear and transparent criteria;  

¶ Become able to start applying Blue Planning in their own specific legal, governance and 
administrative contexts;  

¶ Become aware of barriers, challenges and enabling factors for the effective use and implementation 
of Blue Planning approaches; and 

¶ Be enabled to develop their own strategies to overcome those barriers and challenges. 

On a more personal level, participants shall: 

¶ Enhance analytical skills; 

¶ Learn to think strategically;  

¶ Strengthen cooperation and dialogue skills; 

¶ Learn to communicate in an audience-oriented and culture-sensitive way; and 

¶ Enhance reflective skills such as creativity, innovation and adaptive management skills. 
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Target audience 

The training package is primarily intended for professionals responsible for the planning and management of 
coastal and marine areas and their natural resources, not only from the environment sector, but also from 
other sectors (e.g. fisheries, tourism, transportation, energy, and sea mining), or from cross-sectorial planning 
and management bodies. It thus aims at decisions makers, planners, practitioners and technical staff from 
governments as well as civil society, academia and the private sector from developing and emerging countries. 
The Blue Planning training course also targets national and international staff in international or regional 
cooperation working in coastal and marine development projects.  

Blue Planning elements 

 

 

 

Overview on BPiP exercises 

The following pages introduce every exercise including a suggestion on the time that should be allocated as 
well as recommendations for running the exercise and for reflecting on the presented results. Furthermore, 
you will find exemplary results matrixes that you can use as a backup resource for your preparation and 
possibly asking probing questions in the unlikely case that participants do not come up with (enough) solutions 
themselves. 

The following twelve inputs and exercises comprise the core course: 

¶ Input: Introduction to Blue Planning  

¶ Case work: Identify Need 

¶ Role Play: Define Principles and Vision 

¶ Input: Organize the process 

¶ Case work: Develop SMART goals and objectives 

¶ Case work: Map Stakeholders 

¶ Case work: Involve Stakeholders 

¶ Case work: Map your seascape 

¶ Case work: Allocate sea use 

¶ Role play: Explore positions and negotiate the draft plan 

¶ Case work: Implement effectively 

¶ Case work: Measure progress 

¶ Plan personal action 

Graph 33: BPiP elements 
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The tables below provide an overview of the inputs and exercises and their respective learning objectives, the related BPiP elements, the method, available material, and 
indications on approximate time needed to conduct the input or exercise. 

Element Exercises Learning Objectives Method Available 
materials 

Time 
(min) 

 Introduction to BPiP 
¶ Understand the relevance of spatial planning as a topic for coastal and marine 

development and management. 

¶ Become aware of the unique characteristics of planning in coastal and marine areas 

Input PPT &        
pin board 

30 

 Cynics & Believers 
¶ 5ŜǘŜǊƳƛƴŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƘƻǇŜǎ ŀƴŘ ŎƻƴŎŜǊƴǎ ƻƴ .tƛtΦ 

Game  30 

Identification of need 
& process design 

Introduction to element 
¶ Get an overview on the different exercises and topic of this element. 

Input PPT 30 

Introduction ecosystem 
services* 

* See Blue CCA training below 

¶ Understand and be able to explain the basic concept of ecosystem services 
Interactive 
input 

PPT, 
Flipchart & 
pin board 

30 

Identify need 
¶ Know how to identify and agree on the planning issue; 

¶ Describe your Planning Area; 

¶ Describe uses by sectors and drivers influencing conditions of ecosystems; and  

¶ Explain the reasons for Blue Planning (issues, needs and challenges). 

Case work Maps 110- 

140 

Establish authority 
¶ Understand administrative and legal regulatory basis of a Blue Planning process. 

Case work  85 

Organize the process 
¶ Understand the role and the tasks of the Blue Planning team and other involved 

actors; and 

¶ Understand how to structure the planning process. 

Input & 
discussion 

PPT 30-45 

Define principles and vision 
¶ Understand the value of principles and vision in guiding a Blue Planning process;  

¶ Understand the benefits of participatory vision formulation; and 

¶ Develop a vision for the long-term use of your Planning Area that will inform the 
development of Blue Planning goals and objectives. 

Role play  120- 

135 

Develop goals and SMART 
objectives 

¶ Understand the relationship between a vision, goals and objectives; 

¶ Develop goals and objectives that reflect the vision for your Planning Area; and 

¶ Understand the value of SMART objectives for monitoring and evaluation. 

Case work  100-
120 

Bringing it home 
¶ Become aware of barriers, challenges and enabling factors for the effective use and 

implementation of Blue Planning approaches; and 

¶ Be enabled to develop own strategies to overcome those barriers and challenges. 

Reflection Blue 
Solutions 

30-60 
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Element Exercises Learning Objectives Method Available 
materials 

Time 
(min) 

Organisation of 
stakeholder 
participation 

Introduction to element 
¶ Get an overview on the different exercises and topic of this element. 

Input PPT 30 

Map stakeholders 
¶ Understand the role of stakeholders in a Blue Planning process; and  

¶ Identify and visualise relevant stakeholders and their relationships. 
Case work  110-

125 

LŘŜƴǘƛŦȅ ǎǘŀƪŜƘƻƭŘŜǊǎΩ 
interests 

¶ LŘŜƴǘƛŦȅ ǎǘŀƪŜƘƻƭŘŜǊǎΩ ƛƴǘŜǊŜǎǘ ƛƴ .ƭǳŜ tƭŀƴƴƛƴƎΦ 
Case work  120 

Involve stakeholders 
¶ Know how to develop a participation strategy; and 

¶ Understand how to work and communicate with stakeholders, especially in multi-
sectorial settings. 

Case work  85 

Build trust 
¶ Understand the importance of trust in a multi-stakeholder process like Blue 

Planning; and 

¶ Have an overview on how to assess the basis of trust and how to identify trust-
building activities 

Input  30-45 

Bringing it home 
¶ Become aware of barriers, challenges and enabling factors for the effective use and 

implementation of Blue Planning approaches; and 

¶ Be enabled to develop own strategies to overcome those barriers and challenges. 

Reflection Blue 
Solutions 

30-60 

Inventory and 
analysis of current 
and future conditions 

Introduction to element 
¶ Get an overview on the different exercises and topic of this element. 

Input PPT 30 

Map your future seascape 
¶ Describe future uses by sectors, specific users and seasonal parameters; and 

¶ ¦ƴŘŜǊǎǘŀƴŘ ǘƘŜ ǊŜƭŜǾŀƴŎŜ ƻŦ ŀǇǇǊŀƛǎƛƴƎ ǎǘŀƪŜƘƻƭŘŜǊǎΩ ǇƻǎƛǘƛƻƴǎΣ ƛƴǘŜǊŜǎǘΣ ƴŜŜŘǎ ŀƴŘ 
beliefs. 

Case work 
& role 
play 

Maps 170 

Identify spatial 
incompatibilities 

¶ Get familiar with methods for conflict analysis and the identification of 
uncertainties. 

¶ Develop a matrix of spatial uses and assign degrees of compatibility. 

Case work  85 

Determine when Decision 
Support Tools are useful 

¶ Describe different methods to collect and map information about human uses, 
ecological and environmental conditions and stakeholder interests (including their 
advantages and pitfalls). 

¶ Determine when DST are appropriate methods for specific purposes and contexts 

Case work  120 

Bringing it home 
¶ Become aware of barriers, challenges and enabling factors for the effective use and 

implementation of Blue Planning approaches. 

¶ Be enabled to develop own strategies to overcome those barriers and challenges. 

Reflection Blue 
Solutions 

30-60 
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Element Exercises Learning Objectives Method Available 
materials 

Time 
(min) 

Drafting and 
Approving the Spatial 
Management Plan 

Introduction to element 
¶ Get an overview on the different exercises and topic of this element. 

Input PPT 30 

Identify Blue Planning 
measures 

¶ Plan for emerging and potential future overlapping uses within the Planning Area; 

¶ Understand the value of alternative planning options; and 

¶ Identify Blue Planning measures based on evaluation criteria. 

Case work  115 

Allocate sea use 
¶ Understand how to align Blue Planning with other planning processes; 

¶ Know how to specify criteria for the allocation of sea use; and 

¶ Illustrate how your Planning Area might look if human uses are redistributed based 
on your Blue Planning goals and objectives 

¶ Identify supplementary management measures. 

Case work Maps 180 

Bringing it home 
¶ Become aware of barriers, challenges and enabling factors for the effective use and 

implementation of Blue Planning approaches; and 

¶ Be enabled to develop own strategies to overcome those barriers and challenges. 

Reflection Blue 
Solutions 

30-60 

Implementation and 
enforcement 

Introduction to element 
¶ Get an overview on the different exercises and topic of this element. 

Input PPT 30 

Communicate Blue Planning 
¶ Get familiar with communication strategies. 

¶ Communicate and raise awareness on Blue Planning. 

¶ Tailor your messages to specific target groups. 

Case work  95 

Implement effectively 
¶ Get familiar with different instruments and entities for the effective implementation 

and enforcement of blue plans. 

¶ Understand the limits of Blue Planning with respect to implementation and 
enforcement. 

¶ Know ways to ensure political commitment. 

Case work  45 

Bringing it home 
¶ Become aware of barriers, challenges and enabling factors for the effective use and 

implementation of Blue Planning approaches; and 

¶ Be enabled to develop own strategies to overcome those barriers and challenges. 

Reflection Blue 
Solutions 

30-60 

Monitoring, revision 
and adjustment 

Introduction to element 
¶ Get an overview on the different exercises and topic of this element. 

Input PPT 30 

Measure Progress 
¶ Have an overview on monitoring and evaluation approaches and techniques;. 

¶ Prepare a monitoring and evaluation plan. 

¶ Understand monitoring needs and limits. 

Case work  100 

Adapt the Blue Plan 
¶ Understand the inherent iterative nature of Blue Planning processes. 

¶ Understand possibilities how to adapt existing Blue Plans. 

¶ Organize support for the further development of Blue Planning. 

Case work  80 

Bringing it home 
¶ Become aware of barriers, challenges and enabling factors for the effective use and 

implementation of Blue Planning approaches; and Reflection Blue 30-60 
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¶ Be enabled to develop own strategies to overcome those barriers and challenges. Solutions 

 

Element Exercises Learning Objectives Method Available 
materials 

Time 
(min) 

Bringing it Home 

Plan personal action 
¶ Practically approach Blue Planning through giving and receiving feedback on 

concrete and real challenges. 

¶ Identify entry points and define concrete next steps with regards to approaching 
Blue Planning in your actual work back on the job. 

Individual 
reflection 

 100 

Draft a Blue Planning road 
map 

¶ Apply key elements of roadmaps. 

¶ Condense key findings of previous steps into a consistent roadmap as guidance for 
the concrete Blue Planning process. 

¶ 5ǊŀŦǘ ƛŘŜŀǎ ŦƻǊ ǘƘŜ ΨǊŜŀƭΩ wƻŀŘƳŀǇ ŘŜǾŜƭƻǇƳŜƴǘ ŀŦǘŜǊ ǘƘŜ ǘǊŀƛƴƛƴƎΦ 

Group 
work 

 105 

Check list for Blue Planning in 
your own context 

¶ Individual learning transfer 
Input  15 
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Introduction to Blue Planning in Practice 

Introduction: Blue Panning in Practice 

Learning objectives (overall for whole course) Method 

¶ Understand the relevance of spatial planning as a topic for 
coastal and marine development and management 

¶ Become aware of the unique characteristics of planning in 
coastal and marine areas 

¶ Board with Blue Planning structure 
(islands) 

¶ Interactive PPT 

¶ Become aware of barriers, challenges and enabling factors for 
the effective use and implementation of Blue Planning 
approaches; and 

¶ Be enabled to develop own strategies to overcome those 
barriers and challenges. 

¶ Learn to think in systems 

¶ Reflections throughout all exercises 

¶ Bringing it Home sessions 

¶ Exercise Action Planning 

 

Suggestions for running the introduction 

Time 
consideration 
(min) 

Reading 
time 

Intro Case work Presentation 
of results 

Questions & 
Discussion 

Total 

0 15 0 0 15 30 

Intro ¶ .ǊŀƛƴǎǘƻǊƳƛƴƎ ƻƴ ŦƭƛǇŎƘŀǊǘΥ ²Ƙŀǘ Řƻ ȅƻǳ ŀǎǎƻŎƛŀǘŜ ǿƛǘƘ ǘƘŜ ǘŜǊƳ αBlue Planning in 
PracticeάΚ 

¶ ¢Ƙƛǎ ǎǘŜǇ ƎƛǾŜǎ ǳǎ ŀ ŦƛǊǎǘ ƛƳǇǊŜǎǎƛƻƴ ƻŦ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǎǘŀǘŜ ƻŦ ƪƴƻǿƭŜŘƎŜ  

¶ Introduction to the topic (panel or PPT) and directed discussion 

Material and 
Preparation 

¶ tt¢ ΨLƴǘǊƻ ǘƻ .tƛtΩ 

¶ Pin board: overview on BPiP elements (see below, master copies available on request) 

¶ Flipchart explaining difference between MSP, ICZM and BPiP (see below) 

¶ Flipchart and marker 

¶ BPiP Participant Handbook 

Further ideas ¶ {Ƙƻǿ ǘƘŜ ŦƛƭƳ ά Marine Spatial Planning (MSP) in a nutshellέ όр minutes, GIZ: 2017, 
available at vimeo)  

 
 
 
 
 
 

Graph 34: Flipchart 

ΨLƴǘǊƻŘǳŎǘƛƻƴ ǘƻ .tƛtΩ 

https://vimeo.com/219515087
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Graph 35: Board with BPiP elements 
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Cynics & Believers15 

Cynics & Believers 

Learning objectives  Method 

¶ 5ŜǘŜǊƳƛƴŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƘƻǇŜǎ ŀƴŘ ŎƻƴŎŜǊƴǎ ƻƴ .tƛt ¶ Interactive Game & Reflection  

 
  

                                                      
 

15 The description of this exercise is based on a description of REOS Partners:  

http://reospartners.com/wp-content/uploads/2015/07/Reos-Partners-Toolkit-Module-2-Cynics-Believers.pdf 

Graph 36: Flipchart 'cynics & believers' 
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Suggestions for running the game 

Time 
consideration 
(min) 

Reading time Intro Individual 
preparation 

Actual game Presentation
& Reflection 

Total 

0 10  10 20 40 

Intro ¶ Flipchart: task 

¶ DǊƻǳǇ ƳŜƳōŜǊǎ ŀǎǎǳƳŜ ǘƘŜ ǊƻƭŜǎ ƻŦ άŎȅƴƛŎsέ ŀƴŘ άōŜƭƛŜǾŜǊsέΣ ŜƴŀōƭƛƴƎ ǘƘŜƳ ǘƻ ǎŀȅ ǿƘŀǘ 
they might ordinarily censor if they had to speak for themselves. This process gets people up 
and moving in an energized conversation that sets a positive tone at the start.  

¶ Lǘ ŀƭǎƻ ǇǊƻǾƛŘŜǎ ŀƴ ŜȄŀƳǇƭŜ ƻŦ άŘƻǿƴƭƻŀŘƛƴƎέ ŀƴŘ άŘŜōŀǘƛƴƎέ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǎǘȅƭŜǎ ǘƘŀǘ Ŏŀƴ 
be referred to later on in the workshop (see below). 

Game 
preparation 

¶ Divide the group in half by splitting it equally down the midŘƭŜΦ ό5ƻƴΩǘ ƘŀǾŜ ǇŜƻǇƭŜ Ŏƻǳƴǘ 
off.) 

¶ Turn to one group and explain that regardless of their actual feelings about BPiP (which they 
ŘƻƴΩǘ ŀŎǘǳŀƭƭȅ ƴŜŜŘ ǘƻ ŘŜŎƭŀǊŜύΣ ǘƘŜȅ ŀǊŜ ǘƻ ǘŀƪŜ ǘƘŜ ǊƻƭŜ ƻŦ άōŜƭƛŜǾŜǊǎέ ŀƴŘ ŀǊƎǳŜ ǘƘŜ Ǉƻƛƴǘ 
of view that BPiP is the best possible thing to do! 

¶ ¢Ŝƭƭ ǘƘŜ ƻǘƘŜǊ ƎǊƻǳǇ ǘƘŀǘ ǘƘŜȅ ŀǊŜ ǘƻ Ǉƭŀȅ ǘƘŜ ǊƻƭŜ ƻŦ άŎȅƴƛŎǎΦέ ¢ƘŜȅ ǎƘƻǳƭŘ ŀǊƎǳŜ ǘƘŀǘ BPiP is 
a waste of time ς a ridiculous idea. 

Game ¶ Ask people to stand up and pair upτone believer with one cynic. Give them five minutes to 
debate the issue, each trying to convince the other of their position using their various 
powers of persuasion and multiple arguments of their own creation. 

¶ After the allotted time, ask group members to return to their seats. 

¶ Debrief the process: Ask the believers to report out popcorn style* the things that their 
cynical partners said that they had to admit made sense. Record these comments on a 
ŦƭƛǇŎƘŀǊǘ ƘŜŀŘŜŘ ά/ȅƴƛŎǎΦέ 

¶ Do the same for the cynic ς ask them what things the believers said that made sense to 
them. wŜŎƻǊŘ ǘƘŜǎŜ ŎƻƳƳŜƴǘǎ ƻƴ ŀ ŦƭƛǇŎƘŀǊǘ ƘŜŀŘŜŘ ά.ŜƭƛŜǾŜǊǎΦέ 

¶ ϝ άtƻǇŎƻǊƴ ǎǘȅƭŜέ ǊŜŦŜǊǎ ǘƻ ǘƘŜ ƛŘŜŀ ǘƘŀǘ ǇŜƻǇƭŜ ǎǇŜŀƪ ǿƘŜƴ ǘƘŜȅ ŀǊŜ ǊŜŀŘȅ όǿƘŜƴ ȅƻǳ ŀǊŜ ƘƻǘΣ 
you pop) in a random order (not everyone necessarily has to speak), as opposed to having each 
person participate in a predefined sequence. 

Reflection ¶ Once you have recorded the opinions, acknowledge that we all have different reasons for 
being here and we expect that the session will meet people where they are and support 
them in their personal journeys.  

Preparation ¶ Flipchart: Task 

Additional 
Info 

You may want to debrief the way the exchanges took placeτǘƘǊƻǳƎƘ άŘƻǿƴƭƻŀŘƛƴƎέ ŀƴŘ 
άŘŜōŀǘƛƴƎέΦ Lƴ ŘƻǿƴƭƻŀŘƛƴƎΣ ǇŜƻǇƭŜ ŘƻƴΩǘ ŀŎǘǳŀƭƭȅ ƭƛǎǘŜƴ ǘƻ ǿƘŀǘ ƛǎ ōŜƛƴƎ ǎŀƛŘ ōȅ ǘƘŜƛǊ 
άƻǇǇƻƴŜƴǘǎέΤ ǘƘŜȅ ŀǊŜ ƳŜǊŜƭȅ ǘŀƪƛƴƎ ǘƘŜ time to re-arm themselves for their next volley. 
Downloading is all about reconfirming what is already known. In debating, people try to listen 
ŦŀƛǊƭȅ ŀƴŘ Ƴŀȅ ŜǾŜƴ ƴƻǘƛŎŜ ŘƛǎŎƻƴŦƛǊƳƛƴƎ ƛŘŜŀǎ ŀƴŘ ŘŀǘŀΦ ¢ƘŜȅ ǎǘƛƭƭ ǿŀƴǘ ǘƻ άŎƻƴǾŜǊǘέ ǘƘŜ 
listener to the speakeǊΩǎ ǿŀȅ ƻŦ ǎŜŜƛƴƎ ǘƘƛƴƎǎΦ bŜƛǘƘŜǊ ƻŦ ǘƘŜǎŜ ǿŀȅǎ ƻŦ ŎƻƴǾŜǊǎƛƴƎ ǿƛƭƭ ŀƳƻǳƴǘ 
to much. Tell people that, in the rest of the workshop/project, as a group you will endeavour to 
practice talking and listening from a more generative and empathetic stance, leaving the 
downloading and debating behind. 
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Case work Identify Need 

Identify Need 

Learning objectives  Method 

¶ Know how to identify and agree on the planning issue ¶ Interactive PPT: Definition and 
reflection of the cause for Blue 
Planning (issues, needs, challenges, 
vision); appropriateness of blue 
planning to solve the planning issue 
and alternative management options  

¶ Describe your Planning Area 

¶ Explain the reason for Blue Planning (issues, needs and 
challenges) 

¶ Case work 

 

 

 

 

 
  

Graph 37: Flipchart 'Identify Need' 
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Suggestions for running the case work 

Time 
consideratio
n (min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

20 15 60 30 15 110-140 

Necessary 
reading 

¶ Bakul Information: Introduction to the case  

¶ Remind participants that there might be information gaps in the description. In this case the 
groups have to make assumption like in real-life situations 

Intro ¶ .ŀƪǳƭ ά²ƛƪƛǇŜŘƛŀέ όǎŜŜ tŀǊǘƛŎƛǇŀƴǘǎ IŀƴŘōƻƻƪύ 

¶ Flipchart: Learning objectives and task 

¶ Flipchart / Poster: Guidance for effective group work 

¶ Flipchart / Poster: Rules for visualisation 

¶ You may need to introduce the concepts of ecosystems & ecosystem services (see Blue CCA 
training and Blue IES PPT) 

¶ You may also make use of the glossary to explain and clarify terms. 

Case work ¶ Divide participants in max foǳǊ ǿƻǊƪƛƴƎ ƎǊƻǳǇǎ ŀǘ ǊŀƴŘƻƳΦ ¢Ǌȅ ǘƻ ŦƛƴŘ ƻǳǘ ǇŀǊǘƛŎƛǇŀƴǘǎΩ 
strength and weaknesses during this exercise to assist effective group compositions for the 
following exercises 

¶ You may assign groups to different planning areas, e.g. Indare Province and Exportul 
Province. 

¶ You may assign specific timing to the different steps of the task to guide the group work 

¶ Alternatively you run this exercise together in plenary and document the results on cards or 
flipcharts 

Presentation 
of results 

¶ Groups give brief overview of their findings (documented on cards) 
 

Additional items, as this is the first exercise: 

¶ Introduce time keeping rules (e.g. cards indication оΩ ŀƴŘ мΩ ǘƻ ōŜ ǎƘƻǿƴύ 

¶ Introduce feedback rules 

¶ Explain that and why trainers only give feedback when necessary 

Reflection Method 

¶ As this is usually the first exercise, a brief discussion on challenges and insights supports the 
learning process of participants  

¶ Write important points, ideas, and questions on a flipchart or on cards. 
 
Possible reflection questions: 

¶ What did you find easy while answering the questions in your group? What did you find 
difficult? 

¶ Remember: answers can be related to the group process as well as to the content. Both 
levels can be interesting for implementation! 

¶ For reflection questions on the whole element see άBringing it Home.έ 
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Preparation ¶ Flipchart to introduce the exercise (learning objectives, context & task) 

¶ Large print out of Map 1 (Land cover) & Map 2 (uses); each for times plus some spare copies 

¶ Prepare a board with the symbols of the BPiP elements 

¶ Flipcharts or posters: Rules for visualisation & Guidance for effective group work 

¶ Prepare pin boards for group work 

¶ You may want to do a simple exercise before this to allow time for participants getting to 
know Bakul. Simply divide participants into four groups (1) Demography & governance 2) 
Geography, oceanography & climate 3) Ecosystems & environmental concerns 4) Economy  
and ask them to summarise key points regarding their topic of interest for the whole group 
on flipchart and ask for a 5 minutes presentation in plenary per group. This is particularly 
helpful with non-native speakers. It can be helpful to form different groups for this exercise 
ƛƴ ƻǊŘŜǊ ǘƻ ƘŀǾŜ ƻƴŜ άŜȄǇŜǊǘέ ƻƴ ŜǾŜǊȅ ǘƻǇƛŎ ŦƻǊ the working groups (consultant teams) that 
work together throughout the trainings course. 

Additional 
Info 

The Ecosystem Approach in Maritime Spatial Planning. A Checklist Toolbox:  The toolbox 
includes three checklists with focus on three different challenges in Maritime Spatial Planning. 
The checklists have been developed with the Baltic Sea context in mind, but are probably valid 
in other sea areas as well.  

 

  

Graph 38Υ 9ȄŜƳǇƭŀǊȅ ǊŜǎǳƭǘǎ ΨLŘŜƴǘƛŦȅ bŜŜŘΩ ό±ilm 2017) 

http://www.balticscope.eu/content/uploads/2015/07/BalticScope_Ecosystem_Checklist_WWW.pdf
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Case work: Establish authority 

Establish authority 

Learning objectives  Method 

¶ Understand administrative and legal regulatory basics of a blue 
planning process 

¶ Case work 

¶ PPT 

 
Suggestions for running the case work 

Time 
consideration 
(min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

10 15 30 30 0 85 

Necessary 
reading 

¶ Hints on establishing authority for BPiP 

¶ Bakul Information: UNCLOS & national/provincial government structure 

Intro ¶ Flipchart: Learning objectives and task 

Case work ¶ Continue group work with the same groups 

¶ Alternatively you may do a brainstorming exercise in plenary 

Presentation 
of results 

¶ Groups give brief overview of their findings (documented on flip chart) 
 

Reflection ¶ Reflection only after the whole element: For reflection questions on the whole element see 
ά.ǊƛƴƎƛƴƎ ƛǘ IƻƳŜέ 

Preparation ¶ Flipchart to introduce the exercise (learning objectives, context & task) 

¶ Flipchart paper for each group 

 

Introduction: Organize the process 

Organize the process  

Learning objectives  Method 

¶ Understand the role and the tasks of the coordinating entity 
and other involved actors 

¶ Learn how to structure the planning process 

¶ Interactive Discussion on the topic 

¶ PPT 

 
Suggestions for running the introductory session 

Time 
consideration 
(min) 

Reading time Intro & 
Discussion 

Case work Presentation 
of results 

Reflection Total 

0 30-45 0 0 0 30-45 

Intro ¶ Provide an overview on the topic 

Preparation  
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Role play: Define a vision 

Define a vision  

Learning objectives  Method 

¶ Understand the value of principles and vision in guiding a Blue 
Planning process;  

¶ Understand the benefits of participatory vision formulation; 
and 

¶ Develop a vision for the long-term use of your Planning Area 
that will inform the development of Blue Planning goals and 
objectives. 

¶ Role play 

 

  

Graph 40: Flipchart 'Draft a vision' Graph 39: Flipchart 'Draft a vision' roles 
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Suggestions for running the role play 

Time 
consideratio
n (min) 

Reading time Intro Individual 
preparation 

Actual role 
play 

Reflection Total 

0 15 30 45 30 - 45 120-135 

Necessary 
reading 

¶ Bakul Information: Stakeholders 

Intro ¶ Flipchart: Learning objectives and task 

Role play 
preparation 

¶ Divide participants into stakeholder groups and explain the task 

¶ Each stakeholder group shall choose a representative. S/he has 3 min. to present statement. 

¶ Either the governor or the CMMA will facilitate the meeting. You should take this role, unless 
you find a suitable participant to take over that task. S/he starts by asking the 
representatives of each stakeholder group to make their statement one by one. The 
Governor will give the closing remarks. You may focus your closing remarks on the different 
positions, interest and needs of the stakeholders. 

Role play ¶ Presentation and discussion in form of a stakeholder meeting (role play). 

Reflection Open discussion in plenary: Focus the reflection on stakeholder participation, ask the 
participants to return to their own role and involve the whole group in a short meta reflection 
and talk about their impressions. Start by asking the actors one after another and then ask the 
observers and then the whole group: 

¶ Questions for actors:  How did it go? How did you feel? Was it realistic?  

¶ Questions for observers:  What did you observe? Please mention only what you 
yourself could hear, see and sense, no interpretations.  

¶ Questions for all: What can we learn from that? Why is stakeholder participation 
important? What would you do different next time / in reality?  

¶ You may also touch upon the difference between vision and principles. While 
reflecting on the results you want to achieve through BPiP, principles also determine 
the nature and characteristic of the process. ̧ ƻǳΩƭƭ ŦƛƴŘ ǘƘŜ ǇǊƛƴŎƛǇƭŜǎ ŦƻǊ .ŀƪǳƭ ƛƴ ǘƘŜ 
tŀǊǘƛŎƛǇŀƴǘǎ IŀƴŘōƻƻƪ όǎŜŜ άƎƻŀƭǎ ϧ ƻōƧŜŎǘƛǾŜǎέ ŜȄŜǊŎƛǎŜύΦ 

Preparation ¶ Flipchart: Learning objectives and task 

¶ Set up chairs for the stakeholder workshop in the city hall. 

¶ Either play the role of the governor or CMMA yourself or carefully brief a suitable participant 
feeling comfortable playing that role. 

Additional 
Info 

¶ This exercise tends to be quite memorable, and often funny. Consider filming it for the 
participants. 

 

  

Graph 41: Role-play 'Define a Vision' (Myanmar 2017) 
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Case work: Develop goals and SMART objectives  

Develop goals and SMART objectives 

Learning objectives  Method 

¶ Understand the relationship between a vision, goals and 
objectives. 

¶ Interactive PPT 

¶ Develop goals and objectives that reflect the vision for your 
Planning Area. 

¶ Case work 

¶ Understand the value of SMART objectives for monitoring and 
evaluation. 

¶ Reflection 

 
  

Graph 42: FliǇŎƘŀǊǘ ΨDevelop goals and SMART 

objectivesΩ 

Graph 43Υ CƭƛǇŎƘŀǊǘ ΨDevelop goals and SMART 

objectivesΩ 5ŜŦƛƴƛǘƛƻƴǎ 
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Suggestions for running the case work 

Time 
consideration 
(min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

0 15 45-60 40 0 100-120 

Intro ¶ Flipchart: Learning objectives and task 

¶ !ƭǎƻ ǇǊƻǾƛŘŜ άIƛƴǘǎέ ƻƴ ŘŜǾŜƭƻǇƛƴƎ Ǝƻŀƭǎ ŀƴŘ {a!w¢ ƻōƧŜŎǘƛǾŜǎέ 

Case work ¶ Continue working in the same groups 

Presentation 
of results 

¶ Groups give brief overview of their findings (documented on flip chart) 

¶ Focus on clear distinction between goals and objectives, check if objectives are SMART 

Reflection ¶ Reflection only after the whole element: For reflection questions on the whole element see 
ά.ǊƛƴƎƛƴƎ ƛǘ IƻƳŜέ 

Preparation ¶ Flipchart: Learning objectives and task 

¶ Flipchart: Hints 

¶ Empty flipchart paper for the groups 

Additional 
Information 

You may want to work on specific sector goals practicing setting SMART objectives: 
 
Minerals Industry: 

¶ Provide long-term jobs 

¶ Future basis oŦ ǘƘŜ {ǘŀǘŜΩǎ Ƴƻǎǘ ƛƳǇƻǊǘŀƴǘ Ǝƭƻōŀƭ ǘǊŀŘƛƴƎ ǊŜƭŀǘƛƻƴǎƘƛǇǎ 

¶ Increase in extraction 
Tourism 

¶ Large increase in international tourism 

¶ Increase in tourism-related jobs 

¶ Increase in community based tourism 
Environment 

¶ Well managed marine protected area network 

¶ Sustainable management of natural resources including timber, fisheries, mining and 
tourism 

¶ Participatory management in place 
Agriculture, fisheries and aquaculture 

¶ Contribute to food security 

¶ Generate large net exports through palm oil, timber and fish (live catch, aquaculture 
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Exemplary BPiP vision, principles and goals 

After a highly participatory dialogue process, the CMMA published the following vision, principles and goals for 
Blue Planning in Practice: 

 

Vision 

A shared ocean provides the cultural identity, heritage, health and wealth to the coastal people of Bakul. A 
highly productive, diverse and balanced economy guarantees an economically viable, environmentally sound 
and socially responsible future, based on healthy ocean biodiversity and marine natural resources. 

Principles 

¶ Sustainable blue development 

¶ Long term perspective and objectives 

¶ Ecosystem approach 

¶ Coherent terrestrial and maritime spatial planning 

Goals 

¶ Generate increased benefits for society through a holistic planning approach 

¶ Serve all stakeholders in the BPiP process and satisfy demands at local, regional and national level 

¶ Balance the impact different uses and take synergies into account whenever possible 

¶ Healthy ecosystems are a pre-ǊŜǉǳƛǎƛǘŜ ŦƻǊ ǎǳǎǘŀƛƴŀōƭŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ .ŀƪǳƭΩǎ Ŏƻast and sea 

 

  

Graph 44: Flipchart with vision examples from Baltic Sea Plan  
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Bringing it home: Identification of need and process design 

Bringing it home 

Learning objectives (overall for whole course) Method 

¶ Become aware of barriers, challenges and enabling factors for 
the effective use and implementation of Blue Planning 
approaches; and 

¶ Be enabled to develop own strategies to overcome those 
barriers and challenges. 

¶ Reflections throughout all exercises 

¶ wŜŦƭŜŎǘƛƻƴ ŘǳǊƛƴƎ άBringing it Home 
sessionsέ 

 

Suggestions for running the Bringing it Home sessions 

Time 
consideration 
(min) 

Reading 
time 

Intro Case work Presentation 
of results 

Reflection Total 

0 0 0 0 30-60 30-60 

Intro & 
Brainstorming 

¶ Remind participants on the exercises of this element and ask them to reflect upon what 
they have learned during all these exercises: 1) What will you take away? What will you 
bring home? 2) What challenges do you might face? 3) How could you overcome those 
challenges? 

¶ You may also direct the conversation to the challenges and enabling factors listed at the 
end of each element in ǘƘŜ ά.ǊƛƴƎƛƴƎ ƛǘ IƻƳŜέ ǎŜǎǎƛƻƴ in the participants handbook. 

¶ Note comments on a flipchart or pin board: You may visualise comments yourself or ask 
participants to write cards. 

¶ Also mention the logbook in the Participants Handbook, where participants can scribble 
their personal notes regarding each element. 

¶ For the stakeholder element you may introduce interactive formats and methods for 
stakeholder engagement such as World Café or Future Search. 

Material and 
Preparation 

¶ Pin board: overview on BPiP elements (master copies available upon request) 

¶ Flipchart (or pin board) and marker for visualisation 

 

  



Blue Solutions Trainings - Trainer Manual: Introduction to the Blue Solutions training courses - BPiP 

 118 

 

 

 

 

 

 

  

Graph 45: wŜǎǳƭǘǎ ƻŦ ά.ǊƛƴƎƛƴƎ ƛǘ IƻƳŜέ ǎŜǎǎƛƻƴ ό±ƛƭƳ нлмт) 
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Case work: Map stakeholders 

Map stakeholders 

Learning objectives  Method 

¶ Understand the role of stakeholders in a Blue Planning process ¶ Intro PPT on stakeholder 
participation element 

¶ Reflection on role of stakeholders in 
all exercises 

¶ Identify and visualise relevant stakeholders and their 
relationships 

¶ Casework 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
  

Affected by BPiP 

Graph 47: Flipchart 'Map Stakeholders' 

Graph 46:              

CƭƛǇŎƘŀǊǘ ϥ{ǘŀƪŜƘƻƭŘŜǊǎ !w9 LbΩ 
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Suggestions for running the case work 

Time 
consideratio
n (min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

10 10 60 30 15 110-125 

Necessary 
reading 

¶ Bakul Information: Stakeholders 

Intro ¶ Flipchart: Learning objectives and task 

Case work ¶ Continue group work in the same groups as before.  

¶ Alternatively you run this exercise together in plenary and document the results on cards or 
flipcharts 

Presentation 
of results 

¶ Groups give brief overview of their findings (documented on pin board) 

Reflection Method 

¶ Reflection only after the whole element: For reflection questions on the whole element see 
ά.ǊƛƴƎƛƴƎ ƛǘ IƻƳŜέ 

Preparation ¶ You may begin with the introductory PPT to the element 

¶ Flipchart to introduce the exercise (learning objectives, context & task) 

¶ You may use food intolerances as an example to explain (in)compatibility (see picture below) 

¶ Prepare stakeholder matrix on pin boards for group work 

Additional 
Info 

¶ You may introduce real case examples of stakeholder engagement such as World Café, 
Future Search or Storytelling, especially if you do not conduct the other stakeholder case 
works. 

¶ To save time, you may distribute stakeholders among buzz groups and do the exercise in the 
plenary 

 

  

Graph 48: Food intolerance as an example for (in)compatibilities 

(ToT, Bali 2017) 
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/ŀǎŜ ǿƻǊƪΥ LŘŜƴǘƛŦȅ ǎǘŀƪŜƘƻƭŘŜǊǎΩ ƛƴǘŜǊŜǎǘǎ 

LŘŜƴǘƛŦȅ ǎǘŀƪŜƘƻƭŘŜǊǎΩ ƛƴǘŜǊŜǎǘ 

Learning objectives  Method 

¶ Identify stakeholders interest in Blue Planning ¶ Case work 

 
Suggestions for running the case work 

Time 
consideration 
(min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

0 15 60 30 15 120 

Intro ¶ Flipchart: Learning objectives and task 

¶ ¸ƻǳ Ƴŀȅ ŀƭǎƻ ǇǊƻǾƛŘŜ άIƛƴǘǎ ƻƴ ƛŘŜƴǘƛŦȅƛƴƎ ǎǘŀƪŜƘƻƭŘŜǊǎΩ ƛƴǘŜǊŜǎǘǎΩ 

Case work ¶ Continue working in the same groups 

¶ You may assign time indications for Step 1 and Step 2 

¶ If short on time, you may alternatively just do one or two examples in plenary  

Presentation 
of results 

¶ Groups give brief overview of their findings (documented on pin board) 

Reflection ¶ Reflection only after the whole element: For reflection questions on the whole element see 
ά.ǊƛƴƎƛƴƎ ƛǘ IƻƳŜέ 

Preparation ¶ Flipchart: Learning objectives and task 

¶ Flipchart: Hints 

¶ Prepare pin boards for group  
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Case work: Involve stakeholders 

Involve Stakeholders  

Learning objectives  Method 

¶ Know how to develop a participation strategy ¶ Case work 

¶ Understand how to work and communicate with stakeholders, 
especially in multi-sectorial settings 

¶ Reflection: Challenges in trans-
boundary and multi-sectorial 
participation 

 
Suggestions for running the case work 

Time 
consideration 
(min) 

Reading time Intro Case work Presentation 
of results 

Reflection Total 

10 15 30 30 0 85 

Necessary 
reading 

¶ Stakeholder participation techniques 

Intro ¶ Flipchart: Learning objectives and task 

¶ !ƭǎƻ ǇǊƻǾƛŘŜ άIƛƴǘǎ ƛƴǾƻƭǾƛƴƎ ǎǘŀƪŜƘƻƭŘŜǊǎέ 

¶ Additionally, you may guide participants through the overview on stakeholder participation 
techniques 

Case work ¶ Continue working in the same groups 

Presentation 
of results 

¶ Groups give brief overview of their findings (documented on flip chart) 

Reflection ¶ Reflection only after the whole element: For reflection questions on the whole element see 
ά.ǊƛƴƎƛƴƎ ƛǘ IƻƳŜέ 

Preparation ¶ Flipchart: Learning objectives and task 

¶ Flipchart: Hints 

¶ Prepare pin boards for group 
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Introduction: Build trust 

Build trust  

Learning objectives  Method 

¶ Understand the importance of trust in a multi-stakeholder 
process like Blue Planning; and 

¶ Have an overview on how to assess the basis of trust and how 
to identify trust-building activities. 

¶ Interactive Discussion on the topic 
 

 
Suggestions for running the introductory session 

Time 
consideration 
(min) 

Reading time Intro & 
Discussion 

Case work Presentation 
of results 

Reflection Total 

0 30-45 0 0 0 30-45 

Intro ¶ Provide an overview on the topic 

Preparation ¶ Χ 

 

Bringing it home: Organisation of stakeholder participation 

Please refer to description page 117. 

You may share the following story relating to stakeholder participation and acknowledging different 
perspectives: 

 

Sufi tale of six blind men, who went to meet an elephant:  

Each man felt a different part of the elephant.  

The one feeling its side said that the elephant was like a wall.  

The second, meeting a tusk, said it was a spear; 

A third, grabbing the trunk, was sure he held a snake;  

The fourth feeling a leg, knew he had run into a tree;  

The fifth caught an ear that was surely a fan;  

And the sixth, seizing the tail, had the elephant be like a rope. 

(Source: Future Search)  
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Case work & role play: Map your future seascape 

Map your future seascape  

Learning objectives  Method 

¶ Describe and map future uses by sectors and specific users;  ¶ Case work 

¶ Understand ǘƘŜ ǊŜƭŜǾŀƴŎŜ ƻŦ ŀǇǇǊŀƛǎƛƴƎ ǎǘŀƪŜƘƻƭŘŜǊǎΩ 
positions, interest and perceptions 

¶ Role-play & reflection 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
  

Graph 49: Flipchart 'Map you future seascape' 

Graph 50: Role-play 'Map your future seascape' (Namibia 2017) 




