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Foreword

GLFT @2dz 6l yid G2 161 1Sy Ittt 2F KdzYlryadaesz GKSy g+ 1Sy |
world, then eliminate all that is dark and negative in yourself. Truly, the greatest gifitax@ito give is that of
yourownsei N} YaF2NX I GA2y ®é [ 2 ¢1 dz

We are living in times of disruption: global warming, loss of biodiversity and increasing social inequality are

2yte az2yS 2F GKS OKI ft Sy 3 Scéeans SovdringiBorefhHarOtwoyrirds @f2zhB | & ®@  h dzNJ
earth ¢ area sad example of how we treat our planet and its valuable resources. Historically, we thought that

the ocean vasan endless resource that we could never take too much oitt, @or put too much waste intd.

Yet, bday our ocean hebeen depleted acidified and polluted to an alarming degree. Collectively, we have

created a situation that, | believe, no one wants. It is high time for meaningful and true change: to attain a

better future for all, we must become bettastewards of our planet and ocean!

Blue Planning in Practice, Integrating Ecosystem Services and Climate Change Adaptation in marine and coastal
areas are innovative new training courses which offer valuable approaches, tools and frameworks to support
this transformation¢ | feel honoured and delighted, that | could take part in the development of these courses!

| believe that successful implementation of Blue Planning, Climate Change Adaptation and Integrating
Ecosystem Services requires much more tharphi following the approaches and exercises of the training
course. The core questianwithin and beyond these approachethat we need to answer, to find solutions to
our current challenges, islow canwe ¢ as individuals and organisationscollaboratebetter for a brighter
future for all?

| am convinced that beneath the obvious, salient challenges, such as ocean acidification or fish stock depletion,
there are underlying structures and paradigms which are responsible for creating them. If theseoaes jg

we may well be doomed to renacting the same old patterns time and again. We need to change something

and | strongly believe that it isimple as it may soungito get better at talking and listening!

Currently, our most common way of interactirggtelling, that is, asserting the truth about the way things are
and must be with little or no allowance for other truths and possibilities. Our most common way of listening is,
in fact, not listening: to listen only to our own talking but not to others.

At the same time, our world is growing increasingly complex: often, and especially in the fluid ocean
environment, cause and affect are far away in space and time and hard to grasp. Thus, problems can only be
understood holistically by considering theéntelationships between the pieces and the functioning of the
whole. Also, challenges are unfolding in unfamiliar and unpredictable ways. This means that solutions often
cannot be worked out in advance, which may have been effective in the past, butdheenorked out as the
situation unfolds.

In addition, people involved in current challenges such as climate change adaptation or marine spatial planning
often see things very differently: they may have different backgrounds and often have different agenda
Nevertheless, it is of the utmost importance that the same people involved must participate in creating and
implementing solutions

Taken all together, this means we must become better at collaborating with each other! Yet, effective
collaboration requies good communication and good communication in turn requires building trusting
relationships. Trust in turn requires openness, interest and curigsitgquires us tapen up our talking and
listening by opening up our mind, heart and wilknd, we mayhave to stretch far beyondur comfort zone to
do so, for example:

1 We need to learn to talk openly; taking a stand for what we believe in and being personal and

passionate;

1 We need to do less telling, and rather learn to listen openly and do more askingarjudgemental
and compassionate way, being receptive to new ideas, being willing to change while noticing and
guestioning your own thinking and separating yourself from your ideas;

We need to talk not just to experts close to us, but also with peoptbe periphery;

We need to talk not only about options that worked in the past, but also about ones that are emerging

now; and

1 We need to talk not just with people who see things the same way we do, but especially with those
who see things differently.

= =
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| am writing this to you future trainers of the Blue Solutions training courses, because | strongly believe that
seltawareness, selfransformation and becoming better at talking and listening openly are key competencies
that are central in finding aniinplementing better solutions towards a better future for all. Thus, an invitation
to opening up minds, hearts and wills is the most invaluable gift we can offer to our future trdinees.

This is why | strongly encourage you to facilitate learning rathan gimply deliver "training”. To support you
in that endeavour, throughout this Trainer Manual you will not only find descriptions and hints on the core
training exercises, but you will find thoughts, exercises and practical hints on helping peopledi@ ehealrn
and change.

Wishing you very fruitful and transformational training events!
Yours sincerely

Britta Heine

1 My thinking and this text is very much inspired by Adam Kal{20@4), C. Otto Scharmer (20E86)d Edgar H. Schein
(2016). Please see sources for furtdetails.
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Introduction to Blue Solutions training

Capacity Development is a key elementhd Blue Solutions Initiative. Through different formats and
cooperation with various partner institutions, the Blue Solutions Initiative seeks to

1 Enhancecapacities for scaling up success

1 Providelearning opportunities and trainings on Blue Solutionsniies; and

1 Supportpolicy processes to facilitate Blue Solutions.

l'd GKS O2NB 2F . tdzS {2fdziAz2yaQ OFLIOAGE RS@St2LIYSyd
1 Ecosystenbased marine and coastal spatial plannargl managemen(Blue Panning in Practice);
1 Integration of ecosystem services into coastal and madiemelopmentplanning (Blue IES); and
1 Climate change adaptation in coastal and marine areas (Blue CCA).

The trainings are designed for practitioners, technical staff and deaisékers responsible for coastal and
marine planning and management from different social sectors, such as government, civil society, and
academia, as well as those engaged in coastal and mdependent economies such as fisheries, nature
conservation, mene transportation, energy, sea mining, and tourism.

All trainings are based on th¢arvardCase Methodology, which conveys teaching messages mainly through

interactive practical work by participants. The Trainings include exercises using a fictitiati®siclosely

oldaSR 2y NBIf fAFTS O2yRAGAZYya |yR OKIFffSyasSad 9ELISNRS
the trainings by providing concrete examples and showcasing how solutions can work in reality. All training

course and exercisean be adapted to different demands and contexts.

All courses are designed for 3 to 5 days and can be delivered in ERgdisbh,Spanish and Portuguese.

A comprehensive set of material has been developed to support trainers.

ThisTrainer Manualprovides relevant knowledge to run all three Blue training cosi(Béue IES, Blue CCA and

BPiP). It shares knowledge and experiences from the test and pilot phases as well as other training events using
participatory methodologyPatt | gives a general introduction to participatory methodology as well as to the

Case Method on which the training courses are based. It serves as an introduction to participatory training

methods in generaPart llprovides necessary information on theeggises. It also gives some methodological

suggestions for implementation. However, the authors would like to highlight that from a participatory training
BASGLRAYGEZ AG A& GKS GNFXAySNDa NBaLRyaA ooidérioimeet 1 2 OK2 2
GKS LINIGAOALI YyiaQ ySSRad hyteé o0& FLIWNBOAFGAYI | yR 0 dzA
difference to their performance afterwards.

TheParticipants Handbookgrovide the storylines for delivering the training couss&hey explain the

caseworktasks andprovidel  adzYYF NBE 2F f SIEINYyAy3 LIRAyda IyR NBFSNByO
chapters in the BPiP and Blue CCA Participant Handbooks as well as accompanying material to the Blue IES

training? to find relevant aspcts for discussion as well as references for preparation.

Alibrary of PowerPoint slidesndflipchart samplessupport the introduction to certain topics and exercises
for each course.

2GIZ (2012): Integrating Ecosystem Services into Development Planning. A stepwise approach for practitioners based on the
TEEB approach

10
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Short animated films:

/ tAYFGS OKIy3S | RI Liors dolwE54Y minuied GAYS F2NJ RSOAa

GIZ and the Potsdam Institute for Climate Impact Research jointly developed the animated short film

The film explains climate change and its consequences, introduces adaptation and illustrates adaptation

options. It advocates faa participatory approach to adaptation planning and highlights the benefits of timely
FOGA2Y NIYGKSNJ GKFy RStlFe@Ay3a RSOAaA2yad [/ ftAYFGS OKI y3aSs

For the training, a viewing is generally recommended in a preparatoryosessdoes not take up much time
and is available in twelve languages. Availablgdat
Marine Spatial Planning (MSP) in a nutshell (5 minutes)

The film explains MSP simply and dynamicélig. suitable for everyone: from local communities to planners
and policymakers.The German Federal Ministry for the Environment, Nature Conservation, Building and
Nuclear Safetjas been financed this filtmrough its International Climate Initiativéhe global Blue Solutions
Initiative and the MARISMA project in the Benguela Current region have jointly produced th&iiable at

11
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Blue Solutions Traings- Trainer ManualDidactical Background

Part 1:Didactical Backgroundfor participatory training courses

1. Neuroscience and learning

G, 2dz Olyy2i GSIFIOK | YIy |lyeiKAyYy3IIGaledali@ly 2yfeée KSt LI

This section briefly elaborates on major insights from neuroscience on leavimgeither attempt to provide

a full account on neurgcience and learning nor present an overview on how the brain works. Yet, we will
highlight some scientific facts thatipport the didactical approach of the Blue Solutions Trainings and can also
help you as a trainer to defend and explain what yoayrfind right in terms of methodology and concept with
plausiblearguments 3

Learning is much more effective if it is embedded gocial context. We are especially motivated if we can act
together with peoplewe interpersonally connect wit

Enablingfactors for learning Take enough time for getting to know each other, use a lot of group work
formats and reflect on participants own work context as much as possible.

Our brain creates sense and meaning aad only process what connects égisting knowledge, experience
andactive neuronal networks.

Enablingfactors for learning Participants need to know why they participate and what is the purpose of their
participation beyond the actual training workshaptheir daily routine.

We memorize ew knowledge and experiendgit is connectedto existing knowledge and experience patterns

Support factors for learningAcknowledge and appreciate exiting knowdedand experience of participants by
involving them in the explanation of concepts and contents as much as possible. Refrain from lecturing content
without prior asking participants what they know about the topic themselves.

Heightenedemotionalexcitation causeand increaseneuroplasticity that enabkelongterm learning. This
means, participants must be able sense¢hemselvesvhat problems, challenges and needs they can solve or
reduce by applying goarticularmethod or change process what needs, wishes and desires they can satisfy
by applying a particular method or change process

Enablingfactors for learning Create a learning environment that enables participants to cartiedontact
with their emotions suk as individual reflection, walks outside or dream journeys.

We better remember contenffwe understand the connectipbetween details and the whole.

Enablingfactors for learning Alter between levels of abstraction, i.e. between detail and overview and create
links to existing knowledge and experience

3 Sources and further information: Gerald Hiither (2006) and Franz Hitter & Sandra Mareike Lang (204&g: Alawid
Eagleman (2016).

12
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Learning is influenced by a lot of unconscious processes. Not only wlyaas$ satrainer is important but also
how | say it. Also, the learning environment influences learning.

Enablingfactors for learning:Apply a lot ofvisuals and posters, use positive affirmations and aim for meeting
rooms with a pleasant atmosphere.

Learning is more successful if we store insights and experience in different brain areas and connect them with
each other, for example in the visual, auditory sensorimotor, gustatory and olfactory cortex. The more senses
areinvolved, the better we learn.

Enablingfactors for learningApply formats that convey abstract content in physicplyceptibleways such as
games and energizer with a systemic background.

We karn best if we ardree of constraints and fear arzhallenged in a positive and motivating way. All

physical structures we need for learning are highly sensitive to stress, fear andzarigér.f S G LJX | @ Ay 3¢ 6 S
our fears and strengthen our neuronal neivk that we need to solve specific challenges. If we play, we open

up to a world in which everything disappears that keeps us from truly discovering and unfolding our full

potential. If we play we feel no pressure, no constrajiius fear disappears ande feel full of relish and free.

Enablingfactors for learning Work with the case method that allows participants to step out of their usual
context and play.

Also remember, trust stimulates motivation and reduces strEssnot present yourself as beiag expert
without fail, but being humble in the sense of being open, interested and curios. It may help to not only talk
about your personal success stories but also failures and disappointments.

Creativily, spontaneous inspiration, intuitive recognition and innovative problem solving are all linked by many
studies to the secalleddDefault Mode Network, a network of multiple nerve networks that are located in
different brain areas being far apart from daother. This network becomes active wheme relax, for instance
while daydreaming. This means we need breaks frarkywso that areas of our brairan be linked that usually

are not linked in our daily routine.

Support factors for learninginclude enouly breaks for elaxation and formats such gamesor walks outside
with learning partners.

Learning takes place through the neuronal networking in our brain. Genefiwna&llijave the possibility to

develop and stabilise specifiatterns of behaviour or not. By this, we turn initial trails into paved roads and
KAJKglea dzyirat (GKSe 06S02YS tA1S (KS GaDSNXNIyYy ! dzi20F Ky é
very easily again. During the short duration of a trainimyksh@ we can only trigger effective newgastic

change processes in our brains. The real change in thinking and action takes place only by constant repetition

in daily routine.

Support factors for learninginclude enough breaks for relaxation or relaxingmgizers. Assign enough time
for exercises and rather concentrab@ a few, but intensive content$nclude enougheflection and transfer
sessions
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How adults learn

Part of being an effective trainer involves understanding how adults learn best. Cednjmachildren and
teens, adults have special needs and requirements as learners.

Adults already know a lotAdults have accumulated a foundation of life experiences and knowledge that may

include workrelated activities, family responsibilities, and pi@ys education and training. They need to be

able to integrate new ideas with what they already know if they are going to keel usec the new
AYVF2NXIGAZ2Y D ¢KS GNIAYySNRa 220 A& (G2 Y20AftATiBn GKS LI N
to it, and to provide opportunities to discuss and reflect new knowledge and to adapt it to individual

circumstances.

As do all learnersadults need to be shown respectrainers must acknowledge the wealth of experiences that
adult participants bringo the training. These adults should be treated as equals in experience and knowledge
and allowed to voice their opinions freely in the group.

Adults are autonomous and setfirected. They need to be free to direct themselves. Trainers have to be sure

to act as facilitators, guiding participants to their own knowledge rather than supplying them with facts. They
ASNBS +a FHOAEAGIG2NAR F2NJ GKS LI NIAOALIYyGaQ 26y fSI Ny
interests in the design of trainingh&y should allow participants to assume responsibility for presentations and

group leadership.

Adults are goaboriented. Upon enrolling in training, they usually know what goal they want to attain. They
therefore appreciate an educational programme thawisll organised and has clearly defined elements.

Trainers must show participants how a training will help them attain their goals. This classification of goals and
course objectives must be done early in the training.

Adults are relevancyoriented. They nust see a reason for learning something. Learning has to be applicable to

their work or other responsibilities to be of value to them. They may not be interested in knowledge for its own

sake. Therefore, trainers need a sound understanding of the paryicipd Q Y2 G A GF GA2y YR Yy SSR:
continuously try to harmonize content and design of training with the life and work context of the participants.

They should make participants think about the practical application of the newly acquired knowledge at his/h

work place: Possible benefits, preconditions, difficulties, resistances and how to deal with them.

Adult learning mostly refers to behaviour changedo be able to do something better or differently than
before. This requires actieariented trainingmethods combined with intensive feedback by the trainer or the
other participants.

Adults remember only 10 % of what they redd.g. in newspapers, in power point slides information is not
presented in a spoken manner as well). They remember twiceueh of what they hear, but still only 20 % of
it. Half of the things that are said and shown will be TR T—— L |
remembered. That is one reason why trainers should talk
about the issues and visualize or show them at the same tir
as much as possible. Also interestfogtrainers is that adults
remember 70 % of what they say themselves: for example, | / ok e o -
ask participants to turn to their neighbour after a lecture anc we forget

let them talk about what they remember and they will absor' |
a much higher percentage of the newly presented
information!

Finally,adults remember best what they say and dé\s a
consequence, instead of giving a lecture about ecosystem
services and how to integrate them into development
planning, let participants work in groups, let them talk aboul
the issue hemselves, and let them recognise, demonstrate
and capture the value of ecosystem services with the help ¢
a fictitious case or, if possible, let them work with and plan |
their own cases and projects. Speaking, hearing, and seeinGraph2: How we learn best
should be complemented ahenhanced by doing
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2. Key competencies for trainers

We believe the most important competence for trainers is: be yourself! Authenticity, empathy, intuition and
mindfulness lead a long way in successfully facilitating a learning pr@&miag aware aboutgur own
assumptions on learning also is a major asset in facilitating learning processes. Here is what wénbelieve
1 Theknowledge is always already within the system (adults already know a lot);
1 Knowledgealone does not provoke change. Therefore leagnshould encompass skills, attitudes and
awareness as well; and
1 Everyonealways does his/her best. We are all different individuals that behave, learn and
communicate in different ways.
¢KSNEF2NBE 6S NBIFNR NI AySNAENSAKSING I ALIOFE DRt h 2 | S2INEN
much expertise as possible. We believe as long as experienced coastal and marine management practitioners
accompany a training workshop as experts, ttaners shoulchave a solidinderstandng ofthe training topc,
but do not necessarily have to lbeasterexperts in thetopic. At the same time, we advise that one of the
trainers in the team has a strong background and competencies and facilitating learhanguccess of a
training course greatly depends on gofadtilitation, which is both a skilful craft and a creative art. Good
facilitators bring a group together, develop and balance its potentials in edoeaminating way. They are
knowledgeable about the issues at stake without showing this off. Asking amaiffzting the right question at
the right time and active listening are two of their most important tasks.

Important skills and qualities @&lue Solutiongrainers are summarized below:

Proces=rientation requires that trainers staftom the existing knowledge and experiences of the participants

and understand that a learning process does not start from scratch. It also means providing a relaxed and

friendly atmosphere and opportunities for participants to proactively take the legrprocess in their own

KFyRa Fa YdzOK |a Ll2&aaArofSed® ¢KAa NBldzAiNBa GNIAYSNaE (2
to avoid that there are winners and losers in a group, and to respect the ideas, opinions and practices of

others.

Acting in a processriented manner also requires a trainer to come with a flexible design of the training
process and not a readp-implement detailed action plan. The trainer needs to be an excellent observer of

the dynamics of the learning process andyodup dynamics in order to flexibly steer the training process. This
includes setting an appropriate level of difficulty and complexity, high enough to challenge participants but not
to frustrate them. The instructions should predict and reward particgogtculminating in success.

Trainers need to be good and effective communicators. It is important for them to be good listeners and
guestioners. Asking good questions is indispensable for enhancing reflection, but also for allowing p#sticipan
to discover their own potentials.

Trainers should be able to make themselves understood, which implies adapting to a particular group of
participants. In communicating properly, they will avoid jargon and will show what it means to convey a
concise messge or present specific content in a structured way.

They also need to be able to provide feedback that enhances learning and reflection.

Trainers should be able to motivate participants to take an active role itréi@ng process. They therefore

YySSR (2 65 NBIRe (2 aKIYR 208N 6KS a0A0143x 6KAOK YSIy
can practice new skills and abilities while the trainers provide guidance and feedback. In responding to the
patA OA LI yiaQ ySSR& FyR SELISOGFGA2yas GKS GNIAYSNE GAfft
ownership of the training process itself. Creating a forum femamagement within a training workshop has

proved to be very useful for delaping ownership (see also p. 2By displaying an attitude of €o

management, trainers make the offer of-aeanagement credible and attractive.
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Visualisation

We consider visualisation an indispensable element of a sound participatory learning processqge23l

Trainers need to practice the art of visualisation, which means using it appropriately for inputs or presentations
and to create opportunities for the participants to express themselves through visualisation. The manner by
which trainers use viglisation should be exemplary; it should go together with effectively supporting
participants to make evegreater use of visualisation.

PowerPoint presentations can be used for theoretical inputs; they should be conciseetimtesentedand
gettheesSy Al f YSaalr3aS | ONRP&aad gAilGK2dzi 2OSNARAGOGNBGIOKAY I LI NJ

In the case of interactive communication, mobile visualisation (with the help of cards, markers, pin boards and
flipcharts etc.) is more effective. Trainers need to combine botihe$e visualisation approaches and use
PowerPoint presentations as an example of an effective support tool for learning and not as a means of
maximising the information presented in a given time span.

Methodological variability

Trainers need a broad repeire of training methods to create sound learning dynamics. They should employ
these methods following a methodological reasoning, meaning that they can always explain why they have
used a particular method at a particular point in the training workshoress.

I @Ay3 I ONBFR NBLISNI2ANB ySSRa G2 32 (23SGKSNI gAGK
methods, as is reflected in a sound training workshop design = dramaturgy (see also chapter 5). Knowing how

to use different methods is a goo@set for a trainer, but what we see as equally important is his/her ability to

adapt a method to the particularities of the group they are working wit

In a nutshell:We see the trainer less as a teacher or expert and more as a facilitator of a learntegqrohis

fits very well with the trainer sharing his/ her knowledge and experiences (e.g. through inputs and
LINBaSydrdA2yaoszr odzi 2yte a LING 2F Fy AYGSNI OGABS S
knowledge and experience in the gjoht.

Graph3: Brainstorming on trainer skills (ToT Bali 2017)
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3. TheHarvardCase Method

Background

TheBlue Solutiortrainings are based on theHarvardCase Method, which mainly conveys teaching messages
through interactive practical work by participantsll threetraining courses deabvith the fictitiouscountry of
Bakul, a situation closely based on real life conditions and challenges.

TheHarvardCase Method is a tried and tested approach for praetidiented, interactive learningt was
developed in the context dflarvard Law Schoakhere it is largly based on the intensive exploration and
discussion of a particular case relevant to the teaching objectivesHaherrdCase Method stimulates the
GNF AySSQa OGAGS SELX 2Nl GA2Y | YR RS JSmhadelidadivigi 2 F
messages. With this background, thtarvardCase Method is well suited for the development of practice
oriented knowledge as required by people who are actively involved in adaptation Woekcase method
enables learning by discovery and confirmation. It

1 Allows participants to make mistakes with no other consequence than learning;

1 Enables to learn about a complex system while interacting with others (exchange and mutual

learning);

1 Creates practical competencies (through learning by doing);

1 Build on participats experience and backgrounds; and

1 Isfun!

The Case Method has been adapted to the particular requirements of this training programme. This implies
that, compared to the university teaching context, trainees play an even more active role, while ttoé role
trainers will be less dominant. Trainees will, for example, explore the case study in a group work format and
trainers assist their reflection with guiding questions, whereas in the university context the teacher guides
his/her students through the caseith the help of questions.

Ideally,a training course will be
embedded in a longeterm advisory
process aiming at supporting concrete
planning and managemeietforts.
Based on a stocktaking capacity needs
assessment, training modules will be
chosen andidapted to the particular
case. In this regard, the training will
most likely not be a single event, but
consist of several training and advisor
workshops. The training course might
as well serve as a singdwent
introductory course aiming at
informingand raising awareness amon(
practitioners.

Graph4: Didactical Appoach Blue Solutions Trainings

17



Blue Solutions Traings- Trainer ManualDidactical Background

Guidance on using thelarvardCase Method

TheHarvardCase Method requires intensive preparation prior to the trainilfjrelevant training material for
this training course has been developed as part ofng lprocess, including test and pilot phases. The different
training package items are well matched, therefore please be careful when changing single items.

The followingguidances very helpful to support the learning process:
1 Most important: Be clear ahd what message you want to convey with tbasework Organise the
entire caseworkin a way that this message comes through.

T al 1S @2dNBSt T FFEYAfAFNI 6AGK (KS SELSOGlIGAz2zyazr yS§S

caseworlA y | gl @& (KOGEAYyBedzZiKEBGHNYEESSa 6KSNB G(GKSe
1 Reflect the practical experiences and the type of work that the trainees are exposed to in théa-day
day work.

1 Do not attach complex data if the trainees are usually not confronted with such information, but are
involved in more operational work. You may provide larger amounts of information if the trainees are
used to screening comprehensive sources for relevant information.

1 Restrict yourself to the information that is relevant for the case. dGdmeworkshould stimdate
discussion and active examination of the subject.

The five golden rules for easefacilitator

Ruel52 y20 GSELXIAYyQ (KS YSaal3sS 2F (GKS OFas |
Guide them through questions.

Rule 2:Provide enough time for the wpaup phase and let participants discuss intensively key messagt
and conclusions.

Rule 3 Be precise with your instructions for the case work. The trainees should start the case work w
clear vision on the objective of the task and of what they haveéao

Rule 4:Limit presentations. Do not talk for more than 15 minutes (except the introductory lecture). If
necessary, split lectures into several shorter inputs.

Rule 5:Always invite the trainees to reflect on how the lessons learnt relate to thehtolaay work or
how far applied approaches should be adjusted to it.
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Casework sequence

All exercises of all three training courses follow the same sequence:

1. Theintroduction, given by the trainer, provides the necessary theoretical background and introduces
participants to the caseworl@fter the introduction, the groups should be able to conduct the
caseworkindependently. You find the task description in each Participant Handbook. At best, you
copy the objective, context and task on a flipchart that can stapleisluring the case work and helps
participants to grasp the task better.

2. Thecaseworkgives participants the opportunity to work through the different aspects linked to Blue

tfFyyAy3 Ay | 2880SYFGAO YI vy SN LISINMTEAQO ML yOKS NBaSE

ALISOATAO YraeRydaipSwWbik indepeiderbly while trainers should remain close by and be
prepared to offer support and guidance if needed.

3. ¢KS WOl &8 mresendtheiideswiStolthesp@nary. This is an opportynib share
experiences and to foster mutual learnirgis important that this step is introduced as a chance to
&K NS SELISNASyOSa yR | OKIFyOS ¥2NJ YdzidzZl £ ¢ St
of the work done and give feedback on ttesults; they should only offer alternatives and
amendments if necessary.

4. In a finalreflection, the participants reassume their own relife position. They reflect on their
experiences and link them to their own work in order to make the newly gained/ledge more
applicable. Trainers support through guiding questions. For the Blue Planning training course,
challenges and enabling factofer successful Blue Planning shape these reflections: They have been
synthesised from a study conducted by UNEP Sivedish International Development Cooperation
Agency (SIDA) and the Scientific and Technical Advisory Panel of the Global Environment Facility
(GEF)/STAPWhichreviewed 73 Blue Planning processes (see UNEP 2016).

5. Ly I R BhdiSolatigns ¢ sticcessil cases; complement the training by illustrating theoretical
AyLldzia FyR OFasS ¢2N)] fSIENyAyaoed ¢KSe aSNBS | a
in different situationst
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Graphb5: Flipchart case method

4 Blue Solutions are innovative concepts and practical approaches that inspire and facilitate action towards healthy and
productive marine and coastal ecosystems. They (a) address challenges to sustainable development aneehbeaiag

in the marine and coastal realm and contribute to maintaining or improving the status/health of biodiversity and
ecosystems, (b) are effective and have been applied with a demonstrated impact, and (c) are scalable with elements that
have the potatial for up-scaling or adaptation in other contexts
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Fictitious or real case?

The particular value of havindfiatitious case study is that everybody can relate easily and everybody has the
same knowledge. Bakul has most of the relevant features needed in order to simulate the whole process from
recognizing, demonstrating and capturing the value of ecosystemcesrior development and integrating

them into development planning.

One could argue that reaborld cases would be better as they are taken directly from reality. The tricky thing,
K26S@OSNE Aa (GKFG GKSNB | NB y2 dadoShemipdiedin oddwayod ¢ | Yy R
another by learning in this manner. Real cases may also provoke unproductive discussions about the reliability
of data being used.

Furthermore, it is important to make clear that even in a real case, we would never have iafiaimeation we
would like to have, and dealing with logically drawn assumptions is part of adaptive planning.

LIk

N

Ly OlFasS @&2dz 2LJi 2 62N)] 6AGK NBFE OF&aSa FNRBY LI NIAOAL

Graph6: Map of Bakul (Blue IES & Blue CCA training)
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4. Participatory training methods

Hints for interactive trainings

A participatory training workshop puts a high demand on the trainer(s), who have to lead the narrative, be

adaptive to changeand responsive téi NJ A ne&lS§ an@requests. They have to be on top of the training,
gAGK2dzi AKRBAWA G WHRAZRS® D22R LINBLI NFGA2Y 2F GNIAYAY
presentations and flip charts, and a solid understanding of theaéses including the following discussiars

essential to providing a training experience rewarding for both trainers and trainees. Make sure you arrive well

before the training and have logistical support on the ground in case it happens away fromgristation.

Familiarise yourself with all content of the training well before you arrive, and ideally together with your co

trainer.

A good mix of methods needs a dramaturgic sense in order to findpeopriate combination of methods for

a particular group. Putting the different methods in a proper sequence demonstrates the ability of a trainer to
create a good flow for the training workshop process. This means, for example, having a phase ekintensi
group work followed by a plenary session capitalising on the group work, yet still demanding active
participation, but not to the same extent as before. A good flow = a good dramaturgy also means mixing
intellectual (cognitive), emotional and physiaalpulses. Overdoing intellectual impulses, e.g. through a
sequence of eventually overloaded PowerPoint presentations, will definitely do harm to the participatory
workshop process.

Not everybody feels comfortable with particimaly processes. Workshop participants may come from an

organisational culture where participatory dynamics are avoided rather than embraced. A potentially

participatory process in a working group can be distorted when a dominant person imposes a leasigitship

12 (2 AYGSNBSYS Ay &dzOK I+ aAldz 6A2y RSLISYyRa-2y GKS i
regulating abilities of groups, but there are moments where direct intervention from the trainer is required.

There ae often moments in a training workshop when it is important for a participatory trainer to refrain from

what he/she could probably do best. After a brainstorming session the participants therefore could pin the

cards, not the trainer. The participants cduo the clustering with only some guidance from the trainer

provided they have already gained some experience in doing it. Subject matter or methodological questions

directed at the trainer can be passed on to the plenary or possibly a resource person.

i RSLISYR& 2y (GKS GNIAYySNNa aasSaavySyid 2F GKS NRAIKG Y:
with an exercise where they have apparently too little experience to do that exercise will have a discouraging

and not a positive learning effect. Wever, inviting participants to take responsibility for the workshop

process creates trust and salbnfidence. The same applies if the participants call on you to solve a problem.

,2dz YFe glyid G2 NBFSNI G2 (GKS Nz He shauid taliekiuzyespynsiilityT & 2 Y S0
G2 az2t @S AdGéeo
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Identify an appropriate workshop setip to suit the participatory methods

A classroom setip for a training workshop is contradictory to a participatory design. Participants will focus

their attention to what the trainer is doing rather than trying to interact with other participants. Any

participatory intentions coming from the trainer will thus not be credible. Therefore settings favouring
interactions, like table groups for example, or ideally a halfeinhere everybody can see his/her fellow

trainees, are a must for any participatory training workshop. It is also important to have enough space to move
around, to come together for energisers or for an information market. And working groups also peegea
working space in separate rooms.

Work in a team of trainers

If possible, work in a team of trainers. Trainers have different personal characteristics, which are perceived,
accepted and appreciated differently by participants. Being a trainer isdesnanding and intensive. It

requires phases of rest and reflection. While one trainer guides the group process, the other may reflect on the
program details or the group dynamics and prepare the next step. And, trainers need feedback on performance
and reactions of participants and themselves. Often, new materials are needed, cards have to be distributed or
collected, a dialogue needs to be visualized or several working groups to be supervised. If you cannot have a
co-trainer, insist on having at least @&vent assistant who supports you throughout the entire training.

Be playful

Creating a social environment conducive to learning is an important ingredient for a successful training, and
having fun can support that (depending on the cultural backgroundgn@®yg the training with an exercise in

which participants position themselves in a room, e.g. according to their home country, field of education or
level of knowledge on the training topic provides for a first opportunity for people to get to know another
Consider opening the afternoon sessions with a game. Also, when you are taking a role during a session in the
training, fill that with life, e.g. using an accessory to your clothes, giving yourself a funny name etc.

Graph7y tfl @Ay3 WOANDES 2F OKFANRQ AYy .t Al
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Powerful questions: key to unlockig new doors

GLFT L KIR Fy K2dzNJ G2 a2t @S + LINRBoOofSY FyR Y& fATFTS RSLIS
determining the proper question to ask, for once | know the proper question, | could solve the problem in less
GKFy TFAQAlbeNBinttdzl Sa d¢

The usefulness of the knowledge we acquire and the effectiveness of the actions we take depend on the
quality of the questions we ask. Questions open the door to dialogue and discovery. They are an invitation to
creativity and breakthrougkhinking.

Thus, asking powerful questions is a key skill for facilitation learning proc&s@sg training, new steps in
the group learning process should be opened by asking a carefully formulated and visualised question. It is
useful to pretest thequestion and potential answers once amongst the trainer team itself.

Vogt et al. (2003) present a wonderfully evocative description, of Fran PaaweydizS 8 G A2y a Oly o068 f A
you use to pry open the stuck lidonagain O y® wX8& LT ¢S KIF@S | aK2NI f SGSNE
on the can. But if we have a longer lever, or a more dynamic question, we can open that can up much wider and

NBFftfe A0AN KAy3Ia dzZLld wX6 dedp edolgh, theidwa sai stitjugzdldhdé A 2y A a |

ONBI GAQ@S azfdziAz2yaods
2 KAt S @2dz YIe y2G AYYSRAILFLGSt® 1y26 GKS OKIFNFOGSNRAGAC
recognize one. For instance, if you were an Olympic judge scoring the power of qaestiarscale from one
to ten (with ten being the highest), how would you rate the following queries?
1. Whattimeisit?
2. Did you take a shower?
3. 2KI(G LRaaroAfAGASE SErAal GKIFIG 6S KIFI@gSyQl GK2dzaKIG
4. What does it mean to be ethical?
Vogt et al. (2003) havested questions such as these in several different cultures. In the process, they have
discovered that, despite cultural differences, people quite consistently rate questions one and two as being less

powerful, and questions three and four as being morevpdul. Clearly, powerful questions are ones that
transcend many boundaries.

In a nutshell, powerful questions:

Generate curiosity in the listener
Stimulate reflective conversation

Are thoughtprovoking

Surface underlying assumptions
Invite creativity andnew possibilities
Generate energy and forward movement
Channel attention and focuses inquiry
Stay with participants

Touches a deep meaning

Evokes more questions

=A =4 =8 -4 8 -4 -8 -9 -9 -9

5Most of this text has beendapted fromVogt,Eric E., Juanita Brown & David Isa@693).
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Understanding the basic architecture of formulatingwerful questions is a key facilitation sKilhere are
three dimensions to powerful questions: construction, scope, and assumptions

The first dimension: the anstruction of a question

The linguistic construction of a question can make a critical differeneithiar opening our minds or
narrowing the possibilities we can considels it a yes/no question? Is it an either/or question? Does it
begin with an interogative, such as Who, What, or How?

WHO WHAT
WHEN WHERE WHICH
WHY HOW?

Wdza & F2NJ Fdzy =z GNB LI I OAy3 GK
intuition.
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More FPowerful

Less Powerful

When asked by Vogt et. al. (2003), most people rank these windsmore powerful to less powerful as
follows:

More Powerful

WHY,
HOW,
WHAT

WHO, WHEN, WHERE
WHICH, YES/NO QUESTIONS

Less Powerful

By using the words toward the top of the pyramid, we can make many of our questions more robust.

For example, consider the following sequence:

I Are you satisfied with the Blue Planning process in your ¢g@nt

I When have you been most satisfied with the Blue Planning process in your country?

I Whatis it about the Blue Planning process in your country that you find most satisfying?

1 Why might it be that that the Blue Planning process in your country has hagstand downs?
l'a @2dz Y20S FTNRY (KS AAYLIX S daeSakyz2é ljdzSainazy
@2dzQff y20A0S GKIG GKS ljdzSNASa GSyR G2 &aidavydz
| 26 SOSNE dzy f Siénis carefullyarsfted, it daniedsilyievoke a defensive response, as pec
GNB (2 2dzaidATe GKSANI FYyasSNI NI G§KSNI GKFyYy LINR O
@2dz SOSNJ Sttt YS SEFOGfe& ¢KI2G A&2 deKINB 60 RKE ] KOy
defend a given position or rationalize some past decision, rather than open new possibilities.

Just because a question is situated near the top of the pyramid does not necessarily mean that it is r
importantormoreN5 t S@F yi& GKIFy AG&a O2dzy i SNLJI NLa |d GKS
question can be extremely important.
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The second dimension: the scope of a question

As you work to make your questions powertalilor and clarify the scope as precisely pessible to keep
them within the realistic boundaries and needs of the situation you are working wigvoidstretching
GKS a021L) 2F &2dzNJ [jdzSaidAazy (22 FIFIN®» C2N SEI Yl
interesting, but clearly outsideth@ 02 LIS 2 F Y2aid LI NGAOALIyYyGaAQ OF
the short term.

The third dimension: the assumptions within questions

¢2 TF2NNdzZ | GS L2 ¢S NF dzf betjoneSaivard o agsurbiptidngl a@diuseithémz2 NI |
appropriately.S0,02 Yy G NI} a4 GKS ljdzSadAz2ys a2KIG RAR ¢S R
S fSIFENY FTNRY 6KIG KFra KFLIWSYSR YR gKIFG LI2a:
error and blame; it is a safe bet that whoever is responding will felelrdve. The second question

encourages reflection and is much more likely than the first query to stimulate learning and collabors

among those involved.

Byunderstanding and consciously considering the three dimensiohgpowerful questions, we can increase

the power ofthe questions we ask and, as a result, increase our ability to generate insights that help shape the
future. As with any new skill, the best teacher is experience, and the best coach is a thoughtful listener. We
encourage you to experiment with increasitige power of your questions and see what impact you have.

For example, in advance of an important meeting or conversation, spend a few minutes with a colleague and
write down several questions that are relevant to the topic. Rate them in terms of theiepd®eferring to the
three dimensions outlined above, see if you can spot why certain questions are more compelling than others.
Experiment with changing the construction and scope, to get a feel for how doing so changes the direction of
the inquiry. Be ste to examine the assumptions that are embedded in your questions and check to see if they
will help or hinder your exploration.

Above all the architectural consideration what matters as much as a good question is your own attitude. Paying
attention to yaur own state of being and how you are talking and listening helps to become an authentic
facilitator. Notice your own assumptions, reactions, contractions anxieties, prejudices and projections. To ask
powerful question you need to be seriously open, intgszl and curious about the answer, what Edgar H.

{ OKSAyYy OlFffa aldzyotS LYl dzANEE O6HAMCUO®

How can | frame better questions?
Here are some question®y might ask yourself to frame powerful questions:

9 Is this question relevant to the real life and real work of the people who will be exploring it?
f Isthisagenuine questiont 1lj dzSaiA2y (2 S6KAOK LkgS NBIff
1 2KFd @&o2NJ ¢ qiegtonto do? TYalis, wHatikiad of conversation, meanings, and
feelings do | imagine this question will evoke in those who will be exploring it?
1 Is this question likely to invite fresh thinking/feeling? Is it familiar enough to be recognizable
relevant ¢ and different enough to call forward a new response?
What assumptions or beliefs are embedded in the way this question is constructed?
Is this question likely to generate hope, imagination, engagement, creative action, and new
possibilities or is itikely to increase a focus on past problems and obstacles?
1 Does this question leave room for new and different questions to be raised as the initial ques
is explored?
SourceVogt, Eric E., Juanita Brown & David Isaacs (2003).

f
f
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Tablel: Questions for all seasons

Questions for all seasoris

Questions for focusing collective attention on your situation

=A =4 =8 =4

=A =4 -4 -4 -4

What questionjf answered, could make thaost difference to the future of (your specittuation)?
2 KEFGQa AYLERNII Yyl {2situtdrgzant why daiyoucae? dzNJ & LISOA T A
What draws you/us to this inquiry?

2 KEFGQa 2dzNJ AYy(iSyiAzy KSMEKO XKl d@dme §iKSi RISE LK
best effort?

What opportunities can you see in (your specific situation)?

What do we know so far/still need to learn about (your specific situation)?

What are the dilemmas/opportunities in (your specific situatin)

What assumptions do we need to test or challenge here in thinking about (your specific situation
What would someone who had a very different set of beliefs than we do say about (your specifig
situation)?

Questions for connecting ideas and finding dempinsight:

f
f
f
f

f
f
f

KFdQa GF1Ay3 akKlkLISK 2KIG FNB @2dz KSIFENAY3 ¢
KFiQa Ay (GKS OSyidiNB 2F GKS (Fof SK
KFiQa SYSNHAYy3I KSNB FT2NJ e2dzK 2KIFdG ySg 0O2yy
KFd KFER NBFf YSI yAy 3eaid?2Wiats@utised yo? What ¢hallénged o
KFdQa YAaaAiy3ad FNRBY GKAA LIAOGAINE a2 Tl NK 2k
about?
2 Kl GQa SSy @2dzNk2dzNJ YF22NJ §f SINYAY3IZT AYyaAIrk
2 Kl GQa KS ySE(netd3at6® 2F (GKAYyl1Ay3I 68

LT GKSNB gl a 2yS (GKAy3a GKIG KFrayQid &S 0SSy
clarity, what would that be?

N NN NN

N O

Questions that create forward movement:

=A =4 =4 =4

= =

What would it take to create change on tligsue?

What could happen thatvould enable you/us tdeel fully engaged and energized about (yspecific
situation)?

2 KFiQa Ll2aarof S RatBeNBandk oy RI &2 ONINGH KK HSNB | YR
What needs our immediate attention going forward?

If our success was congpely guaranteed, what bold steps might we choose?

How can we support each other in taking the next steps? What unique contribution can we each
make?

What challenges might come our way and how might we meet them?

What conversation, if begun today, coulgple out in a way that created new possibilities for the
future of (your situation)?

What seed might we plant together today that could make the most difference to the future of (y
situation)?

* Source: Vogt, Eric E., Juanita Brown & David Isaacs (2003
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Active listeningg five key elements

Listening is one of the most important skills a trainer can have. How well he or she listens has a major impact
on the training effectiveness, and on the quality of the relationship to the participants.

There ardive key elements to active listening. They all help trainers ensure that they hear the other person,
and that the other person knows they are hearing what they say.

Give the speaker your undivided attention, andmaowledge the message. Recognize that4verbal

O2YYdzy AOFGA2y Ffaz2 aallSht{la¢ t2dzRfed [221 G GKS aLISIH |
1 Avoid being distracted by environmental factors.
T a[AadSy¢ G2 GKS aLSI{SNRa o02Re& fly3dzZ 3So
1 Refrain from side conversations when listening greup setting.

Relax and be fully present

Use your own body language and gestures to convey your attention.

Nod occasionally.

Smile and use other facial expressions.

Note your posture and make sure it is open and inviting.

B/fO2dz2Ny 3S GKS &LSEF{ISNI G2 O2yldAydzsS gA0GK avirtt O@GSNDI

=A =4 =4 -4 4 =4

Our personal filters, assumptions, judgments, and beliefs can distort what we hear. As a listener, your role is to
understand what is being said. Thigy require you to reflect on what is being said and ask questions.
f wSTf{SO0l 6KIFIG KIFIa 0SSy &alFAR o0& LI NIYLKNFaiAyaod a2 KL
are great ways to reflect back.
T ral ljdzSadazya G2 Of I NAWSI yYOSANRIS A ye A dp Aay/Ti&dbd @2 XK | diL &R 20
9 {dzYYI NART S GKS &LISF{SNDna O02YYSyi{iad LISNA2RAOIffeod

Interrupting is a waste of time. It frustrates the speaker and limits full understanding of the message.
1 Allow the speaker to finish.
1 Do not irterrupt with counter arguments.

Active listening is a model for respect and understanding. You are gaining information and perspective. You
add nothing by attacking the speaker or otherwise putting him or her down.

1 Behumble open,and honest in your response.

1 Assert your opinions respectfully.

i Treat the othemperson,as he or she would want to be treated.
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Participatory course management: emanagement committee

Short description

To create ownership for the course as well astifier results, participation should go beyond using participatory
methods during a training workshop. Through ancanagement committee, a setting can be provided for
participants to give feedback to the trainers and to play an active role in shaping thmtr@rocess.

Main features

The cemanagement committee works on a daily basis. It will take a critical review of what has happened

during that particular day. This is a precious opportunity for the trainers to get first hand feedback from the

goup. TheF 2 f f 26Ay 3 RIFE&Q& LINBINIYYS yR g2NJAy3 adasSLia oAt
Based on a proposal from the trainers, the committee will
discuss about the continuation of the workshop process @
the following day. The more the participnof the co
management committee are involved at this stage, the
Y2NB (KSeé gAaftf GF1S NBaLR
process.

Membership of the cananagement committee will rotate
in order to give all participants this unique learning
experience. Acording to the number of participants and
the duration of a training workshop, emanagement
committee memberg; not more than 3¢ may have ane-
dayor a2-dayterm. You should try to make it a voluntary
task also offering interesting insight into thé tA y S NI &

Comanagement committee members should be invited tc
GFr1S Iy I OGAGS NRtS RdzZNAY
cover cofacilitation at a certain time, timé&eeping,
energising the group and questioning the participants
individually on th& impressions. A good practice is for the
O2YYAGGESSQa LI NIAOALNI GAy3
day with a participatory recap on the previous day and th
presentation of the daily programme (also see TV Bakul
Psychologically, it makes a huge difiece whether the
participants start the day or the trainers.

dziéé¢ v ¢

T2t 260

Graph8Y Cf A LIOKF NI Wt | NI
alylF3asSySyidaq

Practical hints

The performance of the first emanagement committee sets the example for the others to follow. Asking for
volunteers on day one normally makes the more dynamic group membspond first. Trainers should refrain
from sending out clear invitations to somebody who they feel would be a constructive member of-the co
management committee on day one.

Comanagement committee meetings can be time consuming. Trainers may be worrietthdhahey do not

have sufficient time to prepare for the following day. But evidence shows that the time investedin a co

management committee session will have clear benefits in terms of more ownership. This is the case when
participants take anactivlR2 f S Ay &Kl LAy 3 (GKS F2ft26Ay3 RIFe&Qa GNFAYA
O2YYAUUSS YSYOSNHE aK2NIlzx (dKSe& R2yQl KIF@S G2 Ay@AaS LI
be that they are just fine with what you have suggested.
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Visualizdion

Short description

Visualisation facilitates participation because it makes discussions transparent and visible for everghddy
visualisation is fun! Joy, laughing, and a warm atmosphere create a room in which people do open up more
easily, contrilite more and act in a constructive way with each other. By making the invisible visible, we can
express, touch, an explore ideas and relationships until we discover the missing links in our understanding and
wisely choose what to do next, e.g. to join psmf information into a cohesive picture of the whole.
Visualisatiorthus helps to express and easily share what emerges from dialogue and reflection. Visualisation
sets the stage for a collective memory being not only visible, but also mobile, evenlamthrunas it keeps
all-necessaryontent for photedocumentation. Visualisation increases the possibilities of participation,
especially for those who are not the first ones to speak up.

Main features

Using visualisation in an appropriate manner hamatous advantages in terms of enhancing participation and
learning through:
1 Increasing the transparency of the group process for all participants and helping participants identify
with the results.
1 Improving interaction as it significantly increases th@ayunities for personal expressions.
1 Encouraging the quieter group members to express themselves easily.
1 Serving as a mirror for what may hamper communication: controversial views, friciiods,
misunderstandings

Encouraging short and concise expressiohconcerns and/or statements.

Providing an opportunity for somebody who wishes to make his/her expressions anonymously.

Making a quick opinion poll of priorities in the group by everybody putting a dot against his/her

preferences.

f Raising participan® 2 6y SN&A KA L
good visualisation, e.g. by group work
presented during a plenary session or
GKSNB LI NIAOALI yia
into visualisation during the plenary
session, and not just those of the trainer.

i Facilitating understanding becauge
stimulates our visual sense and not just o
sense of hearing.

1 Facilitating documentation.

= =4 =4

Graph9Y Cf A LIOKI NIi WDdzA R
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Introduce writing rules right from the beginning (see photo).

Familiarise everybody with the use of colours, shapes and sizes of cards.
Providelearning opportunities for the use of space and structure in visualisation.
Provide constant feedback on the quality of visualisation.

Serve as a model for sound and convincing visualisation.

Enhance creativeness in using visualisation

=2 =4 =4 -4 -4 -4

———
- e come o

Rt egiie. | | BULETS COLOUR LINE
writien fost [ |Moesfeel P Clitg | | EutiqE g | [ Rk fmos

abc 410 ’ —

= | | At ?;_—% =

ARROWS FIGuees POXES SHADING

et ilerivi Bring ife o work Higuigut € sets it ttems
agart ft tewes ofthe poge
%m& Express emotion amgzwo( idas A chimension

@ Brittoheine @ posteo. de

Graph10: The essential 8 for visualisation
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Generating andorocessing ideas

The purpose of this step is to discover new ideas and responses quickly. The emphasis-i;xgragehany

ARSI&a | a LlaarofsSy y2G 2y FTAYRAYI WO2NNBOGQ yasSNAEROD®
G2 0SS OfdzZAGSNBRI AdSd LMzidAy3d G23SGKSNI GKS ARSIFa GKI G
clusters may be prioritised to set the stage for deeper exploration. There are variations in how best ideas can

be expressed: by writing cardwdividually, writing cards in small groups;&d f f SR Wodzl T Ay 3 3 NP dzLJ3
visualising ideas immediately, i.e. writing them on a flipchart-byp@ne.

Brainstorming Using visualisation for generating ideas through brainstorming prowidexpportunity for

everybody in the group to express her/his ideas. It thus avoids the inevitable disadvantage of a question put
verbally to a group to which only a fepthe dominant speakers and maybe a few who are requested directly

by the trainerc will get a chance to contribute. Generating ideas in this participatory manner increases the
LRGSYGALFE 2F @QradzZ t AdAy3I LI NIAOALI yGaQ SELISNASyOSaod

Therefore, generating ideas is not only restricted to prospective questions, but can also cover analytical

questions It will thus demonstrate how much experience the group has in identifying the different features of

a key issue. Generating ideas should necessarily lead to proceStirngwith a good statement or questions

you want to elaborate and definerules@K | & ay 2 2dzRISYSy ez az2yte 2yS LISNA
encourage odd ideas. Visualize the ideas visible for everybody in the room either on cards-{onptest) and

then pin them on a board. You can already anticipate the clustering. This cambéby the trainer/facilitator

or by the participants themselvés { 2 YS ARSI & YAIKG ySSR Of I NATROIFIGA2Y 0o
b2NXIffe GKS OfdzaGSNAR R2 y2i LINRPOARS adzZFFAOASY(d waidNH
is therefore recommended in order to end up with a limited number of topics/issues with which to go forward.

It is important to clearly state that thodesues, which have not been prioritised]l not automatically

disappear. They may be considered dater stage of the discussion.

Buzzing groupsA different setup for generating ideas can be through®d f £ SR WodzZl T Ay 3 I NP dzLJA ¢
session breaks into stdroup of 24 members; just by moving the chairsto briefly discuss a particular

question The room soon fills with noise as each-&lblR dzLJ Wo dzl 1 SE&Q Ay RAaOdza&aA2yd b
gAftt 3INBS 2y I TS OFNRa G2 0SS LINBaSyiSR Ay (GKS LX Sy
generating ideas but also for reflecting mssons learnt from a particular session, eventually with an input

from the trainer followed by a plenary discussion.

Mind mappingis a fast and easy way of structuring and documenting the flow of ideas or information on a
specific topic. Additionally, @llows the grouping of information according to importance. Whenever an idea,
which was previously ovdooked, comes up, it can easily be integrated into the mind map. Mind maps can be
best elaborated in smaller groups. A plenary session is then needmahipare and synthesise the different

mind maps. If groups had complementary questions to work on with the different mind maps, these can be put
together to create a whole picture regarding a particular topic.

Practical hints

1 Brainstorming sessions based everybody writing cards, which are then visualised and clustered, are
tricky because you risk having too many cards and spending too much time deciding which idea to
attribute to which cluster.

1 Questions to generate ideas need to be carefully formulatedvell as the number of cards that these
would result in. If, according to theumber of participants, 50+ cards can be expected, it may be an
option to write cards in buzzing groups.

9 Clustering does not have to be done together. It can be delegatedjtowp ofparticipantswho will
then check with the group to see if what they have produced is accurate. This is especially
recommended for groups with more than 25 participants

Setting priorities is often indispensable in order to identify the main idsasés/topics for the next working
steps. Itis good to see the trends in the group discussion, but at some point the best way is to put dots next to
the priority cards and then pick out the top 10 or the top 5.
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Thedrcle Way

The Circle Way is a powerftollaborative conversation approacto exchange knowledge and personal

experience, gain new insights and bring meaningful conversation to the suffacaesand of years, people

have formed a circle around the fires to share knowledge, experience, aridsstorcare for an organize

themselves. The circle has become a place where people can listen, be heard, think, create and work together.
Christian Baldwin and Ann Linea and others have reintroduced the Circle Way as a conversational methodology
to privateand business settingsee Baldwin& Linea 2010 the Circle Way, the action is more formal than in
casual conversation. The actual content may be the same, but the patterns of engagemlemspeaks when,

how people listen, how interaction unfolds amdat is expected after the circle session is finishede

influences greatly by circle structure:

To understand the power of the Circle Way and the kind of insights that can pour from the group process, it is
helpful to understand that when people ciecin a ring of chairs they are activatinganchetype a collectively
inherited unconscious idea, pattern of thought or image, that is universally present, in individual psyches. In
other words, circle is social DNA.

Thecentrein the circle is a focalgint that provides neutral space, a third point between people. In practice, it

can be a candle, a bouquet of flowers, pictures related to the topic or the personal objects mentioned above.

Usually only one person speaks at adiriihis can be managed bying a talking piece or following an
FINBSYSyildad ¢KS /ANDES 2Fe adlFNIa gAGK | &A0FNIAYy3 LIR2AY
learning objectives, followed by a cheick During the checin
participants get the chance to introdutkeemseles respond to
the invitation, or share stories about what brings them to the
circle (i.e. the training workshop.)

The Circle Way is based three principles

1 Rotating leadership
I Sharing responsibility
1 Relying on wholeness

Three practicesupport lively @gagement in the circle:

1 Attentive listening
1 Intentional speaking
1 Attending to the welbeing of the group

Graphll: Circle centre

Threerolesare important for the functioning of the ile: Ahost prepares the ambiance of the circle like the

host of a dinner party. He or shetaup thecentreandholds the space for conversation and then participates

in the conversation as it occurs. In a training contggy as the trainemost likelytakethis role Aguardian

helps to fulfil its social contracts, timeliness, and focusoHghe mindfully watches the energy and gives

signals to pause, as necessary. The guardian hols a pleasanioi3eSNE I yR KFa (GKS 3INRdzZLIQa
interrupt the process for the purpose oliosving down a higkspeed conversation to (re)focus on theeantion,

or to focus on the agreements. This role could be tadiginer by the cotrainer or a participant. Depending on

the intention and setting of the circle,stribemay need to take notes to catch the essential thoughts of a

conversation or note a desion that has been made. For example, the scribe could note insights gathered in

the reflection sessions of a trainimgorkshop

The Circle Way can be used in training workshops, for example, to start each day with a meaningful question
that everyone carshare thoughts on (cheek), or to start the whole training workshop with a personal touch,

by asking participants to bring an object that symbolises the training content and share its meaning in a circle
at the beginning of the training workshop.
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Groupwork: different settings and formats

Group work is an indispensable feature in participatory training workshops. Group work will have different
functions according to a particular sequence: generating ideas, reflecting on particukss, isgarkingout

solutions, preparing a planning etc. Compared to plenary sessions, group work provides much more room for
participants to be active.

Working in small groups provides room for intensive dialogue and reflection. Ideally, il grembers
contribute, what would not be possible in a plenary session. Group members only mobilise their energy if they
have a clear common understanding of why they need to work together and where this will lead them.

Working in small groups provides apportunity for the participants to test their sefegulatory abilities. This
will start with the designation of a facilitator and somebody to present the results. But depending to the
setting, small groups (8 members) may even be able to proceed withatfacilitator.

T tFENIAOALIl yGa& NBYFAY Ay LISyl NE aSaaizy a2 (KSe
previous section).

1  When groups need to have quiet time for reflection or space for discussion without distwthiacs,
they may be better off in separate rooms.

1 Rotating groups (in one room) is a particularly interesting setting, allowing all participants to
contribute to what each group is doing: A certain number of complementary tasks are assigned to
different groups. Each group starts with a —
particular task and then moves on to the next P A
task for commenting and complementing what 1 s
the previous group has done. According to the
number of participants, it may be useful to give
the same task to 2 different groups angka
them to merge their findings into one
presentation at the end.

In preparing for group work there are a number of
guestions the trainers need to ask themselves:

1 What are the expected results from group

work?

1 How many groups should be foed?

1 How should the groups be formed? ‘

T Should the groups work on the same topic or o/{
different issues? ‘
What should the group assignments look like?
How should the group work results be shared
and discussed in a plenary session?

f
f

Selfmanaged groups work el if they select a discussio ,a

leaderarecorder, a reporter and amekeeperright at Graplzf_'FIichalrt '‘Guidance for effective group
the beginning of the group work (segaph). work’
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There are some rules of thumb for trainers/facilitators for successful group work:

1 Provide detailedwritten instructions for group work.

1 Provideguidance for effective group workseegraphbelow), and ask the group to assign respective
tasks.

1 Provide aime budgetof at least 40 minutes and make the rules explicit about how groups can get
additional working time if needed.

1 Do not compromise on the necessity ofiaualizedpresentationof group work results. Respect the
SFF2NI A GKS 3ANRdzLIA KIS Ay@SadSRe !al GKS 3INEPdza
a concern.

f  Encourage the group tmake assumptionss KSNBE (1 KSe& R2y Qi KIF @S Ay TF2NNIF (A
about finding the correct result, but applying approaches.

There are a variety afays to form group® / 2 dzy2ZoAéy R &4 Mi KS |j dzA O1 S&Migoédr @8 2F F2 N
overview of how groups canbe form@ll y ©6S F2dzy R Ay w2 0 SThdEmost partiipat&WBE Q & 2 dzh
way, he suggests, is to let the group decide on the criteria of group formation at the first instance and then

form groups accordingly.

Support group work Even if the trainers trust #hselfregulatory abilities of a group, they should check from
time to time to see if things are going smoothly. Groups may get stuck for some reason, e.g. lack of clarity
about the task or difficult group dynamics, and will welcome a-teefieted intervantion from the trainer. But
for the sake of enhancing setgulation the trainers may introduce the rule that they will only intervene on
request.

Interactive cames

Interactive games serve &ebreakers in between training sessiotfaised wisely, thepermit us to learn
about complex systems and issues while interacting with each othenam#formalway.¢ K S &m{ Tidkiing
tfleo0221¢algRY&PBYS LINEBE&HhdEBItetalt& Games tiafisupport the learning
process (sekinda BootlSweeney & Dennis Meadows (2010 & 2016) and Dave Gray & Sunni Brown (2010).
Debriefing after each game is essential. The seven steps outlined below provide some practical guidance. You
may choose to skip some of these steps or condense several of themnatphase o€onversation with
participants’

1. Describe the problems and events that occurred during the game.
Determine the extent to which those problems and events also occur in the real system.
Decide what factors in the game were responsible for thosdlems and events.
Determine the extent to which those factors are also present in the real system.
Identify changes in the game that would avoid or solve the most serious problems.
Indicate how corresponding changes could be made in the real system.
Gah commitment to achieve the necessary changes in the real system.

ohrwWD

~

Ensure that the players feel a sense of responsibility fob#teaviourthat occurred in their game. This is
critically important. If they attribute it to some exogenous influence, randamable or a mistake by the
facilitator, they will have no incentive to examine the game process and learn from it. Through your careful
facilitation, you can help them to become students of their dvahaviour But you must do this in a way that
avoids enbarrassment.

Selection of other methods

This chapter contains a few participatory methods to be used during the training process. While an
WAYTF2NXEFGA2Y YIEN]JSGQ OFy 6S dzaSR F2NJ aKFENAy3I RAFFSNBY
WSELISHII ARgzAYIQ Aa | F2N¥IG F2NJ 3SGGAYy3I YIFEAYdZY @It dzS
ALISOALE YSOK2R FT2NJ SELX 2NAYy3 yR Fylfeaay3d 158 A&aadsSa
used for varied purposes.

6 Robert Chambers: participatory workshapa sourcebook of 21 sets of ideas & activities. London andirgt€002
7 Source: Booth Sweeney, Linda & Dennis Meadows (2010 & 2016)
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The information market is a method for stimulating the exchange of information among many people
simultaneously within a limited period of time. The method is based on the idea of a real market: buying and
selling. This means that the klis also keen to get feedback from (potential) buyers.

Getting started Each participant prepares a pin board containing the information to share. Attractive media
for presentations like photos, postegrapts etc. are displayed.

Startingthe sellingand buying ¢ KS LI NIGAOA LI yia 6K2 SEKAOAG GKSANI 02l
YSYOSNR 2F (KS 3INRdzZL) 6K2 Fdzy QG A2y | Dthed deddtfBNBE QP ¢ KS Wo
information, raise questions and enter into a discussiartheir areas of interest. Depending on what is

presented sellers may invite buyers to write their comments on cards to be added to the presentation. Once

0KS Wodz2SND Aa &aFGAAFASR 6AGK GKS Ay F2N¥Imiovedny 206l Ay S

Changing the roleAfter 20 or 30 minutes the roles are changed. The former sellers of information will act as
buyers and the former buyers now act as sellers.

I The information market is a very useful method, even for groups betwad30 participants. For
groups with a size above 30 it becomes more or less indispensable. The information market is a good
alternative when participants are too tired to listen to group work presentations. If group work results
are presented in suchfarmat it is importanttopredA RS |y 2 L2 NIidzyAGe F2NJ 0KS
written feedback.
1 Afinal assessment is recommended, depending on the objective of the information market, e.g.
through a flash light or, possibly, a small task force which premasssithesis which is then presented
and endorsed by a short plenary session.
1 Itis essential to give clear explanations on the market rules and that whoever is responsible ensures
proper time keeping.

Expert questiomig is a good way to get input from an external resource person in a way thpores as

YdzOK & LlraaArofsS (2 LINIAOALIYGEAQ yYySSRaAad® ¢KS SELISNI 6
LI NIAOALN yGaQ |IjdzSaidA 2y a-tp withitoo Mang @ndaosrly tai§eteiP@vgrPoirg T Sy  a K
presentations, this method becomes even more attractive.

Preparation Check with the resource person that he/she is comfortable with the method. Participants need to
have time to prepare their quéisns, which is normally best done in groups. The questions are visualised after
they are agreed upon in the plenary session.

Questioning the expertThe expert gets an immediate overview of the questions the participants are
concerned with. He/she may stawith one or the other question. Time for answering a particular question is
limited. The expert should react to all the questions.

Lessons learnt and followap: A short synthesis by the trainers will close the expert questioning session. A
discussion ten needs to take place on how the results are to be used in the remaining workshop process.

1 The number of questions should be limited. Prioritisgroups come up with a lot of questions during
the preparation phaseQuestions, which areot prioritised,are not lost. If time allows they will be
taken up during the expert questioning session.
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1 Time keeping is crucial. If an expert tries to focus on a few questions he/she should be reminded that
thiswould lead to other questions being dropd, which would be against the main idea of a
participantdriven expert questioning.

1 The trainers should seek feedback from the group as to what extent they feel thagstionis

AdZFTAOASYGte FyasSNBR® LT we S at@dbodi sl tnito cBnzeld vy SE G

back to it.

The World Café is a method to enhance dialogue among people from different backgrounds and different
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people can move from one table in the Café to another. What emerges at each table, as a visualised result of
the dialogue, already reflects different views and perspectives. The World Café can have a more exploratory or
a more soluibn-oriented focus. Two or three question will be discussed in dialegitrea minimum of three
successive conversation rounds.

The World Café starts with a wdédirmulated question capturing an issue of common interest. The question

should ke put in a way that it provides a strong incentive for starting a dialogue. People sit at tables with a
permanent convenor who gets the ball rolling while the others move to other tables (after approximately 30
minutes). Ideas and thoughts are visualisedaopaper tablecloth. At the beginning of the second and third

round the convenor presents a little summary to the newcomers on what has been discussed so far. Finally, the
KAIKEAIKGA FNRBY goKIFG KFad SYSNHSR 7T NERoviverfdnt@id G 6f SQa
divergent features with regard to a certain issue. Results can potentially be exposed and shared in an
information market.

1 The host of the Café (trainer) needs to thoroughly explain the rules for communication in the Café.
He/she needs to createvmarmatmosphere where people feel comfortable sharing their views and
SELISNASYyOSad Li A& (KS Kz2aldQa Rdzie (G2 AYyAGALFGS
and to facilitate the final sharing session. He/shesaxg the custodian of the six World Café principles.

I The convener needs to start the discussion at a particular table. He/she invites everybody to visualise
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presens a short recap of what has been discussed so far.

World Café Principles

Set the context

Create hospitable space

Explore questions that matter

9y O02dz2N} 3S SPSNEs2 )y
Connect diverse perspectives

Listen together for instits

Share collective discoveries

= = =) = =] =| =
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variation, the method can be used to make visible the different views, opinions and backgrounds in a group.
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participants with different backgrounds by positioning them as distinct visible groups. feonge,

participants may be asked to position themselves according to the type of organisation they work for:

government, NGO, private sector, others. Witis method the respective features of the group become easily

and quickly visible. The trainers may walk around and ask people to say a few words about their organisation.
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Participants are therefore asked to position themselves with regard to a controversial, provocative statement.
Everybody has to take a stance according to his/her level of agreement or disagreement regarding this

statement. Therainer/facilitator gives a few participants the chance to explain their position in more detail:

G2Keé FFNB @2dz adlyRAYy3I KSNBKE
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workshop. Peoplare asked to position themselves from the centreery satisfied; to the peripheryc less
and less satisfied, again with the possibility for a few participants to@ain their position.

§ Prepare the space in which participants will Ree 1 2 0 dzZAf R (0KS f AGAy 3 WwWaOdzZ LIid

f DNRdzLJA F2NX¥SR & LINI 2F F fAGAYy3I WwaldzZ LIIdz2NBQ YI &
AYGSNI OGAGS aSaaizyod !a WwWaodzZ LIWdz2NBaQ I NB y2NXNIffe
such interactivesessions in a row.
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1 This method can also be used for positioning the participants according to controversial statements.
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Margolis Wheel is a peer exchange format in which participants play the role of consultants and client and give
and receive adee from a bunch of other participants. It is a great way of supporting networking and exchange
among participants.

At the end of the workshop, it is time to reflect about how to apply newly acquired knowledge and skills. This
exercise enables participants to share and receive advice on real challenges and opportunities they face in your
own work context.

At the same tine, the exercise acknowledges that there is plenty of expertise in the group and that fellow
participants might have valuable knowledge and experience to share that can help each other advance in their
work.

1 Divide participants in two group#n each the same number of pairs of chairs, facing each other,
arranged in a circle (segaph.

1 Ask participants to reflect and choose a problem or opportunity related to implementing Blue IES, Blue
CCA or BPIP in their own work on which they wouldtbkaebtain advice. Remind them, everything
that passes is in confidence between partners!

f 1a81 LINIGAOALIVYGEA G2 &ard 2y | R2N&EASNN YiRK 21K a5y 2K Si K
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posing the problem, and two minutes for adei

9 Signalize after two minutes that only one minute is left. After three minutes signal again and ask all
participants sitting in the outer ring to move one seat in thensadirection. The inner ring, of
counsellors, stays put. Repeat this proceduntil the outer ring has gone round.

1 When the outer ring has gone rounchunsellorsand clients swap seats. The procedure is repeated
with the roles changed.

1 Remind participarg totake notes during the exercise, otherwise much will be forgotten.

—_—

Graph14: Setting for Margolis
wheel

Graph13: Peer consultation (ToT Bali 2017)

8 Adopted from Robert Chambers (2002): Participatory Workshops. A sourcebook of 21 sets of ideas & activities
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5. Feedback, reflection & learnirfg

Feedback is often an entry point to reflection. From feedback you can get the lesson that in a certain situation
you could have done better degpiyour best intentions. Of course, you could come to the same conclusion
from selfreflection, but often it is more convincing if others confirm what you might have guessed. And even if
you start from feedback there is still enough to do in terms ofslection, either on your own or together
with others. It starts with two simple questions:

1 What prevented me from doing things the way | intended to do them?

1 If I could start again what would | do differently?

The topics and issues to reflect may be moréess complex. But reflection will lead to a plan about what to do
differently in a similar situation in the future.

From a learning perspective one could say that you have learnt something because you have analysed your
behaviour and identified and sp#ied what you will and can do better in a similar situation. And you already
know that you will be in this situation in due course and you have/can make your plan about how to do things
differently. This type of learning can be considerediagleloop-learning

If you wantdouble-loop-learningyou should organise yourself in a way that you benefit from feedback and
reflection loops on a regular basis. You may have realised that you can do things differently, but not following
the quickfix-mode. Regulafeedback and reflection loops would provide you with an opportunity to discover
0KFG OfSy2URSIoh ARi2Sa y2iG ¢ 2 N}hing rSladdd tzydiir atiitkde\aBto youdr basi@ Y S
competencies, which you need to address. And if you want to @aaomething on this level it becomes
indispensable to go for regular feedback and reflection.

Rules for Feedback

Good feedback requires rules not only for the one giving, but also for the one receiving feedback. These rules
may be modified according to pécular settings in which feedback is practiced, e.g. a training workshop. Here
we present the more general rules for giving and receiving feedback.

1. Offer feedback, make appointments$n the context of a training workshop & much easier to arrange for
such an appointment. Feedback loops are part of the traimingkshop, whichof course, should not prevent
the trainers from offering feedback to whom-swer at a particular point in time.

2. Speak about behaviour, not persality. Why people act as they do is part of their personality. Give your

FStt26 LINIAOALNI yia GKS 2L NIdzyAde G2 OKFy3aS & YdzOK
dA0dzZ GA2Yy Ay &dzOK FYyR &dzOK | oBBobét AVYERSHERIBRELARARRY
wonderful/so aggressive/sce..

3. First give feedback on things/behaviour that you consider positive. Feedhadiften spoiled because the

giver is eager to share his/her critical observations. Starting feedback vigthvtth mobilise the defensive

mode of the feedback receiver. Therefore it is recommended to start with a positive feedback/appreciation for
i KS LI®faEs2whiohivill trigger an open mind for listening to the critical observations at a later stage.

4. When speaking about behaviour to be improved describe it without judgmexat being judgmental at
this point is crucial, to avoid otherwise defensive mode of the feedback receiver. It is wiser to explain the
consequences of certain behaviour in a pautar situation in order to make a convincing point about what
could be improved.

5. Give timely feedback, do not overdose. Givifedback immediately may be appropriate but it may also be

wise to let the emotions cool a bit before giving or receivinglfesek. If you wait too long the time lag may

0502YS |y Aaadzs$S 64a2Ke& RAR KSkaK$S gl Al FT2NJ a2 t2y3 0S¥
session.

9 Adapted from: Integrating Climate Change Adaptation into Developmenp&ationg A PracticeOriented Training
Based on the OECD Policy Guidance. Trainer Handbook. GIZ 2011
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6. Give feedback without making reference to othe®.SFSNNA Yy 3 (2 a2VYSodmswandf &S oal
a2 GKFQG @e2dzXeo YI1Sa @2dzNJ YSaal 3S tSaa O2y @Ay OAy3Id Li
According to the relationship between-smd-so and the receiver of the feedback the latter may switch to

defensive mode.

7. State cledy that this is your perception and not the ultimate truthThe best way to show that it is your
LISNOSLIiA2y Aa (2 aLISIF|1 Ay (GKS WLQ T2N¥Yo ¢KS Y2NB @&2dz
convincing your message becomes. The advantagé 8t WL Q T2 N) f A $Ha AR ¢l RANMFOMyATH Al2
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8. Your feedback is an offer that the other person may user not use.Pushing too hat for the receiver to

proclaim what he/she will do things differently can spoil the whole session at the very last moment.

9. Do not expect immediate visible changes.

1. Ask for feedback when you feel there is room for improvent. In the context of a training workshop, you
may ask for feedback just because you see yourself as a learner and you want to seize the opportunity of being
together with experienced trainers.

2. Be patient, make appointmentdn the context of a trainigworkshop, it is still good to be patient, but
making appointments will be much easier.

3. Refuse feedback when you do not feel comfortable with the issue, time and place, or the petsénQ &
important for the receiver to assume this responsibility inertb avoid that feedback may become, e.g. in a
training workshop, a window dressing exercise.

4. Concentrate on listening, do not correct, explain and defefthis is the most challenging rule because

there will most probably be moments where you feelitad to defend yourself. And if the feedback you are
NBEOSAGAY3a A& aiGNpy3dfe 2dzRIAYSyYydlf @2dz FNB ft26SR (2 F
behaviour. But it is hard to draw the line between explaining and defending.

5. Ask for exampled iyou do not get the point.This is an important strategy to push the giver to be more

concrete in his/her critical observation. He/she may hope that you have understood his/her point and so there
is no need to be more specific.

6. Think about feedback befe speaking about it. Taka momentofseNB ¥t SOG A2y | yR R2y Qi ¥
pressure to react instantly.

TO {& GiKIy]l & 2¥#en wksense thatithelidier iSaddindzankanother and another critical
observation help him/her to come to thend of the feedback session.

8. You alone decide on actioff. you take action only to please the giver or because the giver has put too much
LINS&&adzNBS 2y @2dzz &@2dz YIe GNB (2 R2 GKAy3a RAFTFSNByGt e
improve on how you do things.
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Arrangements for feedback and reflection

There are multiple arrangements for feedback and reflection: individuatefdction, sitting together with a

buddy, group feedback and reflection etc. Here we focus on what ismemmded in the context of a training

workshop.

Individual and fac¢o-face feedback and reflection in a pairing or in a small group may be used continuously

during a training workshop in order to reflect on the lessons learnt from a particular sessiaensegor
module.

Group feedback and reflection is particularly useful in connection with simulations (After having lived a

AAYdzZ FGA2Yy AG A& AYLERNIFYyG G2 adSLI obF Oz 3ISG 2 dzi

Now, for feedback iad reflection to take place we recommend the following steps:

1. The team that performed during the simulation sits together with the trainers in a circle. The team

gets the first opportunity to reflect on what they have done. The trainers would ask for their

impressions about the quality and the pertinence of their performance and the team would eventually
come to a few points with regard to the inevitable question: if you started again what would you do

differently? While they are talking the others in theogp (who have been actors, e.g. trainees,
students, ceworkers) will listen.

2. The trainers get their chance to provide feedback according, of course, to the rutesided above.
The receivers of the feedback, the team, may react, but according to the sales. The others listen.

3. ¢KS GNIAYSNE gAff 3IAOS GKS 2LIRNIdzyAde G2

have one eye on the respect given to the rules. If necessary, key learning points can be visualised.
However, visualisinthe whole session stepy-step is not recommended because it will hamper more

than support feedback and reftéon.
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6. Designing a training programme

This chapter provides an overview of what needs to be taken into consideration when designing a training
programme. Regardless of whether the training program is complex or not, thorough and deliberate
preparation and design are indispensable.

Even if this training manual focuses Blue Solutionsrainings, we would like to present this chapter in a way
that it can also be helpful in designing training programmes and workshops inaihgrxts Training design is
to be seen as erosscuttingendeavour, i.e. certain steps and tasks are relevant for whatever content the
training programme or workshop might focus on.

Make training an effective part of coastal and marine management

Blue Planning in Practice, IntegratiohEcosystem Services and Adaptation to Climate Change require new
technical skills at individual level and expertise in promoting the necessary institutional change. While a
training workshop is a good opportunity to initiate and inspire learning, chaimgadividual and institutional
routines take time. For impacts to materialise, political awareness and will at institutional level are necessary.
These can only partly be achieved through training, even with clearly mandated multipheis. training
workshops always need to be aligned with other capacity development activities in order to be effective (see
text box below):

Ideally, the overall strategic goal of the process is fixed first, and then training is chosen as means to this end.
Training can be a dooropener, leading, for instance, to pilot applications. But trainings have major impacts
only if they are embedded in strategically designed capatgtyelopment advisoryand mainstreaming

processes.

Four dimensions of Capacity Development:

People This dimension of capacity developmemimarily looks at how to develop human resources anc
to use them within the respective institution. It comprises the transfer of knowledge, experience, skill
values, and behavioural changes. Training

Organisational structures and resourceshe ainis to boost organisational output through training and
upgrading for the members of the organisation, the establishment of management and incentives sy:
the development of an organisational and management culture, the improvement of work procesdes,
the extension of taskelated organisational networks.

Networks and CooperationThis dimension tries to develop and improve cooperation structures and
networks in order to allow for an improved output of a whole system.

Framework conditions This dimeni®n look at how to improve legal and administrative frameworks for
the activities of individuals and organisations, the gearing of state policies to development, and the
promotion of cooperation between the state institutions and other stakeholders.

Clarify objectives and major themes and togic

We assume that an institution takes the initiative for a training programme and asks an internal or an external
trainer - or a team of trainerg to prepare a training programme. The first question the trainers must raise
regards the objectives of thestitution, i.e. what the instittion (client) wants to achieve in the short, middle
andlongterm¢ I £t {Ay 3 | 62dzi a202SO0GAQPSa¢ aKz2dzZ R Ay Of dzRS Of I NI
desired impact of a training programmasking the client abauobjectives also clarifies their expectations-vis
a-vis the trainers. Trying to understand these objectj\gges hanein-hand with the exploration of underlying
assumptionsQuestions to be answered include:
1 How does the training course fit into the oedircapacity development strategy and change process?
1 What are entry points?
1 What enabling factors or challenges aeding the training topicBPiP, Blue CCA or Blue I&&tin
the institution (or the countryy
1 What capacitiesnd capacity gaps with gards to knowledge, skills, awareness and attituebestin
the institution (or the county)?
1 What are needs at the institutional and individual level?
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The trainers and the client institution also need to agree on the approach. It will be fairly diffidult a good

compromise if the client wants an input and content driven training while the trainers are in favour of a

LI NIAOALI G2NB GNIAYAY3I FLILINRBIFOK® wS3IFNRAYI GKS a LILINE
institution how the trainingorogramme should be structured.

The following questions are most helpful in this respect:

T Wil training workshops consisting of a single event be sufficient?

1 Should a modular approach be given priority, which means organising the training processias a ser
of workshops, team and/or individual coaching?

1 Based on the agreement on the participatory orientation of the training programme, what approach
will be taken for the training process to be adopted, e.g. case method?

1 On which levels should the trainingprkshops take place, e.g. counttggal, national, regionagr
global?

At the end of this clarification, the trainers need to be convinced that a training programme is the right way to
FOKAS@S GKS Ot ASyiQa 2o02SO0i0 hdhér&apacity Buiding seagufesgbingli KS G NJ A
0S282yR GKS GNIXAYSNEQ YIyRIGSo

Learn about participants and their needs

The agreement with the client institution will already have provided information on the participants in the

training process. But as the traghld LINR ANI YYS dzy ¥F2f RaX (GKS |yagSNI G2 GKS
LI NIAOALN GSKE gAftft 06S02YS Y2NB O2yONBGOS® / NARGSNRAIF | NE
participants.

If, for instancegTraining of Trainerd ¢  ombrRsfops are part of theéaining programme you need to define
what is required from the trainers in terms of background and experiences in order to qualify for a ToT
workshop? In defining criteria the organisational context needs to be taken into consideration: will the
participants be in a position to use their newly acquired capacities and competencies in a way that the
expected outcome and impact can be achieved?

There are other questions that have to be taken into consideration when selecting participants for a training
programme:

1 How many participants do you want to have in a training workshop? What is the maximum and

minimum number?

1 What mix do you want to have in the group in terms of experience, professional backgrounds and
institutional affiliations?
How can you make thgroup gendetbalanced?
2KIG FNBE @2dzNJ FaadzYLliAzya Fo2dzi GKS LI NIAOALI yiaQ
approach?

1
1
hyOS GKS LI NIAOALI yGa INB &St SOGSR: GKS ljdzSadazy ySSFK
LINE INJ YYSKENEE KBS NIINI Myt & KI @S | aadzYLliAz2ya Fo2dzi GKS LI
However, there is sufficient evidence that it is useful to provide future participants with an opportunity to
indicate what they want to happen during the training workshoplides for them to see it as a success. One
could also pose the corresponding questions on what should not happen. This feedback is valuable for helping

the trainers in designing a training programme or a training workshop. And potential participants can
eventually be involved in the design process.
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Define learning objectives

In order to define learning objectives, it is helpful to go to the very end of the learning process by answering
0KS FT2ft2Ay3 [[dzSadAz2yyY agKIl iy GiKRdd Ri L% WK OA LI yiGa o
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Formulating learning objectives is a key step to preparing a training workshop. It is the anticipation of what
participants will take home from a training workshop in terms of newly acquired abilities angatencies.

This will set the stage for how they will use these newly acquired abilities and competencies in order to achieve

the expected outcome and impact of the training programme/workshop. Learning objectives already provide
indications on stages iktS 62 NJ] 4 K2LJ LINPOSaa o0SOldzasS az2yvy$8 2F (4KS 206
NBIFRéXZ 6KAETS 26KSNER NB 2yfteé | OKASGSR |G GKS SyR 27F i

N )

It might seem premature to talk about learning transfer at this std@i& preparing for learning transfer starts
with the selection of participants. Conditions are favourable for learning transfer if a participant is mandated
from within his organisation, i.e. his/her section or his/her department. Ideally, the superforedehis/her
objectives for what he/she expects the staff member to take home from this training programme. The client
organisation should do this as soon as possible.

Mandating a participant in a training workshop may take the form of a participantibgrigs/her case/

project to the training workshop. Maybe there are already initiatives taken in his/her organisation on designing
particular trainings programmes and the trainee is now mandated to use the training workshop to get input
and ideas for thignternal design process to move forward.

The more an organisation shows itself indifferent to one of its members participating in a training workshop,
the less likely learning transfer is to be effective.

At this stage of the training workshop preparation there are still a lot of variaeish can only be influenced

partly. With this level of uncertainty it is useful to make the distinction between ideal and minimal objectives.

These could be sketched 8 scenarios. With these scenarios the trainers are well prepared for a situation

GKSNBE (KSe ySSR (2 aleéey a52 ¢S 32 F2NIAG 2N y2GKé L¥F
restrictions and wants to do the training workshop in 5 instedd0 days, it might be necessary for the

trainers to say that they cannot reach the minimal objectives with such a reduced time budget. It might then be

wise for you to reconsider the whole assignment and to eventually refrain from taking it furthethisthlient

organisation.

Clarify budget and logistics

This is a decisive milestone in the design process because it entails negotiations with the client organisation

and what is available in terms of budget and what is needed to reach the trainingpdfS Qa 2062S OO0 A BSa
most cases this is a difficddalancing actThe client organisation might push for increasing the number of

participants per training workshop whil@u, as trainers need to explain that you cannot reach certain learning
objectivess KSy @2dz KI @S | 3INRdzZL) 2F Hp AYyadSIR 2F wmp LI NIAO,
The normal reaction of a client organisation with a tight budget is to cut down on the days for a training event

and to increase the number of participantsid crucial for trainers at this stage not to accept responsibility for

achieving certain learning objectives if the duration and number of trainees are not adjusted in such a way that

these learning objectives can be achieved.

Trainers need to be prepaikat this point to put convincingnethodological arguments on the table regarding
the two key parameters: duration and number of participants. Maybe not as important, but nevertheless an
important issue is the location. Choosing a location can be tricipgBn a windowless room in a hotel close to
an airport may seem like a good idea with respect to costs and transport, but it backfires seriously. It is
therefore important for trainers to lobby for a suitable venue. A good venue provides for workingsrevitin
sufficient light and space, away from the daily life of busy organisations, but not too remote.
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If they are unfamiliar with the selected venue, trainers should check whether it is suitable for a participatory
workshop:
1 What is the flexibility in tams of seating arrangements?
1 Is there enough space to practice the mobile visualization and to work in different arrangements?
1 Isit possible to present visualization results on walls? How big is the seminar room and is it shaped?
Are there obstructive pérs in the room?

Prepare workshop structure

Based on the learning objectives it is possible to make a draft of the workshop flow. Using a mind map has
proved to be very useful at this stage. The workshop flow depicts the order of working steps fronethiagp
and introduction, to the evaluation and closing of the training workshop. It derives from the abilities of the
trainers toanticipate an exciting and effective dramaturgy for the whole learning processs like a sketch

map of how the workshop pieess is supposed to unfold. How it will really unfold is of course not predictable
because this depends on what the major actors in the workshop scenery, the participants, will or will not do.

This draft of the workshop flow will serve as a starting p@ntdeveloping the training workshop scenario (see
below). It will also help the trainers on the first day because it is better to explain the main working steps in this
manner than in a detailed programme, where the participants are unlikely to graspdmtely what to

expect.

Develop scenario of the training workshop: content, methods, process

Based on the workshop structure, the trainers will get together to work out a detailedoddgy scenario for

the workshop process. Working on such a scenaridkssayou to get a feeling of what is feasible with a

LI NI A Odzf F NJ ANRdzLJ 2F LI NGAOALI yia é&mbkescetah YAGSR G(GAYS®d L
methodological options more or less feasible. However, it is not recommended to overdo it in the $ense o
AUFNIAYy3 GKS &aO0SyIFNRA2 RS@OSt2LISyYyld 6A0GK (G(KS ljdSadtrzyy
start with the content and the methods and at some point check how you can bring it into a meaningful

timeline. There is no best practice for tegucture of the scenario. Of course you need to say something about

the dwhate (= content) and th@howé(= methods), but if you want to add, for example, a column labelled

GYFGSNRAIFET ySSRSR¢ @2dz FNB FTNBS (G2 R2 &az2o

Developing a daypy-day detailedmoderation script

Comments

The main task in scenario development istanbine certain contents with particular methodis a way that a

dynamic process of joint learning can unfold. Of course, the flow chart of the wapksiocess (see above)

already gives some indications, but the real dramaturgic work happens in scenario development. Making use of

a broad methodological repertoire is crucial at this stage. Methodological variability helps to keep the learning

process dgamic through participants taking an active role which they will not be willing to take if certain
methods are overdongS @3 ® f SOUGdzNBASX ONIAYAUG2N¥AY3IZ INBdAzL) 2N © ¢
participants get the impression that they are being tsagain and again to group work sessions without proper

sharing, analysis and synthesising plenary sessions.

Scenario development consists of different scenarios that need to be developed. By and large, it is sufficient to
have one scenario for each daymlight be useful to foresee different methods that you can use at a certain
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stretch in the workshop process. But scenario
development should not be overdone in the sens
of having alternative scenarios at each pointin t
training workshop process.

While working on the scenario development,
trainers should bear in mind that the scenario is
only an anticipation of what might happen during
the training workshop. It should provide guidance
for the trainers, but it should not be seen as a
detailed plan of ation to be implemented stefby-
step and wordfor-word, thus sacrificing the
overarching principals of methodological flexibilit
and processrientation.

Clarify documentation and reporting

Trainers need to decide beforehand, in

consultation with the cént organisation, how the
results and the process of the training workshop
are to be documented. This depends on the scop
2F R20dzyYSyidl A2y AodSd

participants or if the documentation should be
made available, eventually in a meoelaborated
form (report, handbook), to a wider audience.

2N KS

Graph15: Exemplary program BPiP Vilm 2017

At this stage the trainers also need to decide what they want offer participants in order to support their
learning transfer, in addition to the workshop documentation. This support could compfrfsndouts a
reader, case studies or a handbook, just to give a few examples.

We also recommend to do a phetibcumentation either by one of the trainers or better by a training assistant
or the participants themselves (organised in a documentation feainthe by taking pictures of the many
flipcharts and boards generated throughout the training at the end of each day. This allows participants to
focus on the discussion rather than taking notes, and makes what they come up with feel like important work
products.

Operational planning

Finally, the team of trainers will divide the tasks and responsibilities themselves according to the training
structure and the developed scenario. An action plan will highlight what needs to be done by whom at which
level d urgency. This plan will facilitate the preparation work of the team prior to the training workshop. It will
include the preliminary agenda for the final planning meeting, which the trainers will have on the day before
the participants arrive.

Follow-up

Very often, participants ask for postaining support when aiming tapplytheir newly acquired knowledge
andskills,as they often feel challenged by institutional barriers. Trainers could offer coaching support, for
instance via phone d8kype or organze webinars and tailemade refresher courses for former training
participants, based on feedback from participants and commissioners and targeted to specific trainingtneeds.
is crucial taakethese elementsnto accountduring the preparation phase ofow-up processes also require

time and resources.
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Part 2: Introduction to the Blue Solutiostraining courses

1. General training structure

Each Blue Solutions training coussensists okpecificexercises in the following chapters of this pant.
addiion to the exercises, there are some other elementhich should be included in the agenda:
1 Welcoming and introduction of trainees and trainers.
1 Introduction to the training course (objectives and methodology of the training, working rules,
expectationof participants).
Presentations of redife examples by external experts or by the trainees.
Summary of the last day (e.g. through Bakul TV).
Conclusions and closing remarks at the end of each day.
Daily check in and check out
Comanagement committee meing at the end of each day
Course evaluation.

=A =4 =8 4 -4 -4

The general time frame depends on the amount of working groups, the presentation and discussion of the
results, and the amount of theoretical inputs (e.g. presentation of-liéakexamples). You will probakihave to
adjust the training to the general framework, the audience and the time available for the course. The overall
time required for the each training coursan vary between two days affife days or even up to two weeks if
you aim to conduct the whelBlue Planning training course

Welcoming and introduction of trainees and trainers

Welcome the participants to the training and start with an introduction round. There are several ways of
introducing each other to the group. The easiest way is just kdlees participant to introduce themselves one
by one.

A more vividand engagingvay of doing it is to ask participardhead of the training to bring an object that for
them symbolizes BRIECA or IEShis may be a physical object that will be preserntetthe introductory

session it could be a real sample from the ocean, a sculpture, a drawing, a magazine clipping, a photo or the
like.

Introduction to the course

After the welcoming round and introduction of trainees an
trainers, give an overviewfehe training content. This
includes: objectives and metidology of the training, work
agreements expectations of participants and logistical
information. If you decided to prepare a documentation of
the training, announce it during the introduction. $hiiay
the participants will not feel the necessity to take notes of
everything that is said during the course.

Graph16: Flipchart BPiP objectives
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During the introduction, ideally after presentation of objectives and program and expectations of participants
clarify what traners and participants should do altogether do to achieve these objectives and expectations on
the last day of the training workshop. Write the agreements on a flipchart. For example:

We want toX:

T X [AadSy G2 SFOK 2{iKSNH

T X [SINYy FTNBY SIOK 20KSNH

X t I N®inddadive way!

1 X Listen withattention, speak with intention!

1 X Share responsibility for the quality of thigining!

1 X Ask whenever there is something we do not understand

X budidevicesndmobile phones during the sessiofmobiles on silenmode)!

T X YSSLI 42 F3INBSR GAYS aOKSRdz SH

1 X Have fun!
1 X obishingup tothreetimes! (This means that the participant can be mentally absent and instead of
YFE1AYy3 dzlJ SEOdzaSa Ol y 2dzad &aleéy aL ¢6Syid FTAAKAYIED

Asking the participats about their expectations is a good way to adapt the training to their needs. Reacting to
SELISOGLFGAZ2ya AYONBLF&asSa (GKS GNIAyAy3aQa @ fdzSo t NBLI NB
participants that they are allowed to add expectatiahging the whole training. Use the collected

expectations to adjust your inputs as far as possible. Be clear and transparent about what expectations can be

met during the training and what cannot. Explain the reasons (e.g. time limits, not within theatleesgope

etc.) if something cannot be met.

,2dz Oy |I|Harhotie PSBEKISY I NIHAOALI yiGa NIAAS A&dadzsSasz gKAOK
G2LIA0Oa 2NJ NBljdZANB Y2NB GAYS dnalbolt @ 2 80 EHzd S A i/ I8E KS RO b 823 A
You may tackle these issues as the training progresses, or you can schedule time to return to these questions

Presentations of realife examples

In addition to thecaseworE & . f dzS ¢ fuRdessfil AaBegcaniplement the training courses by
ilf dZaGNF GAy3 GKS2NBGAOIE AylLlzia FyR OFasS 62N)] fSINyAy3
success factors) in different situatians

Theplatformdat ! b hwd{a&!f dziA2ya F2NJ I KSIfdKe LI IySheéB@2yilAya
Solutions using a standard format that identifies replicable key success factors, while also describing the
context in which the solutions were implemented. Solutions are being shared and

can be integrated into capacity development activities and workshbsners, external experts or trainees
with handson experiencecouldpresent the solutionsApart from presentations, trainees can also use the
LI | G F 2 NMo-NFB3a 2| dzNifipdee traiidgN\sburse.

In the Blue IES training, theaee threeexercises, whickan be linked well to the presentation of rdde
examplesExternal experts or trainees with harda experience could give the presentations

1 Exercise 3: Examples ofiohe conditions and trends of ecosystem services were assessed (which
method was applied and how).

1 Exercise 5: Examples of how to carry out an economic valuation of ecosystem services (purpose of the
economic valuation, which method was applied and ho¥g)economic valuation is seen as one of the
most interesting inputs by most of the participants, it may be good to take more time for this point.
Consider inviting an expert who can practice different methods with the participants. For example,
splitting the participants into several working groups and asking them to conduct an economic
valuation of an ecosystem service using a specific method.

1 Exercise 6: Examples of the design and implementation of financing instruments for protecting
ecosystem serviceg .. payment for ecosystem services, ecological tax reform, biodiversity offsets).
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Also, in the Blue CCA training there are thexercises, whickan be linked well to the presentation of rdike
examplesExternal experts or trainees with handa experience could give the presentatians

1 Exercise 2: Examples of risk and vulnerability assessments

1 Exercise 4: Examples of successful adaptation measures

1 Exercise 5: Examples of successful stakeholder dialogues

How many additional inputs should be includiedthe agenda depends on:

How familiar you are with the topics and in how far you can present them yourself.
The focus of training.

Available experts in the region.

Financial resources.

The timeframe.

=A =2 =4 -4 =

Conclusions and closing remarks

At the end of each dayhe participants should reflect on the most important points. Ask them, for example,

G2 KIFG ¢la 3I22R YR AYLRNIFYd F2N) &2dz G§2RI&8Ké |yR a2 Kl
O2yaARSNBR (2Y2NNRBoKE | 2dz Ol y aldesk& Bakul TN &eld, aiT (KS
provide logistical information, if necessary.

Summarizing maitearning¢ Bakul TV

As a vay of summarising main learnirg the prior day, you can
include a newscast every morning starting from the second da
onwards.Explain in plenary the idea of the newscast and how |
works. Ask participants who would like to organize a news
session. Try to advertise it the best way you can. Sel2ct 1
people to organize the next broadcast. If they want, they can
choose other traires to help them. Ask them to use their
creativity for organizing the TV news (sgt, decorationPPT
etc.).

Keep in mind that this rolplay might not be appropriate for
each group constellation or cultural surroundingpu also may

leave it open to peicipants how they want to present the wrap Graph17: TV Bakul
up of the prior day, alternatives to the news show are playing ¢
quiz or simply reflecting on what has happened.

Course evaluation

At the end of the training, conduct a course evaluation. There are differens whgtoing this. You can do a

verbal evaluation in the plenary, where you ask the participants what they learned and liked or what they
YAaaSR YR RA&ATA]ISR® ,2dz Oy NBFSNI o6F O] G2 G(KS LI NIAC
training and dscuss whether they have been fulfilled.

Additionally, or instead of the verbal feedback, you can conduct a simple query using afscgleyatrix,

where the trainees can evaluate different components of the training. Prepare a blank matrix, with the
components to be evaluated, and the various levels of satisfaction. The components can include:
presentations/theoretical inputs, case work, facilitation, time management, location, logistics, atmosphere, etc.
Use 3 to 5 smiley faces for the evaluation. Theponents can be evaluated by the trainesscording to

whether they were very happy, happy, satisfied, unhappy, or very unhdppgu want to make sure that the
participants state their clear opinion on each component, use an even number of smileyeardeur. Thus,

leave out the satisfactory smiley face.

Explain the meaning of the smiley faces to the trainees. Then turn the matrix away from the group so that
participants can vote privately. Give each participant one voting dot per component toalbeaged or give
them a marker. Ask participants to vote one by one.
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Documentation

It is recommended to provide the participants with a photo documentation of the training. This should be sent
to the trainees not later than two weeks after the course.

The photo documentation consists of:
1 Photos of the visualized material (definitions, illustrations, exercise results).
1 Alist of participants with their contact information (and a group photo).
1 An agenda of training.

In addition, all presentations shall be prded inPDFormat.

Logistical requirements

Concerning the venue, a training course of 20 participants should ideally be provided with:

1 A conference room of >80 sgm with daylight (and A/C if appropriate)

1 Four breakout rooms of >12 sgqm with daylidiithe conference room is much larger or the breakout
rooms are large enough for two working groups, two or three breakrooms will be enough). If
additional rooms are not available, or far away from the conference room, think of setting up
workspacesn the garden (if available) or within the large meeting room. Just make sure that they
offer a good working atmosphere.

T ! &SLINFXYGS WIiNIAYSNEQ 2FFAOSQ 6KSNB G(KSe OFy tSI @
trainers are accommodated in®h a1 YS K2GSt oaidNpy3dIfte NBO2YYSYRSRHOU
needed.

2SS adza38ad FalAy3a F2NI I O2yFSNBYyOS NB2Y gA0GK y2 GFof S
displaying things) and all the chairs set in a large s#rmlie to alloweasy movement. If available, chairs with

foldable tablets are very much appreciated by participants. Trainers must be prepared to discuss the absence

of tables with participants.

Projector

Laptop

Screen or white wall

Camera for the phtm documentation

Internet access

9t SOGNRAOAGE 2NJ ISYSNI (2N FI OAftAGASad alye LI Nla 2
supply should be discussed with trainers well in advance.

=A =8 =4 4 -8 -4
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The interactive approach requires beingll equipped with training materidestimates for a % day course)

=8 =8 =8 =4 8 -8 -8 8 -8 -9 999

8 pin boards (that can be used at both sides) plus brown paper
2-5 flipchart stands and paper

20full boxes of pins

4 roles of large selltape

5 glue sticks

2 Scissors, 1 staplerplncher

1 Package of printing paper

Sticky dots

Markers:30 black 6 red, 6 blug 6 green

Cards rectangulaiVhite 500, Light yellow250, Light red or ros@50, Light greer250, Light blue250
Cardsround small: different colours 20

Cards ound large: diférent colours 20

Cards for headings (long rectangul&:

Other preparations include:

Mandatory:

f
f

Training manual: spirddonded or in a folder (most pages b/w, some pages in colour)
Name badges (make sure to collect them at the end of the workshop foseg

Nice to have:

f
f

Writing pads
Pens

Please be aware that the Blue Planning training course usually requires fewer cards., iystea€eedcolour
printed versions of ta maps (A2), transparent layers andn-permanentmarkers(eight different colourgper
group) for drawing
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2. Blue IESIntegrating Ecosystem Service into Coastal and Marine
DevelopmentPlanning

Course overview

Development planners are often confronted with a set of multifaceted challenges in development planning
processes. Projecend policies intended to meet development goals often go forward unwittingly at the
expense of the environment, e.g. a national plan to expand agriculture to increase food production may
increase deforestation leading to soil erosion and flooding. Fredyetite development goals are undermined
and people who depend on nature for their livelihood and wellbeing feel the effects of these aféxle

Recognizing the links between ecosystem services and development goals can make the difference between a
sucessful strategy and one that fails due toaxamined consequences for an ecosystem service. An improved
ability to assess, describe and value benefits of ecosystem services, helps decision makers to understand how
their actions depend on and might impabiese services, to consider the tradéfs among options, and to

choose policies that sustain such services.

The Deutsche Gesellschaft fur Internationale Zusamarbeit (G1Z) developed a guide for development

planners and policymakers on integrating egstem services into development planning. It advocates a

stepwise approach through which it is possible to recognize, demonstrate and capture the value of biodiversity
and ecosystem services for development planning. The development of the guide washabkedindings of

the TEEB study and existing manuals (particularly WRI 2008, WBSCD/WRI 2008 and WBSCD 2011) and the
practical experience of GIZ.

This training course is based on the guide, and focuses on coastal and marine areas. Oceans cover 71 % of ou

LI I ySGQa adaNFIFOS IyR FNB 2dzNJ ANBIF GSald &a2dz2NOS 2F 0A2RA
and provide food and income for a large proportion of the world population. Despite their global significance,

marine and coastal ecosystemsdag wide array of threatg mainly due to anthrpogenic causes. Enhanced

efforts on all levels are crucial to halt the loss of marine and coastaMeiilly and the ecosystem services

oceans and coasts provide.

Development and wellbeing of humandieties are invariably linked to ecosystems and the benefits they

provide. Recognizing the correlation between these ecosystem services and development is a success factor for
coastal and marine planning. Managing ecosystems to sustain the flow of ecosyesteices can provide

immediate economic benefits, and strengthen the resilience of those systems, especially in the face of climate
change.

Participants on the course will learn:

1 What coastal and marine ecosystem services are;

1 To understand how the asssment and valuation of biodiversity and ecosystem services contributes
to sustainable coastal and marine development;
How to recognize linkages between ecosystem services and development; and
How to plan and support stepwise processes to conduct hisjglal assessment and valuations, and
integrate them into decision making.

f
f

The training course is designed for a group of 20 participants. The participatory approach and interactive
manner of the course does not allow for many more pgpticits. The target audience for the course includes:
1 Technical staff from development projects and grammes, and national and local government plan
nersand policyt  { SNBR FTNRY 023K aO02yaSNBIFiA2yé YR GRS@St 2
1 National and international delopment cooperation staff
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1 Local consultants
1 NGO/ civil society representatives

Overview on Blue IES exercises

The course is designed fdurationof3¢cp RIF@a® 5dzS (G2 AGa& Y2RdzZ F NI &G NHzO (G dzNE
specific learning needs of therget audience.

The training course consists of six exercises that follow the six steps of the integrating ecosystem services (IES)
approach (see training manual, or e.g. www.aboutvalues.nes&ps):

Exercise 1: Getting familiar with Bakul country cdeeys

Exercise 2: Where the story begins (Step 1+2)

Exercise 3: Carrying on with the assessment (Step 3)

Exercise 4 (Part 1): Appraising the institutional and cultural framework (Step 4)

Exercise 4 (Part 2): Appraising the institutional and culturahénaork (Step 4)

Exercise 5: Applying economic valuation in Indare (Step 5)

Exercise 6: Putting the pieces together (Step 5 +6)

=A =4 =4 4 -4 -8 -4

Graph18: Board with IES Steps

The table below gives an overview of the exercises and their respective objectives, the climate proofing
approach and related steps, the time needed, presentations (PPT), external inputs and group work.

The following pages introduce every exercise including a suggestion on the time that should be allocated as
well as recommendations for running the exercise andéflecting on the presented results. Further you will

find exemplary results matrixes that you can use as a backup resource for your preparation and possibly asking
probing questions in the unlikely case that participants do not come up with (enoughioss themselves.
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‘ Overview of training exercises

N° Exercises Learning Objectives IES | Available | Method | Time
Step | material (min)
1 | Getting familiar with| 1 Clarify the terms and concepts of PPT & Plenary | 135-
Bakul country ecosystems, ecosystem services and Flipchart | work 150

human activities.

1 Understand the importance of
ecosystem services for economic
development and the wellbeing of
people.

1 Get familiar with the case.

2 | Where the story 1 Understand the need to identify the 1 &2 | Flipchart | Case 170-

begins relevance of ecosystenesvices to work 195
policies, programmes, plans or projects

1 Understand the importance of defining
the scope of an ecosystem service
assessment.

1 Learn about the first and second step o
the IES approach: Discuss and define t
scope of the assessment. Prioritise
existing ecosystem services.

3 | Continuing the f Understand the connection between 3 PPT & Case 220

assessment ecosystems and the pressures on them Flipchart | work
from drivers and stakeholders.

1 Learn to tailor your ecosystem services
assessment to effeately meet
stakeholder information needs.

1 Learn the third step of the IES approach
to identify conditions and trends in the
supply and demand for ecosystem
services

4 | Appraising the 1 Learn about stakeholder engagement | 4 PPT & Role approx.

institutional and LINEOSaasaz |yR aul Flipchart | play & 200

cultural framework | and relationships. case

1 Understand the links between ecosyste work
services and institutional and cultural
governance and incentive frameworks.

1 Learn about the fourth step of the IES
approach:reating an overview of
stakeholder positions, interests, values
and needs. Identify existing and possibl
conflicts and alliances as well as existin
incentives that influence ecosystem
management within the scope.

5 | Applying economic | 1 Learn about economic valuation 5 PPT & Case 115

valuation in Indare methods. Flipchart | work

1 Explore the viability of economic
valuation in decisioimaking processes.

1 Learn about opportunities and risks of
economic valuation.

6 | Putting all the | Learn about effective and constructive | 5& 6 | PPT & Case 170-

. decisionsupport through ecosystem Flipchart | work 185

pieces together service information

1 Understand the importance of entry
points to key decisioimaking processes
as well as targeted communication
strategies fora successful IES approach

1 Learn about the sixth step of the IES
approach: Identify suitable policy option
that will sustain the capacity of
ecosystem services to meet the needs
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the people most effectively.

1

Exercise 1. Getting familiar with Bakul country

Learning objectives

1 Clarify the terms and concepts of ecosystems, ecosystem services and human activities.

1 Understand the importance of ecosystem services for economic development and the wellbeing of
peopk.

1 Get familiar with the case.

Graph19: Flipchart Blue IES Exercise 1
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Suggestions for running the case work

Time
consideration
(min)

Presentation | Reflection Total

of results

Reading time| Intro Case work

20 45-60 40 20 10 135150

Necessary
reading

Introduction to Bakul
Overview of 6 stp approach

Intro

Introduction PPT
Flipchart: Learning objectives and task

= =4 =4 =

Case work

In plenary, facilitated by the trainer. Before starting the exercise, give a short introduction
the fictitious case. You may start by introducing the setting. Exhaityou will all fly
together to visit a beautiful tropical country named Bakul. Be creative! Use the map to
illustrate your story.

Then ask the following questions and do apsby-step plenary brainstorming:

1 What are the main economic activities of Béku
1  Which ecosystems exist in Bakul?
I Which ecosystem services are most important for the economy of Bakul?
1 Can you identify possible traetdfs between economic activities and ecosystem
services?
Use a board to organize the answers in separate pillars f@meconomic activities, one for
ecosystems, and one for ecosystem services.

Discuss how the relevant ecosystem services are provided by different ecosystems (ther
going to be a multiple enumeration of services provided by different ecosystems). Eimghe
the amount of services provided by ecosystems and their role for economic activities. Po
out that despite their importance for economic development, they are usually not conside
an economic factor, as most of them do not have a market value.

Exphin and discuss the term traetf (you may write the definition on a flipchart) based on
the interactions between economic activities and ecosystem services, as well as betweer
economic activities. You can ask the following questions: Which economitiestaffect
ecosystem service that is important for another economic sector? How do economic acti
compete for the same ecosystem services? What may be theteongresult of such a
competition?

Presentation
of results

Different options:

I Open disassion in plenary.

I  Write important points on a flipchart (e.g. using a mind map).

I  Write important points on cards and pin them on a board or distribute cards to ea
participant and ask them to write their ideas down (requires more time).

Reflection

Opendiscussion in plenary. Encourage participants to contribute with their kinow to the
discussion. Write important points, ideas, and questions on a flipcharts or on cards.

Possible reflection questions:

I What did you find easy while answering the questiongour group? What did you
find difficult?

1 (Remember: answers can be related to the group process as well as to the conte
Both levels can be interesting for implementation!)

1 Looking at your findings: what might be the implications for the next stepsilES
process?

1 Isit always easy to distinguish between an ecosystem services and an activity (b
vs.tourism, fishvs.fisheries)?

Preparation

Introductory PPT
Presentation of objectives and methodology of training (e.g. on a flipchart)
Prepare éoard with the map of Bakul

E R I ]
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2 NN G S
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Handouts for participants
Exemplary results: Economic Adties and Ecosystems

Prepare a board with the symbols of the stepwise IES approach
Flipchart or poster (see p. 3): Rules for visualisation
G§KS RSPAHEEGRYY |2 7 &LIKR NI

Economic Impact on ecosystem(s) and Stakeholder
activity ecosystem services Benefits Losses
Palm oil Forests (conversion to agricultural | § Foreign investors 91 Smallholders
production land) (perhaps international i Population
. y economic interests/ 9 Public sector for food
{1 Soil fertility political pressure/ security (completion
1 Water international treaties) between palm oil
I Maintenance of biodiversity 1 Government (trough plantations and food
1 Carbon storage taxeg production)
I Habtat for species 1 Employees in 1 Public sector for
1 Pollination services agribusiness sector environment
9 Biological control 9 Public sector for 9 Ministry of labaur and
9 Local climate agriculture, and finance social policy (migration
1 Moderation of extreme events T (.) of smallholders to the
1 Landscape beauty city that will lose their
1 C.) lands)
Rivers 9 Public sector for urban
) ) development (migration
1 Water quality (discharges of to the cities will lead to
pesticides and fertilizers) increased informal
1) settlements)
Agroecosystems 1 Health sector (water
1 Soil fertility pollution)
1 Biodiversity 1)
9 Pollinaton services
1 Landscape beauty 9 Ecosysterhealth
10 dgpendent users
. (fishermen)
Coast: .
9 Tourism
9 Increased sedimentation
9 Decrease water quality
1 Negative impacts on coral reefs
Beach/ mass | Coast and sea (through water 1 Beach tourists 9 Coastal communities
tourism pollution, increased waste etc.) 1 Public sector for tourism, (loss of cultural identity
(coastal . ) and finance and services, increased
resorts) 1 Water quality through nutrient 1 Private sector (through environmental
overload investment problems etc.)
I Landscape beauty opportunities) 1 Public sector for
f Recreational services for population| ¢ coastal community environment, health,
nature tourism (through employment and culture
9 Culturd services and services) 9 Ecosysterhealth
9 Maintenance of biodiversity 1 (.) dependent users
9 Habitat for species (fishermen)
1

Wastewater treatment (of wetlands
and ocean)

Food provision (fish)

Aesthetical and spiritual values

(.)

= —a —a
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Exemplary results: Economic Activities and Ecosystems

Economic Impact on ecosystem(s) and Stakeholder
activity ecosystem services Benefits Losses
Industrial Ocean (through overfishing and 1 Fishery companies 1 Artisanal fishermen
fishery pollution) 1 International fish market (competition for fish
) o . 9 Consumers (national and resources)
T Maintenanceof biodiversity international) 1 Marine tourism
I Habitat for species 1 Intermediary buyers (competition between
f Food provision 1 Public sector for finance fishery sector and
f Touristic services 1 Government (through tourismg diving,
1 Recreational value taxes) snorkelling, sport
T (.) 1 () fishing)
1 National consumers
(decreasing fish
resources increases
market prices)
9 Tourism sectp
9 Public sector for
tourism, labour and
social policy, food
security, culture, and
environment)
Artisanal Depends on the techniques used. i Artisanal fishermen and | § Fishery companies
Fishery Negative impacts could be: communities (food (possible impact on
security, and income) breeding areas may
Coastal zone 1 Public sector for affect fish
9 Habitat for species (destruction of agriculture, food secuy, | 1 (..)
reproduction areas) employment, culture, and
1 Water quality (pollution to a lesser tourism .
degree then fishery companies) 1 Communltles (food
T () secu.rlty)
Positive impacts could be: E z'o;msm
1 Ecosystem services of coastal areas
are maintained
Shrimp Depends on the techniques used. | 1 Small scaletsimp 1 Fisheries
farming Negative impacts could be: farmers (food security, 9 Marine tourism
and income) (competition between
I Loss of mangroves 1 Public sector for fisherysector and
' Water quality through reduced role agriculture, food security tourism)
as filter and employment { Communities (coastline
f Habitat for species (destruction of | ¢ private sector (through erosion, natural
reproduction areas), including investment hazards, loss of wood)
economically relevant fish and opportunities) 1)
shellfish 1 Communities
9 Coastline stabilisation (employment and food
9 Erosion prevention security)
9 Natural hazard mitigation 1 (.)
1 Increase of nutrients
Subsistence | Depends on the techniques used. | T Smallholders, indigenous,  Public economic sector
agriculture | Negative impacts could be: people (food security) 1 International market
) 9 Public sector for T ¢.)
' Water quality agriculture, food security,
I Habitat for species employment, culture, and
9 Pollination services tourism
9 Carbon storage 1 (.)

T ()
Positive impacts could be:

Ecosystem services of agro

ecosystems are maintained
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Exercise 2: Where the story begins (Steps 1+2)

Learning objectives

1 Understand the need to identify the relevance of ecosystem services to policies, programmes, plans or
projects.

Understand the importance of defining the scope of ansgsbem service assessment.

Learn about the first and second step of the IES approach: Discuss and define the scope of the
assessment. Prioritise existing ecosystem services.

f
f

Graph21l: Flipchart Blue IES Exercise 2#

Graph20: Roleplay with development committee
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Suggestions for running the case work

Time Reading tine | Intro Case work Presentation | Reflection Total
consideration of results
(min) 0 10 90 10 per group | 20-30 160- 170
Necessary 9 Task description
reading
Intro 9 Flipchart / Poster: Learning objectives and task
91 Flipchart / Poster: Guidance for effective group work
9 Flipchart /Poster: Rules for visualisation
Case work 1 Divide participants into three or four groups of five to seven participants

1 If possible, assign groups taking the technical background, occupation, and person
of the participants into consideration, in ord&y assist effective group compositions.
Otherwise, divide them randomly.

9 Iftime is a concern, split the revision of the development objectives among the
different working groups.

Presentation | T Groups present a brief overview on their findings.
of results I Iftime is a concern, ask the first group to present their results and the following grc
only present additional or important new points.
Possible questions for discussion:

1 Is there any competition regarding ecosystem services among the different
develgment objectives? If yes, where?

1 Would you suggest broadening the scope of assessment? If yes, why and how?
Remember, you will have limited resources and your financial proposal will compet
with the proposals of other consulting firms.

T  Would you suggedbllowing strictly the results of the numeric prioritisation? Would
you suggest focusing on the more or less tangible services such as provisioning or
cultural services respectively? Why? How would that change your assessment?

Reflection Open discussiomiplenary.

1 Encourage participants to contribute with their rddé experience to the discussion.
Write important points, ideas, and questions on a flipchart or on cards.

Possible reflection questions:

1 What did you find easy while answering the questiongour group? What did you finc
difficult? (Remember: answers can be related to the group process as well as to th
content. Both levels can be interesting!)

1 Inareal case, which additional questions could be interesting or important in IES s
and 22

1 Have you made similar rebie experiences?

1 Looking at your findings: What might be the implications for the next steps in an IE.
process?

Preparation 9 Flipchart: Learning objectives and task

1 Flipchart: Guidance for effective group work

9 Flipchart: Ruls for visualisation

1 Set up boards with matrix (see training manual)
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Additional
info

52y QG F2NHSG G2 lal G4KS 3INRdzZI G2 YIS d

When reporting back, the participants can either present to the whole group / plenary or
W58©@2 LIYSYy i /2YYAGGSSQ O2yaradiy3a 2F YSyY
to the Development Committee, create a playfully formal situation.

Advantages of the presentation to plenary include

1 more time for details and reflection in the discussion

1 a stronger engagement of the whole group in the discussion, and

1 amore serious, and common setting which may be more appropriate for the gr¢
Advantages of the presentation to a Development Committee include

1 more openness to critical positions on botles when acting in a role
1 anincentive for shorter, more poignant presentation
1 acommunication exercise, applying knowledge in a practical situation
9 astronger social component, where funnier moments are more memorable and
build a stronger group.
Ideally, every group would present back for 5 minutes to the Development Committee,
followed by a longer reflection with the whole group.
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Ecosystem services Development goals Others Sum
Promotion Shrimp Commercial Coastal Food Drinking Artisanal Others
of palm oil | aquaculture for fishing for tourism Security water fishery
export export supply
Do | D | D | D | D I D | D | |
§ Food 211 2 0 2 0 1 1 2 2 2 0 1 2 1 18
S
% Raw materials 2 2 0 2 1 1 1 1 2 2 0 1 0 0 15
o
g Fresh water 2 2 2 1 2 2 2 2 2 2 2 2 1 0 24
i)
% Medicinal 0 [1] o 1 0 1 0 o |1 [ 1]ofo]o]o 5
S resources
Carbon 0 2 0 2 0 1 0 0 0 1 0 0 0 0 6
sequestration
» and storage
8
> Moderation of 1|1 1 1 1 2 2 2 2 1 2 0 2 0 18
% extreme events
g
= Water 0 2 2 2 0 0 2 2 1 1 1 2 2 0 17
S purification
g
ad Erosion 2 2 2 2 2 0 0 1 2 2 2 0 2 0 19
prevention and
care of soil

10 D= Depend/ I= Impact
110= not relevant/ 1= minor relevance/ 2= moderate to mayor relevance
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fertility

Pollination 1 1 0 0 2 2 1 1 2 2 0 0 12
Biological 1 2 1 1 2 1 0 0 2 2 0 1 13
control
Habitats for 1 2 2 2 1 1 2 2 1 2 0 2 19
species
]
3]
S Maintenance of | 0 2 0 1 0 1 1 0 2 2 0 1 11
% genetic
o diversity
=
‘g Primary 1 1 0 2 2 0 0 2 2 1 2 1 15
Q productivity
a3
Nutrient cycling | 2 2 2 2 1 0 2 2 2 2 2 2 23
Recreationand | 0 2 0 1 0 1 2 1 0 1 0 0 9
mental and
physical health
o
g Aesthetic 0 1 0 2 0 1 2 1 0 1 0 1 10
o appreciation
9 and inspiration
g for culture
=
3
Spiritual 0 1 0 2 0 1 2 1 0 1 0 1 10
experience and
sense of place
Sum 16 | 30 11 27 15 19 21 22 24 27 13 18
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Graph22: Exemplary results Blue IES Exercise 2

Graph23: Exemplary results Blue IES Exercise 2
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Exercise 3: Carrying on with the assessment (Step 3)

Learningobjectives
1 Understand the connection between ecosystems and the pressures on them from drivers and

stakeholders.
Learn to tailor your ecosystem services assessment to meet stakeholder information needs effectively.

1
1 Learn the third step of the IES apprbato identify conditions and trends in the supply and demand
for ecosystem services

Graph?24: Flipchart Blue IES Exercise 3
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Suggestions for running the case work

Time Reading time Intro Case work | Presentation | Reflection Total
consideration of results

(min) 0 50 90 10 per group 20 180
Necessary 9 Task description
reading
Intro I Exercise Input PPT

9 Flipchart/Poster: Learning objectives and task
Case work 1 Keep the same working groups as before, unless you realise that the prior group
constellation did not work at all.

I To save time antb keep up motivation split up the ecosystem services among the
different groups, so that not every group has to assess each ecosystem service.

Presentation | { If time is a concern, ask the first group to present their results and the followmgpgr
of results only present additional or important new points.

1 Keep in mind that the results of the group work will be needed in the following exerc

1 Highlight the following aspects in the discussion of results:

1 When analysing the condition and trend of a segyithe provisioning area needs to be
defined.

Reflection Open discussion in plenary.

1 Encourage participants to contribute with their rddk experience to the discussion.

1 Write important points, ideas, and questions on a flipchart or on cards.

Possibleeflection questions:

1 What did you find easy while answering the questions in your group? What did you {
difficult? (Remember: answers can be related to the group process as well as to the
content. Both levels can be interesting!)

1 Inareal case, whichdditional questions could be interesting or important in IES step

1 Have you made similar rebfe experiences?

1 Looking at your findings: what might be the implications for the next steps in an IES
process?

1 Can you identify trad®ffs between uses, adlict or possible complementarity?

Preparation 1 Exercise Input PPT

1 Flipchart: Learning objectives and task

1 Set up boards with matrix

T KEEP THE RESULTS OF GROUP WORK ON THE PINBOARDS AS YOU WILL NE

THE FOLLOWING EXERCISE!
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|

Graph26: Exemplary results Blue IES Exercise 2
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Trends®
Ecosystem services Conditiong? Driverst# Stakeholders
Supply Demand (related to the drivers)
1 Milako - E b 1 Forest conversion to agriculture 1 Livestock owners
watershed 1 Pollution caused by fertilizers and pesticides 1 Snallholders upstream
Fres.h 'Water 1 Livestock production: pollution and overgrazing, sq¢ 1 Smallholders downstream
provision erosion 1 Belandu regional government
(quantity I Demayraptic change/ immigration institutions (agriculture,
1 Weak law enforcement environment, economic
and quality) 1 Palm oil production (incipient) development)
7. 1 Palm oil producers (incipient)
1 Province Agricultural Development
Unit (PADU)
% 1¢)
Coroné + c b 1 Management othe HANCER reserve upstream an| 1 HANCER reserve management
watershed the Nelam wetlands reserve downstream 1 Nelam wetlandseserve
1 Shrimp farms (incipient) management
1 Palm oil production (incipient) 1 Smallholders and indigenous
1 Pollution caused by fertilizers and pesticides communities
1 Untreated discharges from hotels 1 Shrimp farmers
7. 1 Palm oil producers
1 Province Agricultural Development
Unit (PADU)
1 Ministry for Environment (NSPA)
9 Tourism industry
1¢.)

12 ++ =Very Good+ =Good ¢ = bad,¢ & very bad
13p =increasing, C =stable, E = decreasing
14 Any natural or humaiinduced factor that directly or indirectly causes a change (MEA 2005). Direct drivers are: Habitat change, overuse, ipofigtierspecies and climate change.
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Mangrove c 1 Management of the Nelam wetlands reserve 1 Nelam wetlands management
forest 1 Shrimp farms (incipient) 1 Smallholders and indigenous
(Coroné 1 Pollution caused by fertilizers and pesticides communties
delta) 1 Hotels use large quantities of water 1 Shrimp farmers
1 Untreated discharges from hotels 1 Province Agricultural Development
7C..) Unit (PADU)
1 Ministry for Environment (NSPA)
1 Tourism industry
1)
Bakul c 1 Management of the Nelam wetlands and Bakul 1 Bakul barrier reef reserve
barrier barrier reef reserves management
reef 1 Pollution caused by fertilizers and pedies 1 Nelam wetlands reserve
1 Weak law enforcement management
1 Untreated discharges from hotels 1 Smallholders and indigenous
1 (..) communities
1 Shrimp farmers
1 Palm oil producers
1 Province Agricultural Development
Unit (PADU)
1 Ministry for Environment (NSPA)
9 Tourism industry
] ()
2 Milako E 1 Land use upstream 1 Livestock owners
. watershed 1 Infrastructure construction 1 Smallholders and indigenous
Moderation 1) communities
of extreme 1 Palm oil producers
1 Hanku city administration
events 7(..)
Coroné c 1 Management of the HANCER reserve upstream a|  HANCER reserve management
watershed the Nelam reserve domstream 1 Nelam wetlands management

1 Shrimp farms (incipient)
1 Biofuel production (incipient)
1 Touristic infrastructure construction

1)

1 Smallholders and indigenous
communities

1 Shrimp farmers

1 Palm oil producers

1 Ministry for Environmant (NSPA)

9 Tourism industry

1(.)
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Mangove E 1 Management of the Nelam reserve 1 Nelam wetlands reserve
forest 1 Shrimp farms (incipient) management
. 1 Touristic infrastructure construction 1 Smallholders and indigenous
(Coroné o
1 communities
delta) T ) 1 Shrimp farmers
1 Palm oil producers
1 Ministry for Environment (NSPA)
1 Tourism ndustry
1)
Bakul c 1 Management of Bakul barrier reef reserve 1 Bakul barrier reef management
barrier 1 Pollution caused by fertilizers and pesticides 1 Tourism sector
1 Weak law enforcement 1 Shrimp farmers
reef .
1) 1 Palm oil producers
1 Ministry for Environnent (NSPA)
- ¢
3 Forests E 1 Forest conversion to agriculture: increasing 1 Smallholders and indigenous
1 Supply of food, but tradeffs with other ecosystem communities
Food services 1 Timber companies
] 1(.) 1(.)
Wetlands c 1 Pollution of groundwateand rivers by fertilizers anq  Fishery sector
pesticides 1 Shrimp farmers
1 Urban and industrial pollution 1 Palm oil producers
1 Wetland conversion to agriculture, aquaculture an{  Housing sector
houses/commercial property 1 (..)
] f(.)
Mangroves c 1 Conversia to shrimp farms 1 Fishery sector

1 Pollution caused by fertilizers and pesticides and
untreated discharges from hotels

1 Conversion to touristic infrastructure

1

TC)

9 Shrimp farmers

1 Palm oil producers

1 Province Agricultural Development
Unit (PADU)

1 Ministry for Environment (NSPA)

9 Tourism industry

1(.)
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Coral Reef c 1 Pollution caused by fertilizers and pesticides 1 Fishery sector
1 Exploitation of fish by industrial fishing companies|  Shrimp farmers
1 Weak law enforcement 1 Palm oil producers
1 Province Agricultural Development
Unit (PADU)
1 Ministry for Environment (NSPA)
_ ()
Mountains E 1 Land conversion to agriculture: Increasing supply { § Smallholders and indigenous
food, but tradeoffs with other ecosystem services communities
1 Pollution of groundwater and rivers by fertilizers af § Palm oil producers
pesticides 1)
@)
Agro- b 1 National and international demand 1 Smallholders and indigenous
ecosystem 1 Technology and management practices communities
s 1 Missing/unclear property rights 1 Palm oil producers
1 Palm oil production will decrease supply 1 Province Agricultral Development
7C..) Unit (PADU)
_ f(.)
4 Milako E 1 Pollution of groundwater and rivers by fertilizers af 1 Smallholders and indigenous
watershed pesticides communities
Water 1 Demagraphc change/immigration 1 Palm oil producers
purification 1 Weak law enforcement 1 Prqvince Agricultural Development
1 Palm oil production (incipient) Unit (PADU)
and waste 1 () 70
treatment Coroné c | Management of the HANCER reserve upstream al { HANCER reserve management
watershed the Nelam reserve downstream 1 Nelam wetlands management

1 Shrimp farms (incipient)
1 Palm oil productior{incipient)
1 Pollution caused by fertilizers and pesticides

1)

1 Smallholders and indigenous
communities

1 Shrimp farmers

1 Palm oil producers

1 Province Agricultural Development
Unit (PADU)

1 Ministry for Envionment (NSPA)

1 Belandu regional government
institutions (agriculture,
environment, economic
development)

1 ()
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Mangrove c 1 Management of the Nelam reserve 1 Nelam wetlands reserve
forest 1 Shrimp farms (incipient) management
(Coroné 1 Palm oil production (incipient) 1 Smallholplgrs and indigenous
1 Pollution caused by fertilizers and pesticides and communites
delta) untreated discharges from hotels 1 Shrimp farmers
1 (..) 1 Palm oil producers
1 Province Agricultural Development
Unit (PADU)
1 Ministry for Environment (NSPA)
1 Belandu regional government
institutions (agriculture,
environment, economic
development)
] 1 (.)
5 Milako c 1 Forestconversion to agriculture 1 Livestock owners
watershed 1 Pollution caused by fertilizers and pesticides 1 Smallholdersipstream
Recreation 1 Livestock production: pollution and overgrazing, sq {1 Smallholders downstream
erosion 1 Belandu regional government
1 Demayraptic change/ immigration institutions (agriculture,
1 Weak law enforcement environment, economic
1 Palm oil production (incipient) development)
7)) 1 Palm oil producers
1 Province Agricultural Development
Unit (PADU)
] f(.)
Coroné c 1 Management of the HANCER reserve upstream a|  HANCER reserve management
watershed the Nelam wetlands reserve downstream 1 Nelam wetlands reserve

1 Shrimp farms (incipient)
1 Palm oil production (incipient)
1 Pollution caused by fertilizers and pesticides

1)

managemen

1 Smallholders and indigenous
communities

9 Shrimp farmers

1 Palm oil producers

1 Province Agricultural Development
Unit (PADU)

1 Ministry for Environment (NSPA)

1¢.)
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Mangrove 1 Management of the Nelam wetlands reserve 1 Nelam wetlands management
forest 1 Shrimp farmgincipient) 1 Smallholders and indigenous
(Coroné 1 Pollution caused by fertilizers and pesticides and communities
untreated discharges from hotels 9 Shrimp farmers
delta) 1 Conversion of mangroves to touristic infrastructurg { Province AgricultudeDevelopment
1. Unit (PADU)
1 1 Ministry for Environment (NSPA)
1)
Bakul 1 Management of the Nelam wetlands and Bakul 1 Bakul barrier reef reserve
barrier barrier reef reserves management
reef 1 Pollution caused by fertilizers and pesticides and |  Nelam wetlands reserve
untreated discharges from hotels management

1 Weak law enforcement

1)

1 Smalholders and indigenous
communities

1 Shrimp farmers

1 Palm oil producers

1 Province Agricultural Development
Unit (PADU)

1 Ministry for Environment (NSPA)

1)

73



Blue Solutions TrainingSrainer Manuallntroduction to the Blue Solutions training courseédlue IES

Exercise 4: Appraising the institutional and cultural framework (Step 4) Part 1

T [ SFENY lo2dzi aidl 1SK2t RSNJ Sy3al3SySyid LINROSaasSax I yR
1 Understand the links between ecosystem services and institutional and cultural governance and

incentive frameworks.
1 Learn about the fourth step of the IES apprbacreating an overview of stakeholder positions,

interests, values and needs. Identify existing and possible conflicts and alliances as well as existing

incentives that influence ecosystem management within the scope.

Graph28: Blue IES rolplay (Exercise 4)

74



Blue Solutions TrainingSrainer Manuallntroduction to the Blue Solutions training courseBlue IES

Suggestions for running thease work

Time Reading time| Intro Case work | Presentation | Reflection Total
consideration of results
(min) 10 (Part1) | 30 20 20 15 95
Necessary T IFyR2dzi a{GF1SK2f RSENJIBy F2NNIGA2YyE o
reading
Intro 1 Exercise Input PPT

9 Flipchart/Poster: Leaing objectives and task
Case work Role play Stakeholder workshop

9 Divide participants into stakeholder groups (mag.people).

1 Each stakeholder group shall choose a representative. He or she has 3 min. to
their statement.

1 The Director of PADU willd#itate the workshopYou should take this roléde or
she starts by asking the representatives of each stakeholder group to make the
statement one by one. The Governor will give the closing remarks. Like in real |
there are often stakeholder groupbat are favoured by the decisiemakers, or
unofficial alliances between the political and economic sector due to similar
interests. You can exemplify this, by giving the representative of the Tourism
Industry more weight than other stakeholders.

Presenation 1 Presentation and discussion in form of a stakeholder workshop (role play).

of results

Reflection Open discussion in plenary.
P FGSNI FAYAAKAY3I (GKS aaidl1SK2ft RSNJ 62NJ aK
the local newspaper. Ask threpresentatives, who are still sitting in the workshop, for an
interview. Consider the following questions:

I Which possible alliances could you observe/derive from the different statements

I  Where could you see possible conflicts among stakeholders regatdirarcess
and use of ecosystem services?

1 Do you feel that the Development Committee represents the interests of all grot

I  Which stakeholders are missing?

1 Why do you think that these stakeholders were not invited or did not participate

I  Why might it beéimportant to invite these stakeholders?

1 With whom of the other workshop participants would you go to a camping week
in the NelamWetlands?

9 Finally, ask the participants to return to their own role and involve the whole gro
in a short discussion andlk about their impressions.

1 Do the meta reflection after Part 2

Preparation I Exercise Input PPT

1 Flipchart: Learning objectives and task

9 Brief one of the participants to take on the role of the (biased) governor.

9 Set up chairs for the stakeholder workshiogthe city hall: The Governor, the
Director of PADU, and the representative from the Tourism Industry will be sittir
the first row.

Additional 1 This exercise tends to be quite memorable, and often funny. Consider filming it
Info the participants.
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Exercise 4: Appraising the institutional and cultural framework (Step 4) Part 2

Learning objectives (same as Part 1)
T [ SFENY lo2dzi aidl 1SK2ft RSNJ Sy3al3SySyid LINROSaasSax I yR
1 Understand the links between ecosystem\dees and institutional and cultural governance and
incentive frameworks.
1 Learn about the fourth step of the IES approach: creating an overview of stakeholder positions,
interests, values and needs. Identify existing and possible conflicts and alliangeb as existing
incentives that influence ecosystem management within the scope.

Suggestions for running the case work

Time Reading time | Intro Case work Presentation | Reflection Total
consideration of results
(min) 10 45 0 15 70
Intro 1 Exercise InpuPPT
1 Flipchart/Poster: Learning objectives and task
91 Flipchart with icebergPrior to undertaking this exercise, brief participants on the
RAFFSNBYOS 0S0G6SSy LRaAGA2YyAaI AYy(Eed NS
Annex)
Case work 9 Brief brainstormig session in plenary right after the stakeholder workshop. Discu

the characteristics of the stakeholder groups.

1 Place the boards with the result matrices of exercise 3 to assist in the discussion
the participants which other stakeholder groups tbe important that have not
been mentioned before.

Presentation 1 Groups give brief overview of their findings
of results
Reflection Open discussion in plenary.

1 Encourage participants to contribute with their rddk experience to the discussion
Write important points, ideas, and questions on a flipchart or on cards.

Possible reflection questions:

1 What did you find easy while answering the questions in your group? What did y
find difficult? (Remember: answers can be related to the group procesglhasvo
the content. Both levels can be interesting!)

1 Inareal case, which additional questions could be interesting or important in IES

4?

Have you made similar relife experiences?

Looking at your findings: what might be the implicationstf@ next steps in an IES

process?

Exercise Input PPT

Flipchart: Learning objectives and task

Visualisation of an iceberg (flipchart)

If time does not permit for exercise 4.2, consider wrapping the discussion into 4.!

= =

Preparation

=a|=a =4 =

Additional
Info
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Stakeholders (Indare

Why do they act the way they do?

Level of power

Level of interest

Relationships among stakeholders

province) N H_|gh (H), H_|gh (H), _ _ _ _
Position Interests/ needs medium (M) or | medium (M) or Possible alliances Possible conflicts
low (L) low (L)

1. Federation of 1 Against large scale touristi{ T Increase influence and 1 Artisanal fishers 1 Shrimp farm associatiof
Indigenous People of infrastructure tourism power 1 NGO 1 Fishing industry
Bakul 1 Concerned over loss of 1 Represent the members 1 Unit for Environment 1 Province Agricultural

mangroves 1 Ensure their rights Development Unit
M M 1 Provjnpial and
municipal rural
development unit
1 Governor
9 Unit for Tourism and
Recreation
9 Tourism @erators
2. Water enterprise 1 Want to provide good 1 Upstream water in good 1 Unit for Environment 1 Province Agricultural
Hanku (public) water at low costs quality and (predictable) 1 Province Agricultural Development Unit
quantity L Development Unit 1 Provincial and
9 Smallholders municipal rural
1 Belandu province and development unit
upstream farmers 1 Governor
3. Fishing cooperative 9 Concerned about 1 Maintain profits 1 Province Agricultural 1 Artisanal fishers
decreasing water quality L L Development Unit 1 Unit for Environment
and quantity 1 Provincial and municipa| { Tourism operators
rural development unit
1 Governor
4. Governor 1 Investment and progress | 1 Reelection 9 Shrimp farm association 1 NGO
for the region is needed 1 Prestige 1 Fishing industry 1 Unit for Environment
1 Political power H H 9 Unit for Tourism and i Federation of

Recreaion
1 Province Agricultural
Development Unit

1 Provincial and municipal

Indigenous People of
Bakul

1 Bekule Agricultural &
Fisheries Development
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rural development unit

Unit

5. Province Agricultural

Development Unit

9 Agricultural development is
key to Indare

1 Political power
1 Satisfy their lobby

9 Shrimp farm association
1 Provincial and municipal
rural development unit

9 Governor

1 NGO

9 Unit for Tourism and
Recreation

1 Unit for Environment

9 Federation of
Indigenous People of
Bakul

1 Bekude Agricultural &
Fisheries Development
Unit

6. Provincial and fat N2aANBaa [ y|TPoliical power 9 Shrimp farm associationy 1 NGO
municipal rural INR s GKE 1 Taxes 9 Fishing industry 1 Unit for Environment
development unit 1 Development of Indare is 1 Unit for Tourism and 1 Federation of
priority Recreatio Indigenous People of
1 Province Agricultural Bakul
Development Unit 1 Bekule Agricultural &
1 Provincial and municipa| Fisheries Development
rural development unit Unit
9 Governor
7. Unit for Environment |  Ecosystem conservati is | 1 Political power 9 Federation of 1 Biofuel company

priority
9 In favour of enhancement
of community tourism

1 Enhance environmental
legislation and
enforcement

Indigenous People of
Bakul

1

11 Shrimp farm associatiof

1 Fishing industry

9 Unit of Tourism and
recredion

1 Tourism operators

1 Province Agricultural
Development Unit

9 Provincial and
municipal rural
development unit

9 Governor

1 Bekule Agricultural &
Fisheries Development
Unit
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8. Unit of Tourism and 1 Tourism is an important opportunity for| { Political 1 Federation of Indigenous People | § Shrimp farm association

Recreation Indare power of Bakul 1 Fishing industry
1 In favaur of enhancement of community, 9 Tourism operators 1 Province Agricultural Development Unit
tourism 1 Unit for Environment 1 Provincial and municipal rural
devebpment unit
1 Governor

9. Bakul Nature Conservation | { Against biofuels 1 Legitimacy 1 Federation of Indigenous People | 1 Shrimp &rm association

(NGO) 1 Promote sustainability and social justic{ { Funding of Bakul 1 Fishing industry

9 Unit for Environment
9 Unit for Tourism and Recreation
9 Tourism operators

1 Province Agricultural Development Unit

1 Provincial and municipal rural
development unit

9 Governor

1 Bekule Agricultural & Fisheries
Development Unit
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Types of List of relevant measures Observations on their operation,
Incentives enforcement and target group
Policies Forest and Wildlife Policy from 2005 Lack of law enforcement and monitoring
National biodiversity strategy Minimal poltical impact
Promotion of shrimp farms Favouring large scale investors
Market or Job creation and income resulting from Increasing demand for land
Fiscal shrimp farming
oriented . - - -
Incentives for palm oil production such as | Increasing demand for land
favourable pricing and provin of fertilizers
and scholarships for children
Rising prices for palm oil Land is sold to palm oil investors
Regulations Land use act 1982: crops belong to farmer| Land tenure system does nobmprise

but land belongs to landowners

management of natural resources (they
belong to the state)

Land rights (especially from smallholders)
are not well clarified

Traditional land rights in indigenous
territories

Only limited area covered

National System of Protected Areas

Informal rules

Informal mechanisms for administration an
utilization of land (corruption)

Difficult registration process leads to
informal mechanisms

Multiple leasing

Land is unofficially leased to migrants

Cooperation

Similar interest among palm oil inst®r and
smallholders planting palm oil

A future alliance between palm oil investor
and smallholders could intensify conflicts
with indigenous people

Information Absence of well documented demarcated

and permanent boundaries (boundary

conflicts)
Culwral Indigenous fishing cultures: dependence fq Their believes and culture represent a goo
patterns their livelihoods and believes working social control mechanism which

ensures sound ecosystem management
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Stakeholder relationships (P=Positive, N=Nau#&and C=Critical)

5 = g
[} Q =
g g _ < g %)
o) o g 2 g 5
o ° 3 5 153 I
P 5 | = g | 3 < ﬁ
£ 13 |2 s | & s | & 2 v
c ® 8 I a 8 i
2| S| % ¢ S(sdeE |5 |8 e |8 s 4
= S o € 5 Eg E £ £ ? 23
S =z 2 5] 2 =t S o £ o < 3 A
e 1o |5 |25 |z 5| 585 |22 |2 ¢ g 5
S8 |2 (5|2 |s|s|zgs |2 |28|8 = g 5
o < = ] [} iz e Q 3] = < - = o o d
= [} s 9 © I = o £ £ o S S} 0 IS € =
E S |22 |2 |8 |5 |2583¢E |8 ||z |=|¢|%43:2
6l |2d=z |2 |2 |0 |&g3&8y85 |2 |5 |2 |6 |z |&d48
Smallholders X X X X X X X X X X X X X X X X X
Indigenous communits N X X X X X X X X X X X X X X X X
(Bakalues)
Federation of Indigenous N P X X X X X X X X X X X X X X X
People of Bakul
Water enterprise Hanku p N N X X X X X X X X X X X X X X
Artisanal fisherman N p p N X X X X X X X X X X X X X
Fish industry N c c N C X X X X X X X X X X X X
Governor N |Cc |c N | C P X X | X | X [ X |X X X X | X X
Province Agricultural
) N C C C C P P X X X X X X X X X X
Development Unit
Provincial and Municipgl N c C N C P P =] X X X X X X X X X
Rural Development Unit
Unit for Environment N N p = N C c c C X X X X X X X X
Representation of National N N P p N c c C C [=] X X X X X X X
System of Protected Areas
Unit of Tourism and N |Cc |c N | C N P c |P C P X X X X | X X
Recreation
Tourism operators N c C N C c p N N N =] P X X X X X
Shrimp farm assdation c C C =) c N P =] C C C C C X X X X
NGOs N [P [P N [P |Cc|c |c |N|P |P |Cc|c |c |x [x |x
B_ekulg Agricultural & N N N N N N =) =) P C C N N C C X X
Fisheries Development Unit
Others? X
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Stakeholders and development goals

(+=Approve, O=Neutral ah-=Dislike/Against)

Development goals

Stakeholders Water
(Indare province) urification Promotion of Development of | Enhance fish and
P plant palm oil tourism shrimp export
Federation of
Indigenous People| 0 - - 0/-
of Bakul
Water enterprise
Hanku (publit + 0/- 0 0
Governor
+ + 0/+ +
Province
Agricultural 0 + - +

Development Unit

Provincial and
municipal rural + + + +
development unit

Unit for
Environment + - - -

Unit of Tourism

and Recreation + - + -
Shrimp farm
association 0 - 0 +

Fishing industr

NGOs

Bekule Agricultural
& Fisheries 0 0 0 +
Development Unit

Smallholders

0 - 0 0
Indigenous
communities 0 - - -
(Bakalues)
Tourism operators

+ - + -
National System of
Protected Areas 0 - 0/- -
Others?

0 0 0 0
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Exercise 5: Apping economic valuation in Indare (Step 5)

Learning objectives

1 Learn about economic valuation methods.
1 Explore the viability of economic valuation in decisinaking processes.
1 Learn about opportunities and risks of economic valuation.

Graph29: Flipchart Blue IES Exercise 5
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Suggestionsdr running the case work

Time Reading time Intro Case work | Presentation | Reflection Total
consideration of results
(min)

10 45 45 5 per group 10 150

Reading Additional information: Common economic valuation method (see training manual)

Intro 1 Exerciserdput PPT
1 Flipchart/Poster: Learning objectives and task
Case work 1 Same work group constellation as before.
91 Assign one initiative to each group to analyse what valuation methods could be U
and what kind of information would be necessary to conduct amemic valuation:
Presentation 1  Groups give brief overview on their findings.
of results

Discussion of possible results in plenary. Possible questions for discussion:

1 Who is supposed to be addressed by the results?

Who should participate and how?

Are there potential risks related to economic valuation?

In which other areas in Indare would an economic valuation make sense?

Can you think of other ways to highlight the value of ecosystems and ecosystem
services?

Reflection | Open discussion in plenary.

f
f
f
f

1 Encourage participants to contribute with their redife experience to the discussion
Write important points, ideas, and questions on a flipchart or on cards.

Possible reflection questions:

1 What did you find easy while answering the questions in your group&\ditd you
find difficult? (Remember: answers can be related to the group process as well a
the content. Both levels can be interesting!)

1 Inareal case, which additional questions could be interesting or important in IES

5?

Have you made similaeatlife experiences?

Looking at your findings: what might be the implications for the next steps in an |

process?

Exercise Input PPT

Flipchart: Learning objectives and task

Set up boards with matrix

= =

Preparation

= =4 =4

84



Blue Solutions TrainingSrainer Manuallntroduction to the Blue Solutions training courseédlue IES

1 Itis not enough to know that ecosystems are valuable. We also need to know how valuable they are
and how different forms of managemeatffect that value.

1 Valuation can provide important insights into how conservation might be financially sustainable,
provided it is used the right way.

1 Itis important to know who carries the costs and who benefits. Benefits are often shared unequally
across different groups. Therefore, the perspective of all groups will give different answers to the
perspective of a particutegroup. This is an anthropocentric perspective that might be useful.

1 The price is only an indicator for the value, but it is only part of the total value. Many values will not be
considered when creating a price (e.g. intrinsic values or existence values)

1 Economic valuation: costs and benefits become tangible. Valuation techniques can be helpful;
nevertheless they have to be used in the right way. It is important what and how we measure.
Everything has to be negotiated at the end.

1 Possible benefits and sts worth considering in an economic valuation: jobs, operation costs,
transaction costs, management costs, opportunity costs.

1 Converting or the attempt to convert environmental services to monetary values is also worthwhile
because the value is expresskd/ I G OdzNNBy Oe¢ (GKIF G OFy 6S dzy RSNAEG 2
making process.

1 Economic valuation is merely intended to be an aid to decigiaking. The ultimate amount of
payments, taxes or instalments per financing approach will always besthat iof a political
negotiation process that must involve the affected stakeholders.

1 The task of economic valuation also involves identifying and assessing the benefits generated by the
various political alternatives for action and to present them in mparable benefit equivalent,
generally a monetary unit.
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A) The NGO Bakul Nature Conservation makes an agreement with the corresponding Provincial Environmental

Unit to conduct studies on the economic value of the Bakul Barrier Resriveeand a study on tourist
willingness to pay for a range of variables (e.g. beach cleanliness, water quality, coral reef quality, bird

abundance) to determine an appropriate environmental tax level or entry fees (for tourists) to finance coastal

protection.

Bakul barrier reef

Benefits from

Valuation approaches

Typically required information

ecosystem that can be used
Fish 1 Market prices 1 Price of fish
9 Costs of operations (e.g. equipment, fuel and
supplies, hired labour, license fees)
i transactions cost
1 Revenues flows (net present value)
Tourism 1 Market prices 9  Tourism revenues
1 Willingness to 1 Willingness to pay from people
pay (WTP) 9 Tourist preferences
1 Choice modelling T Number of visitors
9 Travel Costs 1 Entrance Fees (in case it exists)
91 Cost of travellinghere
Moderation of 1 Cost of avoided I Safe costs for avoiding possible damages such ag
extreme events damage floods
(shoreline 1 Replacement 1 Avoided costs of floods and storms (infrastructure
protection) costs agriculture and other possible economic iaittes)
T 1 Costs of replacement infrastructure
1
Habitat 1 Replacement 9 Costs for replacing the same habitat in a manmad
Cost form
I Production I Causeeffect relationship between ecosystem heal
function FYR aLISOAS&Q LJ2Lddzt | GA2
i 1 Value of dependent commoditie.g. a whale shark
through tourism)
Nutrient cycling I Production I Causeeffect relationship between ecosystem
function service and value of marketed commodity
9 Values of dependent commaodity (e.g. reef fish)
No use values I Multi Criteria 1 Foregone economic benefits for keeping the place
(sacred places, Analysis for religious activities
aesthetic, (Opportunity 1 The price people want to pay to maintain the plact
bequestvalues) costs) in case that there is any artwork
1 Willingness to 1 The price of such artwk in the market.

Pay
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B) The Federation of Indigenous People of Bakul (FIPB) is looking for funding. They want to conduct an
economic valuation to demonstrate to the province the economic value of mangrove ecosystem services. They
have asked the Provindgsheries Development Unit for support, but have yet to receive an answer.

Mangrove forests
Benefits coming Valuation approaches Typically required information
from Mangrove that can be used
ecosystems
Crustaceans 1 Market prices Prices of shrimp, mussels and other crustacean, changes
1 Production production (lost value), transaction costs, income genera
function from economic activities (related jobs)
1
Raw material 1 Market prices Prices, volume, people or household dependent on such
(medicinal plants 1 Production products, prices of alternatives and substitutes, transactig
and timber) function costs.
1 Benefits
transfers
1 Replacement
costs
Carbon storage 1 Market prices 1 CO2 price (for ton CO2) dependian type of
and sequestration 1 Production carbon markets or regulated markets such as C[
function I Biomass (related to CO2)
i Damage cost
Erosion prevention 9 Cost of avoided 1 Avoided costs of floods and storms (infrastructur
and shoreline damage agriculture and other pasble economic activities)
stabilisation q q
1 Replacement I Costs of replacement a manade shoreline
cost protection (such as dam construction)
1
Tourism 1 Market prices I Tourism revenues
T WTP 1 Willingness to pay from people
9 Travel costs T Number of visitors
I Entrance Fees (in case it exists)
I Cost of traveling there
Fish nurseries 9 Production 1 Causeeffect relationship between ecosystem
function KSIHfGdK yR aLIS0OASaQ LIk
1 Market price and output of marketed good
(determined by the function linking ecosystem
condition to production), price anduantity of
other inputs
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C) The Province Agricultural Development Unit (PADU) plans to carry out an economic valuation of the Nelam
Wetlands Protected Area. PADU would like to compare the economic value provided by the Protected Area
(with a focus orBlue Carbon and natuseased tourism) with the potential value of palm oil plantations that

could be planted in a truncated Protected Area.

Nelam Wetlands

Benefits coming
from ecosystem

Valuation approaches
that can be used

Typically required informatio

Raw material (e.g. 1 Market prices Prices of raw material, volume, biomass, changes in
firewood and Benefits transfer | production (lost value), prices of alternatives or substitute
building materials) T Production transaction cets, income generate from economic activiti
function (related jobs)
1 Replacement
Cost
Food 1 Market prices Prices of related products (e.qg. fish, shells, etc.), volume,
1 Replacement people or household dependent on such products, possik
costs _ lost value in cath, prices of alternatives and substitute,
' Production transaction costs
function
Carbon storage 1 Market prices 1 CO2 price (per ton CO2) depending on voluntary
and sequestration I Production carbon markets or regulated markets such as C[
function I Biomass (relate to CO2)
1 Damage cost 9 Costs of afforestation, refestation, reduced
deforestation
Moderation of 9 Cost of avoided 1 Avoided costs of floods and storms (infrastructur
extreme events damage agriculture and other possible econaractivities)
(Shoreline 1 Replacement 9 Costs of replacement a manade shoreline

protection)

cost

protection (such as dam construction)

Water regulation 1 Replacement 1 Costs for water treatment, costs of replacitig
and filtration costs hydrological services through new infrastructure,
1 Market prices costs of operation, transaction cost
1 Avoided costs of floods and storms (infrastructur
1 Cost of avoided agriculture and other possible economic activitieg
damage
I Causeeffect relationship between clean
1 Production freshwater and pulit health, soil quality and
function fishery yield
I Causeeffect relationship between clean marine
water, dependent ecosystem health and reef ang
fish population health
9 Values of dependent commaodity
Tourism T WTP 9 Tourism revenues
I Travel costs I Willingness to pay ém people
T Number of visitors
I Entrance Fees (in case it exists)
9 Cost of travelling there
Habitat 1 Replacement 9 Costs for replacing the same habitat in a manma|
Cost form (e.qg. artificial reefs)
I Causeeffect relationship between ecgstem

9 Production

KSHEGK yR alLls0isaq L2
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function 1 Value of dependent commoditfe.g. a whale shark
via tourism)

Graph30: Exemplary results Blue IES Exercise 5
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Exercise 6: Putting the pieces together (Step 5+6)

Learning objectives

1 Learn about effective and constructive decissupport through ecosystem sereiénformation

1 Understand the importance of entry points to key decisioaking processes as well as targeted
communication strategies for a successful IES approach.

1 Learn about the sixth step of the IES approach: Identify suitable policy options thatistdin the
capacity of ecosystem services to meet the needs of the people most effectively.

Graph31: Flipchart Blue IES Exercise 6
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Suggestions for running the case work

Time Reading time Intro Case work | Presentation | Reflection Total

consideration of results

(min) 0 30 75 10 per grow | 3045 175190
Intro 1 Exercise Input PPT

1 Flipchart/Poster: Learning objectives and task
Case work | To save time you can divide the goals among the working groups

Presentation ! DNRdzLJA 3IAGS || aK2NI alLlt AOé & davieél NE €
of results f Enough time has to be allowed for this exercise!

Reflection | Open discussion in plenary.

1 Encourage participants to contribute with their rddk experience to the discussion
Write important points, ideas, and questions on a flipchart or on cards

Possible reflection questions:

1 What did you find easy while answering the questions in your group? What did y
find difficult? (Remember: answers can be related to the group process as well a
the content. Both levels can be interesting!)

1 In arealcase, which additional questions could be interesting or important in IES

6?

Have you made similar relife experiences?

Looking at the entire picture and your findings from IES steps 1 to 6: which facto

support, which factors hinder the subsequdESdecision making and

implementation process?

Which conclusions would you draw from this on the design of the following-multi

stakeholder process?

Exercise Input PPT

Flipchart: Learning objectives and task

Set up boards with matrix

Newspaer article with the final outcome of the fictitious case (see training manue

or Speech of Governor after reflection (see Annex)

= =

=

Preparation

= =4 -4 =4

Key elements for discussion

Explain that after having identified suitable policy options, the next step would bettapan implementation
strategy and a working planThe working plan sets out the tasks, stakeholder involvement, responsibilities and
actions, as well as the financial resources needed. It also needs to be properly resourced and funtiedt The
casescenariowould be a complete integration into the development plan. The work plan should be developed
in a participatory and collaborative manner.

The final outcome for the fictitious case will be presented in form of a newspaper article (see Bakul daily news,
special edition). You can just hand out the article to the participants or one of the trainers or participants can
play the news presenter and read it aloud.

If there is enough time left, consider including the speech of the Governor. You can ask the gattieho
played the role of the Governor during the stakeholder workshop in exercise 4, to give the speech.
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Exemplary result matrix¢ Exercise 6, Question 1 and 2

Development goal

Revision Yes/No

Reasons (Risks and opportunities)

Development of
coastd tourism

Yes:

Develop and
implement spatial
coastal and marine
planning;Encourage
sustainable
community-based
tourism

Largescale tourism can provide economic development anc
employment opportunities, yet does have major impacts on
coastal and marine Hmtats if it is unregulated and growing to
fast and too much.

Marine spatial planning (MSP) is a practical way to create a
establish a more rational organization of the use of marine
space and the interactions between its uses, to balance
demands for deglopment with the need to protect marine
ecosystems, and to achieve social and economic objectives
an open and planned way

Development of communitpased tourism provides a way to
secure the livelihood of indigenous people and smallholders
At the samdime, it helps maintaining key ecosystems that

provide important services for other economic activities and
thewello SAy3 2F LyRINBQ& LJ2 Lz

Increase fish export

Yes

Promote sustainable
fishery (including
fishing quota); create
protected areas;
Devdop and
implement spatial
coastal and marine
planning

Increasing fish export could promote exploitation of fish sto
beyond sustainable limits, leading to a rapid degradation of
marine species and loss of income and food security issues
artisanal firer communities

Increase shrimp
export

Yes

Promote sustainable
aquaculture
practices; Introduce
zoning; Develop and
implement spatial
coastal and marine
planning

Shrimp production can be an alternative income for
indigenous communities; yet larggeale onversion of
mangrove forest has negative effects with regards to loss o
habitat for fish and shoreline protection, while small
reductions in mangroves have limited impact on shoreline
protection.

Promotion of palm
oils encouraging
private sector
participation

Yes:

Develop a Regional
Sustainable Palm Oil
Plan to promote palm
oil and maintain key
ecosystem services

Use of palm oil can provide economic development,
employment opportunities, greater energy security,
opportunities to reduce GHG emissionsmgzared to fossil
fuels and so on. But a palm oil strategy should consider hoy
conserve carbon stocks, avoid negative impacts on biodive
and ecosystems, improve soil health and minimize
degradation, optimize water use and minimize contaminatig
or depletion, contribute to the social and economic
development of local, rural and indigenous people/
communities, not impair food security, not violate land right
among others. Thus, policies and measures to develop a
sustainable palm oil industry shoule baken into account.
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Graph32: Presentation of results Blue IES Exercise 6

Exemplary result matrixg Exercise 6, Question 3 and 4

Policy option/

instruments/measures

Alternative measures

Entry points & Stakeholders

National and subnational policies

Mainstream ES into
LYRI NBQa
plan

RS

Incarporate goals for maintaining
areas of wetlands and forests.

Provincial and national government.
Province might use leverage of issuing pa
oil refinery license to persuade national
government to support development of a
sustainable palm oil plan that inmporates
investment in conserving wetlands and
forests.

Establish and strengthen
protected areas

Establish protected areas in key
areas (coastal wetlands, watershe
areas). Take a landscape approac
that recognizes drivers of change
outside the PA, andresure financial
sustainability. Consider that this
option may be too expensive for
the state agencies for land already
owned by developers. Strengthen
ineffective PAs.

Work with neighbouring provinces to encourag
NGOs to purchase key areas in upper wsited
for protection. Cooperation with Ministry of
Environment and Ministry of Agriculture
(responsible forest agency) for establishing
protected areas in key forest tracts. Include loc
communities. Incorporate private sector for
measures such as improgihe conservation
status of certain neglected zones in a forest
reserve by replanting degraded areas with
native speciesind/or removing invasive

alien species.

Demarcation of
indigenous territories

Final demarcation and protection
of indigenous areas.

Gontinue negotiations between national
government and FIPB. Work with NGOs g
donor agencies to advance the
demarcation process.
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Economic and fiscal incentives

Reduce perverse
subsidies

Both food and palm oil are now
subsidized. Limit palm oil subsidies
palm oil technology that is less
damaging to ES and shift agricultural
subsidies to promote sustainable land
use forms to improve flood protection
and water quality.

Set up a strategy and distribution scheme
together with the Ministry of Agriculture,ADU,
Ministry of Environment, and Ministry of Public
Works.

Use taxes or other public
funds to pay for the
maintenance of
regulating and cultural
services

Allocate a percentage of province tax
funds to go to landowners of forest ani
watershed areas and estal wetlands.
Need to decide who pays tax: those
who benefit from clean water and flooc
protection or those whose actions
degrade the service. Taxing palm oil
sales or exports is one possibility.

Provincial government (PADU) and water
company will haveo discuss the possibility of
charging water use fee. Work with research
institutes to define key areas and with
landowners to agree on land use patterns,
compensation, etc. Perhaps work with donor
agencies and/or NGOs for technical support a
upfront funding. Clarify who will monitor
compliance. Informing public about use of func
to provide accountability.

Set limits for managing
pollutants such as
nitrogen or phosphorus
and establish trading
systems

For managing fertilizer and pesticide
use or waste teatment. But: requires
capacity to quantify and monitor and
legislative framework for caps.

Ministry of Agriculture, PADU (more specificall
Extension Service) need to set up limits and
assist farmers in the use of fertilizers and
pesticides. Cooperate ti NGOs to help
farmers in use chemicals in a right way. Work
with research institutes to set reasonable limits
Donor agencies and NGOs can provide capac
building for the extension service.

Use procurement policies
to focus demand on
products and sevices
that conserve ES

Check to see if program is available to
certify sustainable agriculture and/or
palm oil production. Province could
promote use by adopting its own
procurement policy.

If no program is available: look if there are
similar programs ithe region that could be
adapted. Possible to work with NGOs and
universities to take lead in developing national
or regional approach. Work together with
agricultural agencies to promote the
certification scheme. Assist interested farmers
(NGOs, donor amcies, extension service).

Address underlying
causes of biodiversity
loss

Work with communities to address
their livelihood needs to support
alternative sustainable livelihoods, suc
that unsustainable activities are
stopped or reduced.

Work together wih NGOs, private sector (CSR
Biodiversity Offsets), and donor agencies for
setting up community support projects.

Support biodiversity
offset schemes

Provide a way of maintaining overall
services provided by forests and
wetlands by requiring substitutioby
developers. For example, wetland
banking schemes that allow developer
who destroy wetlands to offset the
environmental damage by paying to
protect a sensitive wetland in another
location.

Agreement between responsible government
agencies, private compées, communities. Lege
framework needed.

Explore opportunities for
PES schemes

Identify important ES that have to be
maintained (e.g., water provision),
potential sellers (e.g., farmers,
indigenous people), buyers (e.g., palr
oil company, aquaculture pducers),
and institutions for setting up
agreement and monitoring system
(companies, government institutions,
donor agencies, NGOs).

See application
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Sector policies

Include ES in SEAs

Inform understanding of risks to ES or|
which development proposals gend.
Identify opportunities to reduce
impacts and invest in regulating
services. For example, conduct a SEA
F2NJ I INK Odz G dzNJ €
cultivation.

Provincial and/or national government

Require ecosystem

management best
practices in ganting
permits or

concessions

Ensure that all commercial logging is
regulated under designated forest
concessions. Establish rules for
concession allocation, local distributiol
of forest revenues, as well as
requirements for submitting and
gaining approvalor forest
management plans.

Agreement between Ministry of Agriculture,
Ministry of Planning, palm oil and timber
company, and local communities.

Use zoning or easements
to keep land available for
priority ES

(e.g. Marine Spatial
Planning)

Less expensivinan purchasing
wetlands. Could be used to keep
riverbanks and key wetland areas out
of crop and shrimp production. Zoning
for uses such as recreation. Need for
legal framework in place and fair
political process to apply zoning.
Support sustainable econaic

initiatives for communities to
compensate for lost income.

Work with responsible government agencies,
neighbouring provinces, landowners and land
users, and private companies to avoid
exploitation in these areas. Zoning has to be
conducted in a partipatory process.

Use regulating ecosysten
services such as natural
hazard protection or
water filtration instead
of built structures

Usually provides cbenefits such as
carbon storage and recreation. Look a
amount and sources of funding for
water treatment plant. Consider how
cost/benefit analysis compares with
investments in ecosystems to provide
similar services.

Work with local utilities, land users, and
responsible government agencies. Identify
responsible institutions for negotiations and
continuedmaintenance. Cooperation with
research institutes, NGOs and donor agencies
may be necessary.

Establish certification
schemes that encourage
best management
practices

Provide those growing or harvesting
timber, fish, or crops a way to learn
about best mangement practices.
Consumers need to be informed.

The Ministry of Agriculture could provide farms
with organic certification system and the shrim
companies and fish industry with a certificatior
for fishfriendly management practices. The
Forest StewardshiCouncil could provide
certification for sustainable timber harvesting
practices. Work with research institutes to
develop transparent, scientifically valid
standards or work together with certification
organizations.

Introduce education or
extension prgrams on
good practices

Provide knowledge to those
maintaining ES and provide incentives
for participation. For example educate
farmers to control pollution and
erosion, in the use of fertilizers and
pesticides.

Work with donor agencies and/or NGOs for
capmacity building within PADU (extension
service). PADU will work with the farmers. NG
can help disseminate information on technique

Develop and encourage
use of products and
methods that reduce

dependence and impact

on services

Reduce degradation &S by avoiding
harmful substances or using services
more efficiently.

Provincial and national government: Ministry fc
Agriculture and PADU to agree on a scheme.
Work with research institutes and NGOs to
define best practices. Incorporate private
companes for financing the fund.
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Governance

Clarify or strengthen
local community rights to
use and manage ES

Ensure involvement of stakeholdel
who may depend on ES for their
immediate livelihood and well
being. Establish Community
Ecological Reserves (CER)/ar
co-management arrangements for
protected areas with interested
communities.

Cooperation between responsible
provincial agencies and representatives o
the communities/ traditional authorities.
Ensure that women and the poor are
included. Use the sumpt of NGOs for the
establishment of CERs.

Develop and use private
and public sector
indicators for ES

Develop public indicators of
wetland and forest conversion to
provide information about the state
of ES and to show where practices
need to be changedut funds are
needed to develop and disseminat
indicators, and monitoring.

Work with responsible province or nationg
agencies to start using reports on state of
ES. Set up indicators with help of researc
institutes. Encourage NGOs to use as bas
for public education campaign.

Establish processes to
work across levels of
government, from local
to national

Set up working group with other
agencies. Collaborate with water
agency to map wetlands and with
agricultural agency to develop
more efficient technadgy for water
and fertilizer use, and timber use.

Responsible national, provincial and
municipal agencies

Establish Bakul Barrier
Reef Ecoregion
Committee

Set up an international,
intersectoral committee to address
transboundaryenvironment issues.

Ministries of Foreign Affairs, Environment,
Agriculture.

Provincial Development Units of Mariba,
Bekule and Bakul

Others

Communication and
public awareness
campaign

Raise awareness and inform on th
importance of healthy ecosystems
for humanwell-being

Unit for Environment
Schools, private sector, NGO

National level

Promote ecetourism,
campaign, special tariffs

Create incentives for national and
international tourism, develop
marketing strategy, create a
GoNFyRE

Unit for Environment, Unit for Tourism ang
Receation, Tourism operators

National level

Promote regional
products (NFTP,
chocolate etc.)

For example start with a market in
Hanku, offer regional products anc
background information, involve
private sector

Province Agricultural Development Unit,
private sector, Federation of Indigenous
People of Bakul

National level
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Exemplary ProgranBlue IES3 days

CHOOl Opening and welcome TV Bakul TV Bakul
' P 9 (Volunteers) (Volunteers)
Participant
st mtroducﬂo_ns / ES Assessmé ¢ Introduction to
Expectations y » . .
B nioduction o the Identifying conditions | economic valuation
- and trends of ES methods
training -~ Presentation, question{ Presentation, question
10:00 ahoe2SOuA ' '
and answers and answers
methodology, agenda
FYR O2YYA
10:30 Coffee break Coffee break Coffee break
11.00 . . Bercise 5:
Basic concepts: Exercise 3: G1 LILX @Ay 3
Biodiversity, a/ I NNEAY 3 : 2
s xaxsval QLEtdzZ- GA2Y
ecosystem approach, aasaays
11.30 . Step 5
ecosystem services, Step 3 Groun work
TEEB initiative and the Group work P
IES gpproach . Results presentation | Results presentation
Presentation, question : . ; .
12.00 and discussion and discussion
and answers
Plenary Plenary
12:30 Lunch Lunch Lunch
Exercise 1 Ig(t)r\t/):rl:g:]c;r;tgf Policy options and
14:00 | DSuuAy3 . i biodiversity and ES entry points .
B dzt € . . Presentation, question
Presentation, question
Step 1 and answers
Plenary and answers
14:30 _
Exercise 2: a FXE;E'JSNG f' x5 A Exercisec YPutting
G2 KSNBE (K institutional and 0KS LIASOSH
15:00 0S3AAyas| ~ « Steps 5 + 6
Odzt G dzNJ £
Steps 1+ 2 Role pla Group work
Group work piay
15:30 Coffee break Coffee break Coffee break
; Exercise 2 continued Results presen.tanon
16:00 and discussion
Group Work |
Exercise 4 continued: Plenary
_ Role play and plenary Evaluation
. Results presen_tatlon discussion conclusions and
16:30 and discussion .
closing remarks
Plenary
Plenary
17:00 Conclusions and Conclusions and
- closing remarks closing remarks
17:30 Plenary Plenary
: CoManagement CoManagement
17:30 ; ”
i Committee Committee
. (for some participants| (for some participants
18:00
only) only)
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3. Blue Planning in Practic@dPiP)
EcosystembasedCoastal and Marind’lanning and Minagement

GourseQverview

Healthy and productive oceans and coasts provide vital services essential to human society. Their rich
ecosystems, habitats and biodiversity are critical for the health and food security of large and growing coastal
populations. Healthy coasts also help igiite the impacts of climate change. They reduce the risk of

vulnerable communities to disaster and rising seas, storms and floods. And they offer valuable ecosystem
based carbon mitigation and adaptation options.

However, many of these services are denljndue to increasing and often competing coastal activities and
resource use Uncoordinated sector policies and management amplify the tréirddeoffs exist between the
benefits of activities for human weltleing and their impacts on marine and coagabsystemsClimate
change and ocean acidification exacerbate this situatfonintegrated approach to polidgrmulation and
implementationas well aecosystem management across sectoyshisrefore, essential to foster effective
synergies across thtaree pillars of sustainable development.

Planners arghowever, often faced with challenges in applying integrated management principles. For
example allocation of space and ecosystem services among different sectors and stakeholders at appropriate
spatal scalesBlue Planning, i.e.cesystembased marine and coastal planning and management is regarded a
particularly useful approach to support integration of environment and resource manageeestomic
developmentand governance priorities at locahd nationalscalesIn addition, Blue Planning can be used to
support adaptation to certain climate hazardsuch as increasing sea temperatures, sea level rise and
increasing storm frequency/intensityby including spatial and temporal climate change adtpn measures

into Blue Planning.

This training courseénformed by decades of practical experiences and learning in the diiehd, to strengthen
practical planning and implementatiomhecourse therefore, provides an introduction to the theory an
practical starting points d8lue Planning

With thiscourse participants will:
1 Understand the relevancef spatial planning as a topic for coastal and marine development and

management;

1 Learnto think in systemsand understand the role of coastal and rime ecosystems for human well
being;

1 Becomeaware of the unique characteristicsf planning in coastal and marine areas;

1 Be able tdbalance interestof different stakeholdeon the basis o€lear and transparent criteria;

1 Becomeable tostart applying Blue Planningn their own specific legal, governance and

administrative contexts;

1 Becomeaware of barriers, challenges and enabling factdes the effective use and implementation
of Blue Planning approaches; and

1 Beenabled to developheir own strategesto overcome those barriers and challenges.

On a more personal level, participants shall:
1 Enhanceanalytical skills
Learnto think strategically
Strengthencooperation and dialogue skills
Learnto communicatein anaudienceoriented and culturesenstive way; and
Enhance reflective skills such aativity, innovation and adaptive managemerskills.

= =4 =8 =4
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The training package is primarily intended fmofessionals responsible for the planning and management of
coastal and marine areaand their natural resources, not only from the environment sector, but also from
other sectors (e.g. fisheries, tourism, transportation, energy, and sea mjinfy)pm crosssectorialplanning
andmanagement bodies. It thus aimas decisions makers, planrg practitioners and technical staff from
governments as well as civil society, academia and the private sector from developing and emaugings
The Blue Planning training course alagetsnational and international staff in international or riegal
cooperation working in coastal and marine development projects.

(BLUE PLANNING
/ b Em,‘?-wm

Blue Solutions IMPLEMENTATION + ENFO) ﬂ

Zriuging it Hous

Graph33: BPIiP elements

Overview on BPIiP exercises

The following pages introduce every exercise including a suggestion on the time that should be allocated as
well as recommendationfor running the exercise and for reflecting on the presented results. Fumibrer,

you will find exemplary results matrixes that you can use as a backup resource for your preparation and
possibly asking probing questions in the unlikely case that pgaaitics do not come up with (enough) solutions
themselves.

The following twelve inputs and exercises comprise the core course:
Input: Introduction to Blue Planning

Case work: Identify Need

Role Play: Define Principles and Vision

Input: Organize the process

Case work: Develop SMART goals and objectives

Case work: Map Stakeholders

Case work: Involve Stakeholders

Case work: Map your seascape

Case work: Allocate sea use

Role play: Explore positions and negotiate the draft plan
Case work: Implement effectively

Cae work: Measure progress

Plan personal action

=2 =8 =8 -8 -8 -8 -8 -9 _9_9_9_-°
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The tables below provide an overview of the inputs and exercises and their respective learning objectives, the relatiethBRi®, he method, available material, and
indications on approximate time needeéd conduct the input or exercise.

Element

Exercises

Learning Objectives

Method Available
MEVEHES

Time
(min)

Be enabled to develop own strategies to overcome those barriers and challengg

. . Understand the relevance of spatial planning as a topic for coastal and marine
Introduction to BPIP ! development and managemen? i ’ i Input PPT & 30
1 Become aware ahe unique characteristics of planning in coastal and marine are pin board
: . 5SGSNYAYS LI NILAOALIYGAQ K2LIS&a FyR O
Cynics & Believers T y Y y Game 30
. Get an oerview on the different exercises and topic of this element.
Introduction to element T view ' xerel o ' Input PPT 30
. Understand and be able to explain the basic concept of ecosystem services .
Introduction ecosystem 1 xpal ' P 4 v Interactive | PPT, 30
services* input Flipchart &
- in
* See Blue CCi#aining below pin boad
. 1 Know how to identify and agree on the planning issue;
Identify need § Describe your Planning Area: Case work | Maps 110
1 Describe uses by sectors and drivers influencing conditions of ecosystems; and 140
1 Explain the reasons for Blue Planning (issues, needs and challenges).
. . Understand administrative and legal regulatory basis of a Blue Planning proces
Establish authority T nistraty ga’ reguiatory basis . g p Case work 85
Identification of need . 1 Understand the role and the tasks of the Blue Planning team and other involveg
& process design Organize the process actors: and Input&_ PPT 3045
1 Understand how to structure the planning process. discussion
. . . 1 Understand the value of principles and vision in guiding a Blue Planning proces
Define principles and vision 1 Understand the benefits of participatory vision formulation; and Role play 120
1 Develop a vision for the lorgerm use of your Planning Area that will inform the 135
development of Blue Planning goals and objectives.
1 Understand the relationship between a vision, goals and objectives;
stelgp goals and SMART 1 Develop goals and objectives that reflect the vision for your Planning Area; and Case work e
objectives 9 Understand the value of SMART objectives for monitoring and evaluation. 120
. 1 Become aware of barriers, challenges and enabling factors éoefflective use and .
Bringing it home implementation of Blue Planning approaches; and Reflection glulet' 30-60
olutions
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Element

Exercises

Learning Objectives

Get an overview on the different exercises and topic of this element.

Method

Available
MEEETS

Introduction to element T Input PPT 30
1 Understand the role of stakeholders in a Blue Planning process; and
Map stakeholders 1 Identify and vsualise relevant stakeholders and their relationships. Case work Eg
5 &g N o LRSyGATFe adl1SK2f RENBEQ AyGSNBald A
LRSYuATe adl T y 1 y y Case work 120
interests
Organisation of 1 Know how to develop a participation strategy; and
stakeholder Involve stakeholders {1 Understand how to work and communicate with stakeholders, especially in multi Case work 85
participation sectorial settings.
. 1 Understand the importance of trust in a mudtiakeholder process like Blue
Build trust Planning; and Input 3045
1 Have an overview on how to assess the basisust and how to identify trust
building activities
N 1 Become aware of barriers, challenges and enabling factors for the effective use .
Bringing it home implementation of Blue Planning approaches; and Reflection | Blue . 30-60
1 Be enabled to develop own strategies teescome those barriers and challenges. Solutions
. Get an overview on the different exercises and topic of this element.
Introduction to element i P Input PPT 30
1 Describe future uses by sectors, spedifsers and seasonal parameters; and
Map yourfuture seascape 1! YRSNEGFYR GKS NBfSOFyOS 2F I LILINI A& Case work| Maps 170
: & role
beliefs.
play
. . 1 Get familiarwith methods for conflict analysis and the id#ication of
Inventory and !dentlfy SP"’_“_"’?" uncertainties. Case work 85
analysis of current incompatibilities 1 Develop a matrix of spatial uses and assign degrees of compatibility
and future conditions Det . hen Decisi 1 Describe different methods to collect and manformation about human uses, c K 120
etermine when Decision ecological and environmental conditions and stakeholder interests (incluld@ig ase wor
Support Tools are useful advantages and pitfalls).
9 Determine when DST are appropriate methods for specific purposes and conte
L 1 Bemme aware of barriers, challenges and enabling factors for the effective use .
Bringing it home implementationof Blue Planning approaches. Reflection glulet_ 30-60
olutions

Be enabled to develop own strategies to overcome those barriers and challenge
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Element

Drafting and
Approving the Spatial
Management Plan

Exercses

Introduction to element

Learning Objectives

Get an overview on the different exercises and topic of this element.

Input

Available
MEEETS

PPT

30

Identify Blue Planning
measures

Pan for emerging and potential future overlapping uses within the Planning Are
Understand the value of alternative planning options; and
Identify Blue Planning measures based on evaluation criteria.

Case work

115

Allocate sea use

=A =8 =4 |- -8 =8 =

=a

Understand how to aijn Blue Planning with other planning processes;

Know how to specify criteria for the allocation of sea use; and

lllustrate how your Planning Area might look if human uses are redistributed ba
on your Blue Planning goals and objectives

Identify supplemetary management measures.

Case work

Maps

180

Bringing it home

=a

Become aware of barriers, challenges and enabling factors for the effective use
implementation of Blue Planning approaches; and
Be enabled to develop own strategies to overcome those éariand challenges.

Reflection

Blue
Solutions

30-60

Implementation and
enforcement

Introduction to element

Get an overview on the different exercises and topic of this element.

Input

PPT

30

Communicate Blue Planning

Get familiar with communication stragies.
Communicate and raise awareness on Blue Planning.
Tailor your messages to specific target groups.

Case work

95

Implement effectively

= |=a =4 =9 = |=2

Get familiar with different instruments and entities for the effective implementati
and enforcement of blue pies.

Understand the limits of Blue Planning with respect to implementation and
enforcement.

Know ways to ensure political commitment.

Case work

45

Bringing it home

=a

Become aware of barriers, challenges and enabling factors for the effective use
implementation of Blue Planning approaches; and
Be enabled to develop own strategies to overcome those barriers and challenge

Reflection

Blue
Solutions

30-60

Monitoring, revision
and adjustment

Introduction to element

Get an overview on the different exercgsand topic of this element.

Input

PPT

30

Measure Progress

Have an overview on monitoring and evaluation approaches and techniques;.
Prepare a monitoring and evaluation plan.
Understand monitoring needs and limits.

Case work

100

Adapt the Blue Plan

Understand the inherent iterative nature of Blue Planning processes.
Understand possibilities how to adapt existing Blue Plans.
Organize support for the further development of Blue Planning.

Case work

80

Bringing it home

=A|=a=a =A== = |=2

Become aware of barriers, chall@sgand enabling factors for the effective use an

implementation of Blue Planning approaches; and

Reflection

Blue

30-60
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| 1 Be enabled to develop own strategies to overcome those barriers and challeng({

| Solutions |

Element

Bringing it Home

Exercises

Learning Objectives

Method

Available
MEEETS

. 1 Practically approach Blue Planning through giving and receiving feedback on L

Plan personal action concrete and real challenges. Indmd_ual 100

1 Identify entry points and define concrete next steps with regards to approgchin reflection

Blue Planning in your actual work back on the job.
. 1 Apply key elements of roadmaps.

Draft a Blue Planning road 1 Condense key findings of previous steps into a consistent roadmap as guidance Group 105
map the concrete Blue Planning geress. work

T5NF TG ARSIFa F2NJ GKS WNBFfQ w2FRYF LI

. N Individual learning transfer

Check list for Blue Planning ir T Individu g Input 15

your own context
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Introduction to Blue Planning in Practice

Introduction: Blue Panningn Practice

Learning objectives (overall for whole course) Method

1 Understand the relevance of spatial planning as a topic for | { Boad with Blue Planning structure
coastal and marine development and management (islands)

1 Become aware of the unique characteristics of planning in | { Interactive PPT
coastal and marine areas

1 Become aware of barriers, challenges and enabling factors| i Reflections throughout all exercises
the effective use and implementation of Blue Planning 1 Bringing it Home sessions
approaches; and 9 Exercise Action Planning

1 Be enabled to develop own strategies to overcome those
barriers and challenges.

9 Learn to think in systems

Suggestions for running thmtroduction

Time Reading Intro Case work Presentation | Questons & | Total
consideration | time of results Discussion
(min)
0 15 0 0 15 30
Intro f .NIAY&aG2N¥YAy3 2y FtALOKI NI YBldeRlanhingkn2z &
Practic& K
¢KAa &iSL) 3IAGSa& dza I FANBRG AYLINBaarzy
Introduction to the topic (panel oPPT) and directed discussion
Material and tt ¢ WLYRNEK G2
Preparation Pin board: overview on BPiP eleme(gse belowmaster copies availablen reques)

Flipchartexplaining difference between MSP, ICZM and B$&®€ below)
Flipchart and marker
BRP Participant Handbook

{ K2 ¢ ( Kvaring Spati Planning (MSP) in a nutshellinutes, G1Z2017,
available at/imeo)

=a| =4 =422 = =

Further ideas

Graph34: Flipchart
WLy GNRRdzOG A

104


https://vimeo.com/219515087
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Graph 35: Board with BPiP elements
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Cynics & Believers

Cynics & Believers

Learning objecties Method

T5SGSNXYAYS LI NIGAOALNI yiaQ K21 9 Interactive Game &eflection

Graph36: Flipchart 'cynics & believers'

5 The description of thiexercise is based on @&sktription of REOSartners:
http://reospartners.com/wpcontent/uploads/2015/07/Reo$artnersToolkitModule-2-CynicsBelievers.pdf
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Suggestions for running thgame

Time Reading time| Intro Individual Actual game | Presentation | Total
consideration preparation & Reflection
(min)

0 10 10 20 40
Intro 1 Flipchart: task

TDNRdzL) YSYOSNE | aadsgrSlh RS &dEB t SB/8 @& MY y630 &lyKA
they might ordinarily censor if they had to speak for themselves. This process gets peo
and moving in an energized conversation thatsse positive tone at the start.

TLG Ff&a2 LINPOGARSAE |y SEIFYLES 2F aR2gyf 21
be referred to later on in the workshop (see below).

Game {1 Divide the group in half by splitting it equally downthe Ril S® 652y Qi KI ¢

preparation off.)

9 Turn to one group and explain that regardless of their actual feelings about BPiP (whicl
R2yQid I Oldzatte ySSR G2 RSOt NSOz (KSe |
of view that BPIP is the best ggible thing to do!

T¢Sttf GKS 20KSNJ INRdzZLJ dKIFG GKS& | N5 BPHs L
a waste of timeg aridiculous idea.

Game 9 Ask people to stand up and pairumne believer with one cynic. Give them five minutes t

debatethe issue, each trying to convince the other of their position using their various

powers of persuasion and multiple arguments of their own creation.

After the allotted time,askgroup membergo return to their seats.

Debrief the process: Ask the beliegdp report out popcorn style* the things that their

cynical partners said that they had to admit made sense. Record these comments on a

FtALIOKI NI KSFRSR da/ eyArodaoé

1 Do the same for the cynicaskthem what things the believers said that made sense to
themwS O2NR G(G(KS&S 02YYSyda 2y | FfALOKI NI

F ot 2LI02NYy adeftSé¢ NBFSNR G2 GKS ARSIF GKI

you pop) in a random order (not everyone necessarily has to speak), as opposed to havin

person paticipate in a predefined sequence.

= =

Reflection 1 Once you have recorded the opinions, acknowledge that we all have different reasons
being here and we expect that the session will meet people where they are and suppor
them in their personal journeys.

Preparation 1 Flipchart:Task

Additional You may want to debrief the way the exchanges took plateK N dzZ3 K G R2 gy 2
Info GRSoOFGAY3IED LY R2oyf2FRAYIST LIS2LAE S R2y Q]
G2LILRYSydaédT (KSetimeNRary hanBdlves fdi their RettJolldy.K S
Downloading is all about reconfirming what is already known. In debating, people try to lis
FIANI & YR YIe& S@Sy y20A0S RAAO2YFANNAY
listener to the speakda ¢l & 2F aSSAy3I dKAy3Iad bSAGK
to much. Tell people that, in the rest of the workshop/project, as a group you will endeava
practice talking and listening from a more generative and empathetic stance, ldaeing
downloading and debating behind.




Blue ®lutions Trainings Trainer ManuallIntroduction to the Blue Solutions training courséaPiP

Case work Identify Need

Identify Need

Learning objectives Method

1 Know how to identify and agree on the planning issue 9 Interactive PPT: Definition and
reflection of the cause for Blue
Planning (issues, needs,atlenges,
vision); appropriateness of blue
planning to solve the planning issue
and alternative management option

9 Describe your Planning Area 9 Case work
1 Explain the reason for Blue Planning (issues, needs and
challenges)

Graph37: Flipchart 'ldentify Need'
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Suggestions for runnintpe casevork

Time
consideratio
n (min)

Presentation | Reflection Total

of results

Reading time | Intro Case work

20 15 60 30 15 110-140

Necessary
reading

1 Bakul Information: Introduction to the case
1 Remind participants that there might be information gapshe description. In this case the
groups have to make assumption like in rfd situations

Intro

F1dzf G2A1ALISRAFE 6aSS tIFINIAOALNI yiGa
Flipchart: Learning objectives and task

Flipchart / Poster: Guidance for effective group work

Flipchart /Poster: Rules for visualisation

You may need to introduce the concepts of ecosystems & ecosystem services (see Blu
trainingand Blue IES PPT)

You may also make use of the glossary to explain and clarify terms.

Y

=2 =4 =8 4 =4

=

Case work

{1 Divide participantsinmax@NJ g2 NJ Ay 3 3INRdzLJA G NI yR2Y
strength and weaknesses during this exercise to assist effective group compositions for
following exercises

9 You may assiggroupsto different planning aregse.g.Indare Province and Exportul

Province

You may assign specific timing to the different steps of the task to guide the group work

Alternatively you run this exercise together in plenary and document the results on card

flipcharts

= =

Presentation
of results

1 Groups give brief overvieuof their findings (documented on cards)

Additional items, as this is the first exercise:

1 Introduce time keeping ruleg(g. cards indication Q
1 Introduce feedback rules

1 Explain thatand whytrainers only give feedback when necessary

FYR mQ G2 068

Reflection

Method

1 As this is usually the first exercise, a bdesfcussioron challenges and insights supports the
learning process of participants

1 Write important points, ideas, and questions on a flipchart or on cards.

Possible reflection questions:

1 What did you find easy while answering the questions in your group? What did you find
difficult?

1 Remember: answers can be related to the group process as well as to the content. Botl
levels can be interesting for implementation!

1 For reflection questions orhe whole elemenseedBringing it Home
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Preparation

=A =2 =8 A -4 =4

Flipchart to introduce the exercise (learning objectives, context & task)

Large print out of Map 1 (Land cover) & Map 2 (uses); each for times plus some spare
Prepare a board with the symbol$ the BPiP elements

Flipcharts or posters: Rules for visualisation & Guidance for effective group work
Prepare pin boards for group work

You may want to do a simple exercise before this to allow time for participants getting t
know Bakul. Simply divide g&ipants into four groupsl) Demaraphy & governance 2)
Gegraphy, oceangraply & climate 3) Ecosystems & environmental concerns 4) Econor|
and ask them to summarise key points regarding their topic of interest for the whole gro
on flipchart and askor a 5 minutes presentation in plenary per group. This is particularly
helpful with nornative speakerdt can be helpful to form different grouger this exercise
AY 2NRSNI 2 KI @S 2y SthewSribng§rolisécorsyltanStea D)
work together throughout the trainings course.

Additional
Info

The Ecosystem Approach in Maritime Spatial Planning. A Checklist Toblmioobox

includes three checklists with focus on three different challenges in Maritime Spatial Plant
The checklists have been developed with the Baltic Sea context in mind, but are probably
in other sea areas as well.

Graph38Y 9 ESYLJX | NB NI & difh A047) WL RSy G A Fé
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http://www.balticscope.eu/content/uploads/2015/07/BalticScope_Ecosystem_Checklist_WWW.pdf

Blue ®lutions Trainings Trainer ManuallIntroduction to the Blue Solutions training courséaPiP

Case work: Establish audhity

Establish authority

Learning objectives Method

1 Understand administrative and legal regulatory basics ofal { Case work

planning process 1 PPT
Suggestions for running the case work

Time Reading time| Intro Case work Presentaton | Reflection Total
consideration of results
(min)

10 15 30 30 0 85
Necessary 1 Hints on establishing authority for BPiP
reading 1 Bakul Information: UNCLOS & national/provincial government structure
Intro 1 Flipchart: Learning objectives and task
Case work 1 Continue group workvith the same groups

1 Alternatively you may do a brainstorming exercise in plenary

Presentation | 1 Groups give brief overview of their findings (documented on flip chart)
of results

Reflection 1 Reflection only after the whole element: For reflection quest@n the whole element see
G. NAy3IAy3I AG 1 2YS¢

Preparation | 1 Flipchart to introduce the exercise (learning objectives, context & task)
1 Flipchart paper for each group

Introduction: Organize the process

Organize the process

Learning objectives Method

1 Understand the role and the tasks of the coordinating entity, 1 InteractiveDiscussion on the topic
and other involved actors 1 PPT
9 Learn how to structure the planning process

Suggestions for running thimtroductory session

Time Reading the | Intro & Case work Presentation | Reflection Total
consideration Discussion of results
(min)

0 3045 0 0 0 3045
Intro 1 Providean overview on the topic
Preparation
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Role play: Definevision

Learning objectives Method

1 Understand the value of pringies and vision in guiding a Blu¢ T Roleplay
Planning process;

1 Understand the benefits of participatory vision formulation;
and

9 Develop a vision for the loAgrm use of your Planning Area
that will inform the development of Blue Planning goals and
objectives.

Graph40: Flipchart 'Draft a vision' Graph39: Flipchart 'Draft a vision' roles
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Suggestions for running theole play

Time Reading time | Intro Individual Actual role Reflection Total

consideratio preparation | play

n (min)

0 15 30 45 30-45 120135

Necessary 9 Bakul Information: Stakeholders

reading

Intro 1 Flipchart: Learimg objectives and task

Role play 9 Divide participants into stakeholder groups and explain the task

preparation | § Eah stakeholder group shall choose a representative. S/he has 3 min. to present stater
1 Either the governor othe CMMA will facilitate theneeting.You should take this rojeinless

you find a suitable participant to take over that task. S/he starts by asking the
representatives of each stakeholder group to make their statement one by one. The
Governor will give the closing remark&u maydcus your closing remarks on the differen
positions, interest and needs of the stakeholders.

Role play 1 Presentation and discussion in form of a stakeholdeeting(role play).

Reflection Open discussion in plenaryocus theeflectionon stakeholder articipation, ask the
participants to return to their own role and involve the whole group in a short meta reflecti
and talk about their impressions. Start by asking the actors one after another and then as
observers and then the whole group:

1 Questbns for actors:How did it go? How did you feel? Was it realistic?

I Questions for observersiVhat did you observe? Please mention only what you
yourself could hear, see and sense, no interpretations.

I Questions for all: What can we learn from that?hy s stakeholder pdicipation
important?What would you do different next time / in reality?

1 You may also touch upon the difference between vision and principles. While
reflecting on the results you want to achieve through BPIiP, principles also determ
the nature and characteristic of the process2 dzQf f FAYy R (G KS LIN
tF NIAOALNl yia | FyR6o221 6aS8SS a321ta s

Preparation | T Flipchart: Learning objectives and task
9 et up chairs for the stakeholder workshop in the cigilh
9 Either play the role of the governor or CMMA yourself or carefully brief a suitable partici

feeling comfortable playing that role.

Additional 1 This exercise tends to be quite memorable, and often funny. Consider filming it for the

Info participant.

Graph41l: Roleplay 'Define a Vision' (Myanmar 2017)
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Case work: Develop goals and SMART objectives

Develop goals and SMART objectives

Learning objectives Method
1 Understand the relationship between a vision, gaaisl 9 Interactive PPT
objectives.
1 Develop goals and objectives that reflect theasfor your 9 Case work

Planning Area.
1 Understand the value of SMART objectives for monitoring @ 9§ Reflection
evaluation.

Graph42: FILJO K ID&@Elop $oals and SMART Graph43Y Cft ADe@kp gidis atd SMART
objective objective) 5STAYAGAZ2Ya
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Suggestions for running the case work

Time Reading time| Intro Case work Presentation | Reflectin Total
consideration of results
(min)

0 15 45-60 40 0 100120
Intro 1 Flipchart: Learning objectives and task

T!ta2 LINBOGARS dlAyidaé 2y RSOSE2LMAy3I 321 f
Case work 1 Continue working in the same groups
Presentation | § Groups give brief overview of their fiimtjs (documented on flip chart)
of results 1 Focus on clear distinction between goals and objectives, check if objectives are SMAR
Reflection 1 Reflection only after the whole element: For reflection questions on the whole element

. NAy3IAy3a AlG |1 2YS¢é

Preparation |  Fipchart: Learning objectives and task

1 Flipchart: Hints

1 Empty flipchart paper for the groups
Additional You may want to workn specific sector goalgracticingsetting SMART objectives:
Information

Minerals Industry:

1 Provide longterm jobs

 Future basis® G KS

9 Increase in extraction

Tourism

9 Large increase in international tourism

1 Increase in tourisanelated jobs

1 Increase in community based tourism

Environment

1 Well managed marine protected area network

1 Susainable management of natural resources including timber, fisheries, mining and
tourism

1 Participatory management in place

Agriculture, fisheries and aquaculture

i Contribute to food security

1 Generate large net exports through palm oil, timber disth (livecatch, aquaculture

{dra6SQa Yz2ad AYLRNIIFyd 3tf20
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Exemplary BPIP vision, principles and goals

After a highly participatory dialogue process, the CMMA published the following vision, principles and goals for
Blue Planning in Practice:

Vision
A shared ocean provides the cultural idigy, heritage, health and wealth to the coastal people of Bakul. A

highly productive, diverse and balanced economy guarantees an economically viable, environmentally sound
and socially responsible future, based on healthy ocean biodiversity and matinaln@sources.

Principles

1 Sustainable blue development

1 Long term perspective and objectives

1 Ecosystem approach

1 Coherent terrestrial and maritime spatial planning

Goals

1 Generate increased benefits for society through a holistic planning approach

1 Serve alktakeholders in the BPiP process and satisfy demands at local, regional and national level

1 Balance the impact different uses and take synergies into account whenever possible

f  Healthy ecosystems areapBS lj dzA A A GS F2NJ adza | A yasbahdseaRS @St 2 LIYSy i

Graph44: Flipchart with vision examples from Baltic Sea Ple
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Bringing it home: Identification of need and process design

Bringing it home

Learning objectives (overall for whole course)

Method

1 Become aware of barriers, challenges and enabling factors
the effective use and implementation of Blédanning
approaches; and

1 Be enabled to develop own strategies to overcome those
barriers and challenges.

9 Reflections throughout all exercises
T wS Tt SO0 ARipgindRitdaNdiey
sessions

Suggestions for running the Bringing it Home sessions

Brainstorming

Time Reading Intro Case work Presentation | Reflection Total
consteration time of results
(min)
0 0 0 0 30-60 30-60
Intro & 1 Remind participants on the exercises of this element and ask them to reflect upon w

they have learned during all these egises 1) What will you take away? What will you
bring home? 2) What challenges do you might face? 3) How could you overcome th
challenges?

1 You may also direct the conversation to the challenges and enabling factodsalistes
end of each elementii KS & . NA y 3 A y 3in thelparticiparishandbddk a & A
1 Note comments on a flipchart or pin board: You may visualise comments yourself o
participants to write cards.
1 Also mention the logbook in the Participants Handbook, where participants céotlsc
their personal notes regarding each element.
1 For the stakeholder element you may introduce interactive formats and methods for
stakeholder engagement such as World Café or Future Search.
Material and 1 Pin board: overview on BPiP eleme(itzaster copies availablgpon reques}t
Preparation 91 Flipchart (or pin board) and marker for visualisation
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Case workMap stakeholders

Map stakeholders

Learning objectives Method

1 Understand the role of stakeholders in a Blue Planning prod { Intro PPTon stakeholder
participation element

1 Reflection on role of stakeholders in
all exercises

1 Identify and visualise relevant stakeholders and their 9 Casework
relationships

Al,(ﬂ\ori(_\‘ to ack ow heiv on

ewl&(ces 4 ‘ﬁh\e‘ m“u(l ALess 6 “‘W

EX&' in Ahe dopic - Social aconamic dechnica(

o 2ple wlo il be. alfected by obeome
Y. ‘5 AN ’qfa_a&w{'

. ¥ w |

Graph46:
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Graph47: Flipchart 'Map Stakeholders'



Blue ®lutions Trainings Trainer ManuallIntroduction to the Blue Solutions training courséaPiP

Suggestions for running the case work

Time Reading time | Intro Case work Presentation | Reflection Total
consideratio of results
n (min)
10 10 60 30 15 110125
Necessary 9 Bakul Information: Stakeholders
reading
Intro 1 Flipchart: Learning objectives and task
Case work 9 Continue group work in the same groups as before.
1 Alternatively you run this exercise together in plenary and document the results on card
flipcharts
Presentation |  Groups give brief overview of their findings (documented on pin board)
of results
Reflection Method
1 Reflection only after the whole elemenfor reflection questions on the whole element se¢
. NAy3IAy3a AdG |1 2YS¢
Preparation | 1 You may begin with theafroductory PPT to the element
1 Flipchart to introduce the exercise (learning objectives, context & task)
1 You may use food intolerances as an exaniplexplain (in)compatibility (see picture below
1 Prepare stakeholder matrix on pin boards for group work
Additional 1 You may introduce real case examples of stakeholder engagement such as World Café
Info Future Search or Storytelling, especially if youndt conduct the other stakeholder case
works.
i To save time, you may distribute stakeholders among buzz groups and do the exercise
plenary

Graph48: Foad intolerance as an example for (in)compatibilities
(ToT, Bali 2017)
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Method

Learning objectives

1 Identify stakeholders interest in Blue Planning

9 Case work

Suggestions for running the case work

Time Reading time| Intro Case work Presentation | Reflection Total
consideration of results
(min)

0 15 60 30 15 120
Intro 1 Flipchart: Learning objectivesid task

f.2dz YIe Ifa2 LINPGARS alAyida 2y ARSY(OATFE
Case work 1 Continue working in the same groups

1 You may assign time indications for Step 1 and Step 2

1 If short on time, you may alternatively just do one or two examples in plenary
Presentation | 1 Groups give brief overview of their findings (documentedpamboard
of results
Reflection 1 Reflection only after the whole element: For reflection questions on the whole element

. NAy3IAy3a Ad |1 2YS¢

Preparation | 1 Flipchart: Learning obives and task

1 Flipchart: Hints

9 Prepare pin boards for group
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Case work: Involve stakeholders

Involve Stakeholders

Learning objectives Method

1 Know how to develop a participation strategy

9 Case work

9 Understand how to work and communicate with sthkéders,
especially in multsectorial settings

9 Reflection: Challenges in trans
boundary and multsectorial
participation

Suggestions for running the case work

Time Reading time| Intro Case work Presentation | Reflection Total
consideration of results
(min)
10 15 30 30 0 85
Necessary 1 Stakeholder participation techniques
reading
Intro 1 Flipchart: Learning objectives and task
1 ftaz2 LINPGARS alAyita Ay@2t dAay3a aidl {SK2ftF
1 Additionally, you may guide participants through the overview on stakeholder participat
techniques
Case work 1 Continue working in the same grosip
Presentation | 1 Groups give brief overview of their findings (documented on flip chart)
of results
Reflection 1 Reflection only after the whole element: For reflection questions on the whole elesen
G. NAy3IAy3I AlG 1 2YS¢
Preparation | § Flipchart: Learning objectives and task
1 Flipchart: Hints
1 Prepare pin boards for group
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Introduction: Build trust

Build trust

Learning objectives Method

1 Understand the importance of trust in a muttiakeholder 9 Interactive Discussion on the topic
process like Blue Planning; and

1 Have an overview on how to assess the basis of trust and h
to identify trustbuilding activities.

Suggestions for running the introductory session

Time Reading tine | Intro & Case work Presentation | Reflection Total
consideration Discussion of results
(min)

0 3045 0 0 0 3045
Intro 9 Provide an overview on the topic

Preparation T X

Bringing it home:Organisation of stakeholder participation

Please refer to descriptiopagell17.

You mayshare the following story relating to stakeholder participation and acknowledging different
perspectives

Sufi tale of six blind men, who went to meet an elephant:
Each man felt a different part of the elephant.

The one feeling its side said that tHeghant was like a wall.
The second, meeting a tusk, said it was a speatr;

Athird, grabbing the trunk, was sure he held a snake;
Thefourth feeling a leg, knew he had run into a tree;
Thefifth caught an ear that was surely a fan;

Andthe sixth, seizig the tail, had the elephant be like a rope.

(Source: Future Search)
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Case worl& role play. Map yourfuture seascape

Map yourfuture seascape

Learning objectives Method

9 Describe and map future uses by sectors and specific users  Case work |
f Understandi KS NXt S@IF yOS 27F | LILIN] 1 Roleplay & eflection
positions, interest and perceptions

Graph49: Flipchart 'Map you future seascape'

Graph50: Roleplay 'Map your future seascape' (Namibia 2017)
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